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Inclusion Policy 
1. Aims 

GEMS Statement of Purpose: 

GEMS commit to students of determination experiencing a sense of belonging, safety, competency, a 
relevant curriculum, and a sense of autonomy in a common learning environment with similar-aged 
peers. This is promoted by committed leadership, collaboration of all stakeholders, students and 
families having a central voice, continuous professional learning, monitoring and evaluating at all levels 
to continually develop inclusive culture, policies and every day practices. 

GEMS embrace the experience of inclusion where diversity is made visible as a strength, respectful 
relationships are continually enhanced and all students fully participate in learning through adjustments 
and teaching strategies tailored to meet the diverse range of learners reflected in wider society. 

By working together across countries, regions, communities and schools, we strengthen our capacity to 
provide the foundation for a richer global future for all and enhance the wellbeing of every member of the 
GEMS community. 

This Inclusion policy aims to: 

● Set out how GEMS schools will ensure that Students of Determination (students who 
experience Special Education Needs & Disabilities- SEND) have equitable access to quality 
inclusive education with their peers. The term Students of Determination is used 
interchangeably with students experiencing SEND. Students of Determination is how the UAE 
has chosen to view the attributes of persons with disabilities; a reflection of their strength of 
character, their perseverance and their courage. 

● Ensure that all stakeholders, including Governing Bodies and leaders at all levels, are reflecting 
the principles outlined in the policy, relevant local legislative information and the Core Values 
of GEMS Education by: 

o Leading innovative inclusive practices. Acknowledging that all students have the right 
to education in a common learning environment, where staff ensure that students 
who are experiencing SEND, fully access and join in the activities of the school together 
with students who are not experiencing SEND, by removing barriers and engaging in 
practices that allow students with a wide range of learning needs to be taught 
together effectively and which develops expert learners. 

o Pursuing excellence by leading the way with inclusion. We will engage with theories 
of learning that support universal design for learning, child-centered and personalized 
approaches to teaching and learning. 

o Growing by learning and striving to develop potential. We will ensure all staff 
recognize the learning potential of all students and provide students with a broad, 
balanced and relevant curriculum. We will also foster school and classroom 
communities where all students, including those with diverse needs and abilities, have 
a sense of belonging, full participation, autonomy and achievement. 

o Promoting global citizenship to celebrate diversity. We are committed to ensuring that 
every member of the school community is regarded as being of equal worth and 
importance regardless of culture, race, gender, learning abilities, sensory & physical 
impairment, social class or lifestyle. We will fulfil our responsibility to facilitate an 
inclusive culture and be accountable through the programs, practices and outcomes of 
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our entire learning community. 

3.1 GEMS Definition of Inclusion 

The GEMS vision for Inclusive Education is that all students receive the support they need to 

meaningfully belong to their school and wider community, feel highly valued for their contributions, 

engage purposefully in learning and experience academic, cultural, social and emotional success in a 

common learning environment. 

‘Inclusive education is a provision that is committed to educating all students, including students 
identified as experiencing special educational needs and disabilities (SEND), in a common learning 
environment. In such settings, all students have access to quality instruction, intervention and support, 
so that they experience success in learning. 
Inclusive education providers create a culture of collaboration, in a landscape of mutual respect and 
equality for all. All students are given opportunities to be successful learners, form positive social 
relationships with peers, and to become fully participating members of the learning community’. 
Dubai Inclusive Education Policy Framework, 2017, p.10. 

3.2 Inclusion for all learners 

Our aim is to provide an accessible and enriching curriculum for all groups of students, including, but not 
limited to: 

ELL- English Language Learners (those who are quite new to learning English or need additional 
support with learning English as a second language).  

Gifted and Talented- Those demonstrating exceptional ability and/or attainment which is in line with 
the criteria set out in the school’s procedures. 

SEND- Special Educational Needs and/or Disabilities (e.g., a recognized disability, impairment and/or 
learning difference), with or without a formal diagnosis at this time. These learners are known in 
GEMS as Students of Determination (SD). The UAE School Inspection Framework (p.117) defines a 
special education need, as ‘Educational needs which are different from those of the majority of 
students, and which arise from the impact of a disability or recognized disorder’. A student requires 
special education provision if they have a need arising from the impact of a disability or recognized 
disorder which requires the school to make specific modifications or provide specific supports to 
prevent, remove or reduce any potential barriers to ensure a student can access education on an 
equitable basis within the common learning environment with same-aged peers.  

 

A disability is a ‘physical or mental impairment which has a substantial and long-term adverse effect 
on a person’s ability to carry out normal day-to-day activities. The definition of ‘day to day activities’ 
includes mobility, manual dexterity, lifting, hearing, eyesight, speech, memory, and the ability to 
concentrate, learn or understand.  

The UAE Federal Law 29 (2006) defines discrimination as any segregation, exclusion or restriction due 
to special needs leading to the damage or denial of recognition of any rights granted by the prevailing 
legislation in the country or enjoyment on an equal footing.  

 

3.3 Category of SEND needs 

Categories of SEND needs which children may experience are definitions of special educational needs 
found in the DSIB School Inspection Supplement (2014-2015). These are outlined in Appendix B with 
descriptions, relevant possible provision based on category of SEND need and possible screening/formal 
identification tools which may be utilized in school or through outside specialist support. Refer to local 
Education SEND guidance documents (e.g., ADEK in Abu Dhabi schools) about the use of categories of 
SEND. 
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2. Roles and responsibilities 

4.1 GEMS Governance Inclusion Board will: 

● Be led by a Head of School who represents the Chief Education Officer (CEO), Head of Schools 
from each cluster, inclusion leaders from schools, and relevant SSC departmental representation. 

● Ensure that all GEMS Schools provide outstanding school leadership and management practices 
that promote achievement of personalized educational outcomes for all students. 

● Support the CEO to monitor the performance of students and staff across all GEMS Schools in 
accordance with agreed policies, procedures and school development plans through the 
Principal/Head of School.  

 

4.2 The Principal will:  

● Effectively promote a vision of inclusion that develop attitudes, approaches and strategies to 
ensure that students who experience SEND are welcomed, accepted and valued.  

● Conduct a school wide review of current practice to ensure that good practice is highlighted 
and promoted and areas which require targeted support for improvement are identified and 
acted upon. 

● Work with the Senior Leadership team, Inclusion Champion (where different from the leader of 
provision for students of determination/students who experience SEND), the leader of 
provision for students of determination and LAB Inclusion Lead to develop and implement a 
comprehensive and strategic Inclusive Education Improvement Plan. 

● Promote inclusion through all policies, systems and practices including recruitment and induction 
processes. 

● Ensure that all staff at all levels have access to the professional development and support 
necessary to ensure that inclusive approaches to teaching and learning are effectively embedded. 

● Embed effective collaborative systems to draw on the knowledge and competencies of 
educators, therapists, outside agencies such as universities, parents, students and other 
members of staff to assist each other in meeting the needs of students who experience SEND. 

● Ensure that recruitment & induction processes prioritize inclusive practice as a key component 
of professional roles. 

● Ensure that Quality Assurance processes are in place and followed (see Appendix C). 

● Complete and act upon the GEMS Principals Inclusion Checklist to ensure that Inclusive education is 
promoted through policies, systems and practices (see Appendix D). 

4.3 The LAB Inclusion Lead will: 

● Be appointed by the LAB. 

● Hold school leaders to account for the improvements of provision and outcomes for students with SEND. 

● Work with the Principal and leader of provision for students of determination to determine the 
strategic development of the SEND policy and provision in the school, monitor the quality of SEND 
provision within the school and update the LAB on this. The role of LAB Inclusion Lead is outlined in 
Appendix E. 

4.4 Inclusion champion will: 

● Be central in promoting inclusive ideas and modelling approaches that support the 
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development of inclusive attitudes and methods. They will motivate others to share in this 
experience.  

● Share information with senior leaders.  

● Lead cultural transformation to achieve fully inclusive provision by engaging thoughtfully with feedback 
from the community through positive relationships and well developed interpersonal skills.  

● Influence the development of whole school policies to ensure that inclusive best practice is embedded. 

● Develop & oversee the implementation of the Strategic Inclusive Education Improvement Plan. 

 

4.5 The Leader of Provision for Students of Determination will: 

● Work with the Principal, Senior Leadership Team, Inclusion Champion (where different) and LAB 
Inclusion Lead to determine the strategic development and implementation of Inclusive Education 
Improvement Plan and the Inclusion Policy to ensure that inclusive practice is embedded.  

● Work alongside teachers to observe, assess and identify special educational needs & promote high 
expectations of student learning and achievement. 

● Monitor and support teachers to embed inclusive practice which actively lowers barriers to learning 
& promote the development of relevant and meaningful learning activities. 

● Work collaboratively with internal and external specialists to promote student learning, 
development and well-being. 

● Provide support and guidance to teachers, learning support assistants and parents.  

● Have day-to-day responsibility for the operation of this Inclusion policy and the coordination of 
specific provision made to support students experiencing SEND including facilitating collaborative 
meetings to promote the development of Individual Education Plans. 

● Monitor and support classroom teachers in the development and implementation of specific 
strategies to lower barriers to learning. 

● Implement evidence-based programs of intervention for individual and small groups of students.  

● Advise on the deployment of the school’s delegated budget and other resources to meet 
students’ needs effectively. 

4.6 Teachers will: 

● Be responsible for the learning, progress and outcomes for every student in their classroom, 
including those experiencing SEND. 

● Create an inclusive learning environment where all students are able to access the curriculum. 
Ensuring the appropriate accommodations or modifications are in place to ensure students can 
successfully engage with learning and with their peers. 

● Work collaboratively with parents, support teachers, learning support assistants & specialists on 
the development, implementation and review of Individual Education Plans or provision maps; 
including assessing, evaluating and reporting on student progress. 

● Supervise, coordinate and guide LSAs working with students of determination. 

 

4.7 The Inclusion Support Team will: 

● Be comprised of the Vice Principal, members of Senior Leadership Team, Leader of Provision for 
students of determination, support teacher(s), as well as have student, parent, Learning Support 
Assistants (LSAs) and other representation. 
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● Meet on a regular basis (e.g., weekly), maintain minutes of the meetings. 

● Develop, implement and monitor the impact of the strategic inclusive education improvement plan 
to ensure the successful inclusion of students who experience SEND. This plan will specify how 
support to teachers and students will be delivered and how it can be improved over time. Regular 
and time bound monitoring and evaluation processes will inform targeted improvement strategies 
and measures of success. 

● Work in close collaboration with classroom teachers and other educational staff by providing 
coaching and support to teachers on a timely basis 

● Assign learning support assistants and Inclusion Support Teachers to individual students who 
experience SEND and/or class groups as needed. 

● Where appropriate, develop partnerships with special centers and external professionals 
who work with individual students. 

● Support the inclusion champion/leader of provision for students of determination (if different 
from Inclusion Champion) and LAB Inclusion Lead for inclusive education to implement and 
monitor the impact of the strategic inclusive education improvement plan, the plan will be 
reviewed and updated at least on an annual basis. 

● Ensure that Quality Assurance processes are in place and followed (see Appendix C). 

4.8 Support teachers will: 

● Serve as a role model, coach and mentor for classroom teachers, as they work to develop their practices 
to meet the learning needs of diverse student populations. Spending no less than 60 percent of their 
time engaged in activities that directly influence competence of classroom teachers.  

● Implement interventions directly with small groups or individuals either inside or outside of the 
classroom for up to 25 percent of their time, ideally in the classroom. However, in a minority of cases, 
some students may require access to specific or specialist support outside the classroom context.  

● Provide professional support for teachers through observations, collaborative planning, modelling, co-
teaching and collaborative reflection.  

● Provide support for the identification of the specific needs and barriers of individual students and 
strategies to address these. 

● Support the development, implementation and review of individual education plans (IEP) 
including the development of instructional and educational strategies and the modification 
and adaptation of curriculum structures. 

● Allocate not more than 15 percent of time working on administrative duties such as 
maintaining effective communication with parents /service providers /transition support. 
See Appendix F for job description. 

● Key roles of Support Teachers: 
o Observations of teaching and learning: Initial class visits and a review of the students’ profiles of 

needs will inform the process of setting mutual goals between the support teacher and classroom 
teacher. As trust builds and the professional partnership develops, the focus of these observations 
will become more targeted and be linked to specific outcomes.  

o Collaborative review of student data: Support teachers play a key role in modelling effective data 
literacy. Classroom teachers need to be able to analyze assessment information effectively in order 
to understand achievement potential, identify student needs and address any particular barriers to 
learning. The development of the teacher’s ability to use formative assessment is a key part of this 
process; it ensures that teachers can swiftly and effectively adjust their teaching in response to 
emerging needs within the classroom. 

o Co-planning: The development of strategies to meet the learning needs of both students and 
teachers will be the focus of thoughtful collaborative planning. This will include: identifying the most 
appropriate teaching strategies; intervention approaches; learning activities; assessment methods; 
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learning outcomes; and collaborative approaches to ensure that all students become fully and 
actively engaged in the learning process. 

o Modelling: An important part of the capacity building process is to provide models of expected 
practice within the context of the classroom. Engaging support teachers in co-planning with 
classroom teachers will enhance the impact of these strategies. A critical responsibility of the 
support teacher is to model strategies which promote effective student engagement and skillful 
teaching practice. Support teachers may also provide opportunities for the professional 
development of learning support assistants and give indications on how best to assist individual 
students.  

o Co-teaching: Regular opportunities for co-teaching are essential to enable the continual refinement 
of inclusive teaching approaches. Such opportunities reduce student/teacher ratio, increase the 
opportunities to differentiate in response to student need, provide a shared experience of teaching 
challenges, enable direct professional feedback on the success of new strategies, and promote 
further learning-centered dialogue between the support teacher and classroom teacher.  

o Collaborative reflection: The support teacher should regularly monitor and evaluate improvements 
in the teacher’s practice, identify its effect on student learning and outcomes and select the focus 
for further development. This is important as it ensures that support is well-targeted and that 
success indicators are evidenced, shared and celebrated.  

o Gradual release of responsibility: As the confidence of the classroom teacher grows and enhanced 
practices become embedded, the support teacher should gradually withdraw their professional 
support. A planned follow up with a teacher may be agreed to review the retention of new practices 
and their impact on student learning. Classroom teachers who are able to refine their practices, 
grow in confidence as professionals serve as important advocates of further professional 
development opportunities. 

4.9 Learning Support Assistants will: 

● Work in collaboration with classroom teachers to enable students of determination to be 

successfully included in the classroom environment alongside peers. 

● Support the teacher in lowering barriers to learning and facilitating student engagement and 

participation within relevant and meaningful learning opportunities. 

● Be involved in assessment processes, record keeping, lesson planning and resource development 

such as necessary to support the inclusion of students of determination. 

● Be actively involved in the design, implementation and review of the Individual Education Plan in 

collaboration with the classroom teacher and Inclusion Support team.  

● Where needed, assist students who require personal care and additional support to access facilities 

in the wider school environment. 

● Apply current best practice and strategies learned through professional development courses, in-

service training, mentoring and workshops. 

● Be actively involved in supporting students of determination move towards independence. 

● Engage with formal appraisal systems, including self and peer appraisal. 

● Follow all processes outlined in a memorandum of understanding (MOU) when employed by 

parents of students who experience SEND that clearly sets out the terms and conditions of 

employment within the school. See Appendix G for job description. 

 
4.10 Medical staff will: 

● Work with all staff to promote the inclusion of all children, including the development of health care 

plans where required. 

 
4.11 Feeder/transfer schools will: 
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● Share information (with parental consent) to help support the full inclusion of students in school. 

4.12 Parents and caregivers will: 

● Work in partnership with the school to support their child and play a central role in the development of 
inclusive practices including the development of Individual Education Plans (IEPS). For example, by 
attending & contributing to meetings, targets, strategies and review at least three times a year and by 
signing the parent school contract & other agreements in relation to additional provision agreement 
based on identified needs. 

● Collaborate with the school regarding the education services provided to their children including 
assessments, accommodations, and provision. 

● Share feedback regarding provision, accommodations and service provided including use of assessment 
procedures, education service planning and the evaluation of support and assessment services. 

4.13 Students will be supported to: 

● Take responsibility for their own learning and centrally contribute to IEPs and related program design & 
review at a developmentally appropriate levels. 

● Take their place in society with confidence. 

 

3. GEMS Inclusive education priorities 

5.1 Early identification and intervention 

● We will consistently and in a timely manner: 

o Develop professional partnerships with early intervention and centers for students of 
determination to facilitate the transition of students into school. 

o Carry out an assessment of educational need on entry to school in order to understand each 
pupil’s current skills and levels of attainment, which will build on previous settings and stages 
of education, where appropriate. 

o Use the outcome of the assessment of educational need alongside other information to 
appropriately identify the category and level of SEND experienced by the student. 

o Collaboratively develop SMART IEPs (Specific intervention, measured outcomes, attainable 
targets, relevant & results orientated activities, time sensitive measures) with all stakeholders 
for students at Wave 2 & 3 level identified as experiencing SEND. 

o Provide graduated intervention support based on the Graduated Approach to Intervention 
Level model that will include some or all of the following types of support outlined in the 
model below. 

• Level 1: high quality teaching where teachers accommodate individual 
differences in ability, learning style and behavior, through effectively 
differentiated classroom practice. 

•  Level 2: personal support and/or curriculum modification to enable a student to 
engage with, and participate in, appropriately challenging learning experiences 
and achieve within age-related expectations. Support teachers and or in-school 
specialists are likely to support this process by observing lessons and making 
recommendations as well as providing support through professional coaching 
and monitoring. 

• Level 3: individualized programs to accelerate progress or enable students to 
achieve their potential. This provision is ‘additional to’ or ‘different from’ the 
provision required to meet the needs of most of students within the school, and 
is likely to include the use of specialist approaches, intervention or support 
services. 
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GEMS Education Graduated Approach to Intervention 

 

 
5.2 Admissions, Participation and Equity 

● Admissions will: 

o Ensure that the school Admissions Policy reflects GEMS guidelines on Inclusion. 

o Ensure that students are not refused admission based only on their experience of SEND 
and prioritize the registration of those who are siblings of existing students. 

o Ensure that admission is not conditional on the submission of a medical diagnosis & 
that effective transition processes are in place for all students. 

o Follow ADEK or other local legislative guidance and procedures for scenarios where it may not 
be in the best interests of the student or school situation. 

o Ensure that any additional fees to parents are necessary, minimal and represent good value for 
money. 

o Commitment to the admission of students of determination. 

o Prioritize the registration of those who are siblings of existing students. 

o Communicate this commitment clearly through policy statements, including a sibling priority 
policy, website content and promotional materials. 

o Wide range of SEND needs identified on school SEND registers. 

5.3 Leadership and Accountability 

● School leaders will: 

o Empower all stakeholders to develop the attitudes, approaches and strategies to build the 
expertise and culture where students who experience SEND are welcomed, accepted, 
valued and well prepared for their next stages of development and education. 

o Ensure that there is a clear structure within the school for inclusive education as outlined 
in this policy and other local guidance documents on Inclusive Education. 

o Follow local legislation requirements about Inclusive Education practices. 
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5.4 Systems of Support for Inclusive Education 

● GEMS staff will: 

o Establish learning environments that encourage and support the active involvement 
and inclusion of every student- physically, academically, socially, emotionally and 
culturally. 

o Ensure that all staff are trained in inclusive education techniques and that they are 
appropriately proficient and resourced to meet the needs of diverse learners. 

o Have a memorandum of understanding that clearly sets out the terms and 
conditions of employment within the school when a parent has employed a LSA to 
support a student. 

o Use informal and formal screening tools and behavior checklists, including those 
recommended by health authorities to further guide identification processes. These 
can be applied with large populations in a way that is not intrusive or over 
complicated and consequently are an effective strategy to initiate identification 
procedures.  

o Use diagnostic assessments to further support identification and intervention.  

o Ensure that Individual Education Plans and provision maps direct the strategies used 
by teachers to meet the educational goals for students who experience SEND. This 
information will be shared, with parental consent, to support transition processes.  

o Where relevant, provide alternative and accredited curriculum pathway options for 
students who are identified as experiencing SEND, including those who may attain 
significantly below curriculum expectations. 

5.5 Special Education Centers as a Resource for Inclusive Education 

● GEMS staff will: 

o Utilize and collaborate with special education centers and medical centers to assist the 
school in providing high quality support for students experiencing SEND in common 
learning environments. 

5.6 Cooperation, Coordination and Partnerships 

● GEMS staff will: 

o Ensure students and their parents are able to contribute to, and influence, the planning 
of provision, including the review of overall inclusive provision in the school. 

o Provide students and their parents with information and support necessary for them to 
make informed choices about their chosen pathways and future opportunities. 

5.7 Fostering a Culture of Inclusion 

● GEMS staff will foster a culture of inclusion through: 

o Ensuring all stakeholders have an awareness, understanding and appreciation of 
neurodiversity. 

o Providing training to educators at all levels to ensure they are confident at meeting 
the needs of all learners. 

o Facilitating opportunities for parents and caregivers to better understand SEND, 
inclusion rights and the resources and support mechanisms available to them and their 
families. 

o Increasing the representation of all types of learners, particularly those who 
experience SEND, in education and promotional materials (e.g. newsletters, online 
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sources) to highlight the abilities and capacities of individuals who experience SEND. 

5.8 Monitoring, Evaluating and Reporting 

● GEMS staff will: 

o Collect, monitor and respond to data on the numbers of children in our school who 
experience SEND, disaggregated by gender, age, ethnicity, type of need, attendance 
levels and health status, accessibility, accommodations, teacher and student 
support (including number of ISTs and LSAs), IEPs, training, funding, assistive 
technologies and other types of curriculum support provided. 

o Review students’ individual progress towards their goals and impact of interventions on 
a regular basis, using student, parent and staff voice, monitoring by the Inclusion 
Support Team, LAB Inclusion Lead, and using provision maps to measure progress and 
following quality assurance processes. 

5.9 Resourcing for Inclusive Education 

● GEMS staff will: 

o Ensure an appropriate percentage of the school budget is allocated for the 
development and support of school based provision for inclusion. 

o Invest in professional learning for all staff to ensure they are knowledgeable and 
effective in the use of evidence-based instructional strategies, personalized planning 
techniques and appropriate use of curriculum. 

o Ensure that costs to families for required services are reasonable and reflect good 
value for money indicated by efficiency of delivery and impact upon student 
outcomes. 

o Meet the expected ratio of support teachers across the school; equivalent to one 
support teacher for every 200 students in the general population (e.g., a school of 
2000 students would fund 10 support teachers) 

o Meet the expected ratio of LSAs across the school; equivalent to at least one LSA for 
every 125 students in the general student population (e.g., a school of 1250 students 
would fund 10 LSAs) 

o Ensure most in-school provision for students of determination is funded through the 
school’s operational budget, at no additional cost to parents.  

5.10 Vocational Training, Higher Education and Post-School Employment 

● Where applicable, GEMS staff will: 

o Ensure the students of determination have the opportunity to access further 
academic study through professional partnerships with tertiary and higher education 
providers 

o Enable students with specific profiles of ability to engage with functional, relevant 
and meaningful learning pathways through vocational and alternative learning 
programs, including the revision of accreditation processes for all education 
certificates (e.g. diplomas from schools). 

 
 

6.0 Links with other policies and documents 

This policy links to our policies and 

guidance on: Inclusion and 

Admission Procedures 
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Admissions Policy 

Behavior Support 

Policy 

Supporting Students with Medical 

Conditions Parent School Contracts 

 
7.0 Monitoring and review 

This policy will be reviewed and updated annually under the direction of Inclusion Working Party. 
Within school, the Inclusion Champion & leader of provision for students of determination (if 
different) will report regularly to Senior Leadership Team, Inclusion Support Team and LAB Inclusion 
Lead concerning the effectiveness of the policy. 

Review date: June 2019 
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APPENDIX A: Links to legislation frameworks 
 
 
 

The United Nations Convention on the 
Rights of Persons with Disabilities 

https://www.un.org/development/desa/disabilities/convention-
on- the-rights-of-persons-with-disabilities.html 

Federal Law (29) 2006 and 2009 https://www.abudhabi.ae/portal/public/en/citizens/religion-and- 
community/people-of-determination-le/federal-law-no-29-of-
2006- concerning-the-rights-of-people-of-determination 

 
Guarantees a person of determination access to equal 
opportunities of education within all educational institutions 

Dubai Law 2014 (no. 2) https://www.cda.gov.ae/ar/aboutus/Documents/Concerning%20
Protection%20of%20the%20Rights%20of%20Persons%20with%20
Disab ilities%20in%20the%20Emirate%20of%20Dubai%20- 
%20Law%202%20-%202014%20-%20EN.pdf 

 
Concerning Protection of the rights of persons of 
determination in the Emirate of Dubai 

Executive Council Resolution No. (2) of 
2017- Regulating Private Schools in the 
Emirate of Dubai 

https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents
/ExecutiveCouncilResolutionNo.(2)of2017RegulatingPrivateSchool
sInt heEmirateOfDubai.pdf 

 Regulations for Private Schools in Dubai 

 Article 4 (14) establish the conditions, rules, and standards that 
are required to facilitate the enrolment and integration of 
Students with 
disabilities in Private Schools; 

 Article 13 (16) treat its Students equitably and not discriminate 
against them on grounds of nationality, race, gender, religion, 
social class, or special 
educational needs of Students with disabilities; 

 Article 13 (17) admit Students with disabilities in accordance 
with the terms of its Educational Permit, the rules adopted by 
the KHDA, 
and the relevant legislation in force; 

 Article 13 (19) provide all supplies required for conducting the 
Educational activity, including devices, equipment, furniture, 
and other supplies which the KHDA deems necessary, such as 
the 
supplies required by Students with disabilities; 

 Article 23 (4) provide a special needs friendly environment and 
academic programmes appropriate for Students with 
disabilities in accordance with the rules and conditions 
determined by the KHDA 
and the concerned Government Entities in this respect; 

The National Project for Inclusion for 
People of Determination (2008) 

https://www.abudhabi.ae/portal/public/en/homepage/religion- 
and-community/people-of-determination-le/the-national-project- 
for-inclusion-of-people-of-determination 

UAE School for All: General rules for 
the provision of special education 
programmes and services guidance 
(2010) 

https://www.moe.gov.ae/English/SiteDocuments/Rules/SNrul 
esEn.pdf 

https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities.html
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities.html
https://www.un.org/development/desa/disabilities/convention-on-the-rights-of-persons-with-disabilities.html
https://www.abudhabi.ae/portal/public/en/citizens/religion-and-community/people-of-determination-le/federal-law-no-29-of-2006-concerning-the-rights-of-people-of-determination
https://www.abudhabi.ae/portal/public/en/citizens/religion-and-community/people-of-determination-le/federal-law-no-29-of-2006-concerning-the-rights-of-people-of-determination
https://www.abudhabi.ae/portal/public/en/citizens/religion-and-community/people-of-determination-le/federal-law-no-29-of-2006-concerning-the-rights-of-people-of-determination
https://www.abudhabi.ae/portal/public/en/citizens/religion-and-community/people-of-determination-le/federal-law-no-29-of-2006-concerning-the-rights-of-people-of-determination
https://www.cda.gov.ae/ar/aboutus/Documents/Concerning%20Protection%20of%20the%20Rights%20of%20Persons%20with%20Disabilities%20in%20the%20Emirate%20of%20Dubai%20-%20Law%202%20-%202014%20-%20EN.pdf
https://www.cda.gov.ae/ar/aboutus/Documents/Concerning%20Protection%20of%20the%20Rights%20of%20Persons%20with%20Disabilities%20in%20the%20Emirate%20of%20Dubai%20-%20Law%202%20-%202014%20-%20EN.pdf
https://www.cda.gov.ae/ar/aboutus/Documents/Concerning%20Protection%20of%20the%20Rights%20of%20Persons%20with%20Disabilities%20in%20the%20Emirate%20of%20Dubai%20-%20Law%202%20-%202014%20-%20EN.pdf
https://www.cda.gov.ae/ar/aboutus/Documents/Concerning%20Protection%20of%20the%20Rights%20of%20Persons%20with%20Disabilities%20in%20the%20Emirate%20of%20Dubai%20-%20Law%202%20-%202014%20-%20EN.pdf
https://www.cda.gov.ae/ar/aboutus/Documents/Concerning%20Protection%20of%20the%20Rights%20of%20Persons%20with%20Disabilities%20in%20the%20Emirate%20of%20Dubai%20-%20Law%202%20-%202014%20-%20EN.pdf
https://www.cda.gov.ae/ar/aboutus/Documents/Concerning%20Protection%20of%20the%20Rights%20of%20Persons%20with%20Disabilities%20in%20the%20Emirate%20of%20Dubai%20-%20Law%202%20-%202014%20-%20EN.pdf
https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/ExecutiveCouncilResolutionNo.(2)of2017RegulatingPrivateSchoolsIntheEmirateOfDubai.pdf
https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/ExecutiveCouncilResolutionNo.(2)of2017RegulatingPrivateSchoolsIntheEmirateOfDubai.pdf
https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/ExecutiveCouncilResolutionNo.(2)of2017RegulatingPrivateSchoolsIntheEmirateOfDubai.pdf
https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/ExecutiveCouncilResolutionNo.(2)of2017RegulatingPrivateSchoolsIntheEmirateOfDubai.pdf
https://www.khda.gov.ae/CMS/WebParts/TextEditor/Documents/ExecutiveCouncilResolutionNo.(2)of2017RegulatingPrivateSchoolsIntheEmirateOfDubai.pdf
https://www.abudhabi.ae/portal/public/en/homepage/religion-and-community/people-of-determination-le/the-national-project-for-inclusion-of-people-of-determination
https://www.abudhabi.ae/portal/public/en/homepage/religion-and-community/people-of-determination-le/the-national-project-for-inclusion-of-people-of-determination
https://www.abudhabi.ae/portal/public/en/homepage/religion-and-community/people-of-determination-le/the-national-project-for-inclusion-of-people-of-determination
https://www.moe.gov.ae/English/SiteDocuments/Rules/SNrulesEn.pdf
https://www.moe.gov.ae/English/SiteDocuments/Rules/SNrulesEn.pdf
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My Community: A City for Everyone 
Initiative (2013) 

https://www.cda.gov.ae/en/MediaCenter/News/Pages/2013/myC
ommunity.aspx 
 

Aims to turn Dubai into a fully inclusive and friendly city for 
People of Determination 

Quality Standards of Services for 
Persons with Disabilities in 
Governmental and 
Private Institutions (2016) 

https://government.ae/information-and- 
services/education/education-for-people-with-special-needs 

The National Policy for Empowering 
People of Determination (2017) 

https://government.ae/en/about-the-uae/strategies-initiatives-
and- awards/federal-governments-strategies-and-plans/the-
national- policy-for-empowering-people-with-special-needs 

 
Aims to provide quality inclusive education in the UAE 

Dubai Inclusive Education Policy 
Framework (2017) 

https://www.khda.gov.ae/cms/webparts/texteditor/documents/E
ducation_Policy_En.pdf 

 
Dubai Inclusive Education Policy Framework has been 
developed to support the UAE's commitment to the United 
Nations Convention on the Rights of Persons with Disabilities 
as well as federal and local legislation that calls for the 
inclusion of all learners, regardless of ability, in the education 
sector. 

The Dubai Universal Design Code 
(2017, Accessibility Code) 

https://www.dha.gov.ae/Documents/HRD/RegulationsandStandar
ds/Polocies/Dubai%20Universal%20Design%20Code%20Final%20F
eb% 202017.pdf 

 
Aims for universal accessibility 

Abu Dhabi Education Council Special 
Education Policies and Procedures 
Handbook (2012) 

http://dbkschool.net/wp-
content/uploads/%D9%83%D8%AA%D9%8A%D8%A8- 
%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%A 
A-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A 
9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012- 
%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf 

The Ministry of Education Strategic 
Plan 2017-2021 

https://government.ae/en/about-the-uae/strategies-initiatives-
and- awards/federal-governments-strategies-and-plans/ministry-
of- education-strategic-plan-2017-2021 

The Dubai Plan 2021 https://www.dubaiplan2021.ae/dubai-plan-2021/ 
 
Aims for a tolerant and fully inclusive city by 2020 which is part 
of a wider strategic plan, incorporating education, health & 
rehabilitation, employment, universal accessibility and social 
protection 

UAE Centennial 2071 project https://uaecabinet.ae/en/details/news/mohammed-bin-rashid- 
launches-five-decade-government-plan-uae-centennial-2071 

 
 

https://www.cda.gov.ae/en/MediaCenter/News/Pages/2013/myCommunity.aspx
https://www.cda.gov.ae/en/MediaCenter/News/Pages/2013/myCommunity.aspx
https://www.cda.gov.ae/en/MediaCenter/News/Pages/2013/myCommunity.aspx
https://government.ae/information-and-services/education/education-for-people-with-special-needs
https://government.ae/information-and-services/education/education-for-people-with-special-needs
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/the-national-policy-for-empowering-people-with-special-needs
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/the-national-policy-for-empowering-people-with-special-needs
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/the-national-policy-for-empowering-people-with-special-needs
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/the-national-policy-for-empowering-people-with-special-needs
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/the-national-policy-for-empowering-people-with-special-needs
https://www.khda.gov.ae/cms/webparts/texteditor/documents/Education_Policy_En.pdf
https://www.khda.gov.ae/cms/webparts/texteditor/documents/Education_Policy_En.pdf
https://www.khda.gov.ae/cms/webparts/texteditor/documents/Education_Policy_En.pdf
https://www.dha.gov.ae/Documents/HRD/RegulationsandStandards/Polocies/Dubai%20Universal%20Design%20Code%20Final%20Feb%202017.pdf
https://www.dha.gov.ae/Documents/HRD/RegulationsandStandards/Polocies/Dubai%20Universal%20Design%20Code%20Final%20Feb%202017.pdf
https://www.dha.gov.ae/Documents/HRD/RegulationsandStandards/Polocies/Dubai%20Universal%20Design%20Code%20Final%20Feb%202017.pdf
https://www.dha.gov.ae/Documents/HRD/RegulationsandStandards/Polocies/Dubai%20Universal%20Design%20Code%20Final%20Feb%202017.pdf
https://www.dha.gov.ae/Documents/HRD/RegulationsandStandards/Polocies/Dubai%20Universal%20Design%20Code%20Final%20Feb%202017.pdf
http://dbkschool.net/wp-content/uploads/%D9%83%D8%AA%D9%8A%D8%A8-%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%AA-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012-%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf
http://dbkschool.net/wp-content/uploads/%D9%83%D8%AA%D9%8A%D8%A8-%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%AA-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012-%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf
http://dbkschool.net/wp-content/uploads/%D9%83%D8%AA%D9%8A%D8%A8-%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%AA-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012-%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf
http://dbkschool.net/wp-content/uploads/%D9%83%D8%AA%D9%8A%D8%A8-%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%AA-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012-%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf
http://dbkschool.net/wp-content/uploads/%D9%83%D8%AA%D9%8A%D8%A8-%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%AA-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012-%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf
http://dbkschool.net/wp-content/uploads/%D9%83%D8%AA%D9%8A%D8%A8-%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%AA-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012-%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf
http://dbkschool.net/wp-content/uploads/%D9%83%D8%AA%D9%8A%D8%A8-%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%AA-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012-%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf
http://dbkschool.net/wp-content/uploads/%D9%83%D8%AA%D9%8A%D8%A8-%D8%A7%D8%AC%D8%B1%D8%A7%D8%A1%D8%A7%D8%AA-%D8%A7%D9%84%D8%AA%D8%B1%D8%A8%D9%8A%D8%A9-%D8%A7%D9%84%D8%AE%D8%A7%D8%B5%D8%A9-2012-%D8%A7%D8%AC%D9%84%D9%8A%D8%B2%D9%8A.pdf
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/ministry-of-education-strategic-plan-2017-2021
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/ministry-of-education-strategic-plan-2017-2021
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/ministry-of-education-strategic-plan-2017-2021
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/ministry-of-education-strategic-plan-2017-2021
https://government.ae/en/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/ministry-of-education-strategic-plan-2017-2021
https://www.dubaiplan2021.ae/dubai-plan-2021/
https://uaecabinet.ae/en/details/news/mohammed-bin-rashid-launches-five-decade-government-plan-uae-centennial-2071
https://uaecabinet.ae/en/details/news/mohammed-bin-rashid-launches-five-decade-government-plan-uae-centennial-2071
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GEMS SEND categories, descriptions, relevant possible provision based on categories, description and 
possible screening/formal identification tools. 

 
 

GEMS SEND 
categories 

GEMS Description Relevant Possible 
Provision at school 

Possible screening/formal identification 
tools 

Behavioural/ 
Social/ Emotional 

Behaviour that presents a barrier 
to learning. Emotional problems 
such as depression, eating 
disorders, attention deficit 
disorder or attention deficit 
hyperactivity disorder 
(ADD/ADHD), Oppositional 
Defiant Disorder (ODD), Conduct 
disorder (CD), childhood 
psychoses and syndromes such as 
Tourette’s syndrome. 

Support will be 
provided by school 
IST team and if 
required, an 
Individual Education 
Plan will be 
developed to support 
development in class 
and at home. 

Possible external 
specialist support. 

- Strengths/Difficulties 
Questionnaire (screening) 

- BASC-3 Behaviour 
Assessment System 

- SNAP (screening) 

- Educational Psychology 
assessment 

- Connors 3-P 

- Developmental Pediatric 
assessment 

- Other mental health or 
relevant medical 
assessments 

- Observations 

- Applied Behaviour Analysis 
(ABA) structured 
questionnaires/observations 

Medical condition Medical conditions may lead to an 
associated ‘special need’. These 
may include such illnesses as 
asthma, diabetes, allergies, 
epilepsy 

A fully staffed nursing 
team will ensure all 
students with medical 
needs are well 
catered for. 

If a child presents 
with a condition such 
as Epilepsy, then, 
depending on the age 
of the child and 
severity of the 
condition, an 
additional adult (LSA) 
may be required. A 
Medical Plan would 
be developed if 
required. Safety plan 
in place if required. 
IEP plan also 
developed if there are 
any additional needs 
related to IEP targets 
rather than medical 
plans.  

- Medical diagnosis and 
report 

- Educational Psychology 
assessment if possible 
cognitive impact 

- Observations 

- Specialist involvement 
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Speech & 
Language 
Disorder (this 
does not include 
students whose 
difficulty arises 
from being an 
additional 
language learner) 

Speech impairment- difficulty 
speaking well enough to be 
understood or who have a stutter 
or articulation difficulty 
 

 

Receptive language disorder- 
difficulties understanding oral 
language or in listening  

 

Expressive language disorder- 
difficulties using oral language or 
talking 
 
Global language disorder- 
receptive and expressive language 
difficulties (combined) 

Support will be 
provided by IST and 
an IEP will be 
developed to support 
development in class 
and at home if 
required. 

Most likely, external 
Speech and Language 
therapy support will 
need to be brokered 
through one of our 
linked agencies, an 
Individual Therapy 
Plan will be 
developed by 
external agency & 
shared with all. IST 
and staff will work in 
collaboration with the 
Speech and Language 
therapist. 

- Clinical Evaluation of 
Language Fundamentals 
(CELF-4) 

- Speech and Language 
therapist assessment 

- Specific Language 
Impairment (SLI) checklists 
(screening)  

- BPVS- British Peabody 
Picture Vocabulary Scales 

- GL Assessment- Well Comm 
(6 months-6 years) 
(screening) 

- SNAP/Infant SNAP 
(screening) 

- Observations 

Communication 
and Interaction 

Autistic Spectrum Disorder or 
Condition (ASD/ASC) is 
neurological in origin and 
characterized by difficulties with 
social communication, social 
interaction, social imagination and 
flexible thinking (theory of mind 
skills). Asperger’s Syndrome is 
thought to fall within the 
spectrum of autism, but with 
enough distinct features to 
warrant its own label. It is 
characterized by subtle 
impairments in three areas of 
development. There is no clinically 
significant delay in cognitive 
development or in language 
acquisition. However, students 
with Asperger’s syndrome often 
have communication difficulties. 
May also include social 
(pragmatic) communication 
disorder. 

Support will be 
provided by ST where 
appropriate. Most 
likely, external 
specialist support will 
need to be brokered 
through one of our 
linked agencies. 

Depending on the 
level of need, a 
modified curriculum 
may be required, to 
address the 
additional learning 
needs often 
associated with 
ASD/ASC and support 
the development of 
the whole person 
(e.g. ASDAN and/or 
AET framework). A 
shared or 1:1 
Learning Support 
Assistant may be 
required depending 
on level of need. 

- Psychology support services 

- Developmental pediatrician 

- GARS 3 (Gilliam Autism 
Rating Scale) 

- Child Autism Rating Scale 

- Social Communication 
Questionnaire 

- The Autism Diagnostic 
Observation Schedule 

- Infant SNAP (screening) 

- Developmental checklists 
(screening) 

- Observations (e.g., ABA 
analysis) 

- British Peabody Vocabulary 
Scales (BPVS) 

- Speech and Language 
assessment 

- Occupational therapy 
assessment 
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Physical/Mobility Disabilities arising from conditions 

such as congenital deformities, 

spina bifida and/or 

hydrocephalus, muscular 

dystrophy, cerebral palsy, brittle 

bones, haemophilia, cystic fibrosis 

or severe accidental injury. It is 

important to state that there is no 

necessary direct correlation 

between the degree of physical 

disability and the inability to cope 

with the school curriculum, apart 

from the elements involving 

physical activity. Students with 

severe physical disability may 

have minimal special educational 

needs, while those with minimal 

physical disability may have 

serious learning needs. 

Support will be 
provided by ST where 
appropriate. 

May require a medical 
plan.  

May require an 
Individual Education 
Plan, depending on 
special education 
needs. 

- Medical diagnosis and 
report 

- Specialist involvement 
where appropriate 

- Physiotherapist assessment 

- Occupational therapist 
assessment 

General Learning 

Difficulties 

General Learning Difficulty 1 

(GLD1) 

Below average general intellectual 

functioning often reflected in a 

slow rate of maturation, reduced 

learning capacity and inadequate 

social adjustment. This could 

include students whose 

attainment is below expected 

level in all or most areas of the 

core curriculum (e.g., working 

towards curriculum expectations 

in most core curriculum areas or a 

standard score on a psychometric 

assessment of attainment or 

ability of 76-85). However, a score 

range in and of itself does not 

necessarily indicate that a child is 

experiencing SEND. Teacher 

observation/other assessment of 

below average general intellectual 

or academic functioning often 

reflected in a slow rate of 

maturation (slower rate of 

maturation, not the result of 

other environmental factors such 

as quality of schooling; curriculum 

gaps; age; ELL etc). 

General Learning Difficulty 2 

(GLD2) 

Students experiencing significant 

Support will be 

provided by our IST 

where appropriate. A 

shared or 1:1 

Learning Support 

Assistant may be 

required. 

Additional Specific, 

Targeted Intervention 

support is likely to be 

required. The 

curriculum will be 

modified as required 

to meet the student’s 

needs. 

- Educational Psychology 
cognitive and academic 
assessment (e.g., WISC-IV or 
WJ-IV and WIAT-III) 

- CAT4- Cognitive Abilities 
Test/other cognitive ability 
standardized profiling 
assessments 

- BPVS- British Peabody 
Picture Vocabulary Scales 

- WRIT- Wide Range 
Intelligence Test 

- Developmental pediatric 
assessment 

- SNAP (screening) 

- Developmental Checklists 
(screening) 

- Other cognitive or 
developmental assessments 
(e.g., NEPSY II; Vineland 
Adaptive Behaviour Scales, 
Ravens Progressive Matrices 
etc.) 
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learning difficulties, which have a 

major effect on their participation 

in the mainstream school 

curriculum without support. 

Students whose attainment is well 

below expected levels (i.e., a 

standardized score on a 

psychometric assessment of 

attainment or ability of 75 or 

below). However, a score range in 

and of itself does not necessarily 

indicate that a child is 

experiencing SEND, the IST would 

need to identify whether there 

were other factors such as quality 

of schooling; curriculum gaps; 

age; ELL etc.) 

Profound and Multiple Learning 

Difficulty (PMLD) 

Complex learning needs resulting 

in severely impaired functioning in 

respect of a basic awareness of 

themselves, the people and the 

world around them. They may 

include physical disabilities or a 

sensory impairment. A high level 

of support is likely to be required. 

 

Assessed Syndrome 

A syndrome usually refers to a 

medical condition where the 

underlying genetic cause has been 

identified, and the collection of 

symptoms is genetically related. 

Examples of syndromes include: 

Down Syndrome, Stickler 

Syndrome and Williams 

Syndrome. 

Specific Learning 

Difficulty (SpLD) 

Dyslexia -Reading 

Dyslexia is a specific difficulty with 

learning to read fluently and with 

accurate comprehension despite 

normal or above average 

intelligence. This includes 

difficulty with phonological 

awareness, phonological 

decoding, processing speed, 

orthographic coding, auditory 

short-term memory and language 

Support will be 

provided by our IST 

where appropriate. 

This may include class 

support and/or 

additional targeted 

intervention sessions. 

Accommodations 

may be necessary in 

class to remove 

barriers to accessing 

and/or demonstrating 

- GL Dyslexia Portfolio 
(screening) 

- Dyslexia checklists 
(screening) 

- Education Psychology 
assessment 

- SNAP (Screening) 

- GL assessment- Phonological 
Assessment Battery- helps 
identify students with 
phonological difficulties 
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skills/verbal comprehension. 

 

 

 

Dysgraphia - writing/spelling 

Dysgraphia is a specific learning 

difficulty that affects written 

expression. Dysgraphia can 

appear as difficulties with spelling, 

poor handwriting and trouble 

putting thoughts on paper. 

Dysgraphia can be a language-

based and/or non- language-

based disorder. 

 

 

 

 

 

 

 

 

Dyscalculia - Using number 

Dyscalculia is a specific learning 

difficulty that affects the ability to 

acquire arithmetical skills. 

Learners with dyscalculia may 

have difficulty understanding 

simple number concepts, lack an 

intuitive grasp of numbers and 

have problems learning number 

facts and procedures. 

 

 

the learning. These 

will be discussed with 

parents and outlined 

in the class planning. 

External, specialist 

support may need to 

be brokered. 

- Other dyslexia 
screening/diagnostic tools 

- Woodcock–Johnson IV Test 
of Achievement (WJ IV) 
Writing Sample subtest 
(school age through adult) 

- Wechsler Individual 
Achievement Test–Third 
Edition (WIAT-III) Essay 
Composition (school age 
through adult) 

- BOT-2- Bruininks-Oseretsky 
Test of Motor Proficiency, 
Second Edition 

- Test of Written Language– 
Fourth Edition (TOWL-4) 

- Purdue Pegboard (ages 5 to 
18); 

- NEPSY-II Visuomotor Precision 
subtests (ages 3 to 16) 

- Developmental checklists 
(screening) 

- Detailed Assessment of 
Speed of Handwriting 
(DASH; ages 9-16) 

- Occupational Therapy 
assessment 

- Educational Psychology 
assessment 

- GL Dyscalculia screener 
(screening) 

- Dynamo Maths Profiler 
(screening) 

- Educational Psychology 
assessment 

- SNAP (screening) 

- Dyscalculia checklists for 
Specific Learning Difficulties, 
screening) 

Sensory 

Impairment 

Visual impairment. Visual 

impairment is when a person has 

sight loss that cannot be fully 

corrected using glasses or contact 

lenses. 

Hearing impairment. Hearing 

impairment, deafness, or hearing 

loss refers to the inability to hear 

Support will be 

provided by our IST 

where appropriate. 

Accommodations 

may be necessary in 

class to remove 

barriers to accessing 

and/or demonstrating 

the learning. These 

- Medical diagnosis and 
report 

- Specialist involvement 
where appropriate 
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things, either totally or partially. 

 

will be discussed with 

parents and outlined 

in the class planning. 

External, specialist 

support may need to 

be brokered. 
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APPENDIX C: Sample Inclusion Support Team Quality Assurance Process 
 
 

Key Priority Monitoring Process 

1.Administrative and Procedural Activities 

1. Tracking of all meetings 
o Maintain organised system of 

tracking all ongoing and one-off 
responsive meetings: 

o Leader of provision for 
students of determination 

attends weekly Team 
meetings (Primary and 
Secondary Teams) 

o Weekly meeting IST – Primary 
Team 

o Weekly meeting IST – Secondary 
Team 

o Monthly leader of 
provision for students of 
determination meeting – 

chaired by middle leader 
o Leader of provision for 

students of determination 

and Principal meeting 
fortnightly – Primary overview 

o Leader of provision for 
students of determination 

and Principal meeting 
fortnightly – Secondary overview 

o Leader of provision for 
students of determination 

meets fortnightly with 
Counselling team - providing 
monthly updates re. student 
support, provision, needs 
analysis 

o Attend regular leadership 
meetings – Primary and 
Secondary 

o Leader of provision for 
students of determination 

weekly attendance at SLT 
o Attendance at SLT by invitation 

 
● GEMS Meeting Minute form used for recording team and teacher 

meetings. 
● Parent meeting form used to record meetings. Minutes filed 

in student individual files. 

2. Networking opportunities 
o Attendance at GEMS Network 

group meetings – SEND, ELL, 
G&T = by invitation. 

o Attendance at SEND Network 
group meeting/conference - 

termly. 

o Ensures school is kept at the forefront of new initiatives. 
 

o Growing support network within Dubai – schools and External 
Agency links. 
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2.Student Support 

● Referral Process for Primary and 
Secondary Students 

o Referral every two weeks for 

SEND and ELL concerns. 

● Individual: Referral Form and Evidence/Monitoring pack. 
● Parent consent sought: no consent = no intervention can begin 
● Measures: Data tracked monthly (Referral type/number of 

individual referrals per year group/capacity to 
support/movement between Waves). 

● Tracking of potential students: concerns highlighted to Class 

Teacher/Year group/ST/ Leader of provision for students 
of determination. 

● Provision Mapping: by Year Group. 
● Referral Procedure Flow Chart 
o Referrals to Inclusion Support 

Team and Student Counselling 
Team. 

● Reviewed termly: update of staffing. Ensures consistency across 
whole school. 

 

Key Priority Monitoring Process 

● Program Review 
o Student progress reviewed half- 

termly. 

● Support Teacher to engage monthly with Year Group to review 
provision and need analysis. 

● Class Teacher and ST drop-in opportunities – weekly. 
● SEND student ‘surgery’ – through weekly IST meeting. 

3.Staff Support & Training Opportunities 

1. Ongoing Support to provide 
positive outcomes 
o Provide support to Class 

teachers, TAs, LSA team, 
parents 

– input is dependent on level of 
student need 

Wave 3 Provision 
● Review progress of students receiving Wave 3 provision with 

teachers, parents and student – at least termly. External providers 
invited to attend/input 

Wave 2 Provision 

● Review progress of students receiving Wave 2 provision with 
teachers , parents and student – at least termly 

Year Group presentations (provided termly) 
● Feedback provided from Support Teachers during impact review 

survey – delivered at Year Group meeting. The leader of provision 
for students of determination to review with ST Teacher and plan 
provision for next term 

2. CPD opportunities for all staff 
o All ST Teachers – to access 

professional development 
courses/certificates/diploma
s related to SEND support 

o Primary-Teachers to cascade in- 
house PD opportunities across 
teams at least three per term 

o Secondary-in-house PD 
opportunities – Term 1 focus = 
Inclusion 

● Feedback provided from teachers during program review surveys 
and from students 

● PD opportunities for all groups of staff – Class teachers, Specialist 
teacher, TAs, LSA team 
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3. Guidance and support for class 
interventions and parent 
meetings 

● Inclusion Walks – across school to 
highlight excellent practice 
amongst teaching team- promotion 
of peer observations/sharing of 
good practice. 

● ST drop-in sessions – timetabled weekly 
● ST attending Year Group meetings/Subject team meetings 
● Feedback provided by teachers during program review survey 
● Term 1 – lesson observations and learning walks 

4. Team Support Meetings 
o IST Team meets on a weekly 

basis with agenda points on 
referrals and collaborative plans. 

o The leader of provision for 
students of determination 
meet fortnightly with Inclusion 
Champion to share cases and 
as a means of improving 
practice. 

o Fortnightly IST Meetings with 
School Principals 

 

● Feedback provided between team and during 360 review 

5. Structured training opportunities for 
Learning Support Assistants - 
Primary and Secondary teams 
● LSAs access all teacher PD and 

have weekly PD with the leader 
of provision for students of 
determination or other 
members of IST/staff/external 
agencies. LSAs to access 

courses/certificates/diplomas 

● Staff invitation and staff sign-up – offering targeted training 
opportunities throughout Term 1-3 

● Feedback of sessions 

● Collaboration between Primary and Secondary staff – sharing of 
knowledge – opportunities for cross-phase shadowing 

 

Key Priority Monitoring Process 

4.Parental & Community Collaboration 

1. Parental Support and 
Engagement 

o Maintain Student Support page 
on VLE to include sections with 
an outline of services provided, a 
weekly updated blog, and 
updates of services and events 
being organized by External 
Agencies. 

o Utilize VLE system for parent 
audience with the purpose of 
sending regular updates to 
parents 

o Provide parental engagement 
presentations (coffee mornings) 
monthly for Primary Inclusion 
parents and Secondary Inclusion 

parents 

Measures: 
● Parent survey distributed at the end of Term 3 to 

measure perceived effectiveness. 
 
 
 
 
 

● Post survey sent to parents via e-mail following each coffee 
morning. 
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2. Community Collaboration 
o Meet on a twice termly basis 

with the GEMS - SEND, ELL, G&T 
Networks 

o Meet termly with Dubai 
Inclusion Network 

o Collaborate with therapists from 
External Agencies to utilise 
appropriate referral services for 
students with high level needs 

o Announcements about External 
events/programmes to be posted 

on VLE 

● Minutes - track, monitor, and take action based on discussions. 
● Cascade information back to staff in school. 

 
 

 
● Share opportunities for staff links with External Agencies. 
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APPENDIX D: GEMS Principals Inclusion Checklist 

APPENDIX E: Role of the LAB Inclusion Lead 

Rationale 

The LAB Inclusion Lead is the champion for Students of Determination (SEND) and those with Inclusion needs. 

He/she will support and challenge the school, to ensure that no Learner is treated less favourably, denied 

opportunity, or left behind, because they have additional needs. 

Why is there a need for an LAB Inclusion Lead? 

- To ensure the school is compliant with legal responsibilities 

- To ask the Inclusion Champion to report on the steps being taken to ensure compliance 

- To challenge leaders to ensure that inclusion remains high on the school’s agenda 

Priorities 

- To review SEND provision including staff and other resourcing 

- To review the school’s vision, ethos, strategic direction for SEND Learners 

- To understand how the Inclusion budget is used and what impact it has on progress and attainment of 

learners 

- Revise and update the school’s Inclusion information report to reflect the changing nature of the 

Inclusion cohort 

Responsibilities 

- To ensure the school is fulfilling its duties to students of determination (SEND) 

- To undertake required training, including school-specific induction with the Inclusion Champion 

- To meet at least termly with the Inclusion Champion 

- To ask questions and raise awareness relating to SEND and inclusion provision at Parent Council meetings 

- To work with the Inclusion Champion to produce an Annual Inclusion Report 

- To confirm that the school’s duties have been fulfilled – AIP and reflected in the SEF 
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APPENDIX F: Support Teacher Job Description 
 
Position: Support Teacher (Inclusion) 
Reports to: The Leader of Provision for Students of Determination and SLT 
Responsible for:   

• Serving as a role model, coach and mentor for classroom teachers, as they work to develop their practices to meet the 
learning needs of diverse student populations. 

• Spending the majority of their time (no less than 60 percent of their time) engaged in activities that directly influence 
competence of classroom teachers.  

• Implementing interventions directly with small groups or individuals either inside or outside of the classroom for up to 
25 percent of their time, ideally in the classroom. However, in a minority of cases, some students may require access to 
specific or specialist support outside the classroom context.  

• Allocating not more than 15 percent of time working on administrative duties such as maintaining effective 
communication with parents/service providers/transition support. 

• Providing professional support for teachers through observations, collaborative planning, modelling, co-teaching and 
collaborative reflection.  

• Providing support for the identification of the specific needs and barriers of individual students and strategies to 
address these. 

• Supporting the development, implementation and review of individual education plans (IEP) including the development 
of instructional and educational strategies and the modification and adaptation of curriculum structures 

• Supporting and upholding the policies and practices of the school and GEMS Education. 

Duration: Annually with review 
Qualifications:  

• Degree specific qualification related to education 

• Teaching qualification (e.g. PGCE/PGCEi)  

• Specialist qualification preferred (Masters/SENCO/Other relevant inclusion related qualifications)  

Job Purpose:  

• Implement and deliver an appropriately broad, balanced, relevant and differentiated curriculum for students of 

determination alongside the Dubai Inclusive Education Policy Framework (DIEPF), school guidelines and policies. Adhere 

to the GEMS School relevant sections of the teacher job description. 

• Facilitate and encourage a learning experience which provides students of determination with the opportunity to 

achieve their full potential. 

• Support collaborative problem-solving processes and approaches with teachers to identify and appropriately respond to 

challenges that emerge for students of determination (those experiencing SEND). 

• Contribute to raising standards of student progress and attainment through supporting quality first teaching and 

universal design for learning strategies implemented across the school. 

• Encourage and support parent/caregiver and child participation in the education process and ensure they have every 

opportunity to contribute to student success. 

• Share and support the school’s responsibility to provide and monitor opportunities for personal and academic growth 

for students of determination. 

Teaching:  

• Co-planning: The development of strategies to meet the learning needs of both students and teachers will be the focus 
of thoughtful collaborative planning. This will include: identifying the most appropriate teaching strategies; intervention 
approaches; learning activities; assessment methods; learning outcomes; and collaborative approaches to ensure that 
all students become fully and actively engaged in the learning process. 

• Co-teaching: Regular opportunities for co-teaching are essential to enable the continual refinement of inclusive 
teaching approaches. Such opportunities reduce student/teacher ratio, increase the opportunities to differentiate in 
response to student need, provide a shared experience of teaching challenges, enable direct professional feedback on 
the success of new strategies, and promote further learning-centred dialogue between the support teacher and 
classroom teacher.  
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• Enabling technology: Ensure teachers have access to and use new technologies, including information and 

communication technologies, mobility aids, devices and assistive technologies for meeting the needs of individual 

students, including students of determination. 

• Specific interventions: Support specific interventions in the school in terms of implementation, monitoring and review. 

• Maintain appropriate records: Ensure assessments and intervention progress monitoring are carefully recorded. 

• Individual Education Planning: Support the development of individual education plans (IEPS) or provision maps which 

direct the strategies used by teachers to meet the educational goals of students who require a focused and personalized 

approach for their learning. Ensure parents of children who experience SEND & where developmentally appropriate, the 

children themselves, play a central part in the development of the IEP and related programme design. 

• Flexible curricula pathways: which respond to the diverse cognitive, cultural and linguistic backgrounds of students and 

are supported by a variety of teaching methods to accommodate a range of learning styles. 

• Follow school policies and procedures. 

• Pastoral: Take pastoral interest in students of determination so that they feel noticed, valued and cared for and ensure 

students of determination have high status & are highly valued within the school community. 

Assessment, Feedback and Tracking:  

• Observations of teaching and learning: Initial class visits and a review of the students’ profiles of needs will inform the 
process of setting mutual goals between the support teacher and classroom teacher. As trust builds and the 
professional partnership develops, the focus of these observations will become more targeted and be linked to specific 
outcomes.  

• Collaborative review of student data: Support teachers play a key role in modelling effective data literacy. Classroom 
teachers need to be able to analyze assessment information effectively in order to understand achievement potential, 
identify student need and address any particular barriers to learning. The development of the teacher’s ability to use 
formative assessment is a key part of this process; it ensures that teachers can swiftly and effectively adjust their 
teaching in response to emerging needs within the classroom. 

• Collaborative reflection: The support teacher should regularly monitor and evaluate improvements in the teacher’s 
practice, identify its effect on student learning and outcomes and select the focus for further development. This is 
important as it ensures that support is well-targeted and that success indicators are evidenced, shared and celebrated.  

• Access Arrangements: Support teachers to implement the school Access Arrangement policy. 

• Inclusion register: Assist the leader of provision for students of determination in the compilation and maintenance of 

the Inclusion Register and children receiving Level 1-3 graduated support.  

• Liaison: Liaise with the leader of provision for students of determination regarding referral of students for external 

assessments & regularly discuss updates of student progress with the leader of provision for students of determination, 

class teacher, parents and students. 

Staff Development:  

• Modelling: An important part of the capacity building process is to provide models of expected practice within the 
context of the classroom. Engaging support teachers in co-planning with classroom teachers will enhance the impact of 
these strategies. A critical responsibility of the support teacher is to model strategies which promote effective student 
engagement and skillful teaching practice. Support teachers may also provide opportunities for the professional 
development of learning support assistants and give indications on how best to assist individual students.  

• Gradual release of responsibility: As the confidence of the classroom teacher grows and enhanced practices become 
embedded, the support teacher should gradually withdraw their professional support. A planned follow up with a 
teacher may be agreed to review the retention of new practices and their impact on student learning. Classroom 
teachers who are able to refine their practices, grow in confidence as professionals serve as important advocates of 
further professional development opportunities. 

• Professional development: Provide training and support to all staff including classroom and specialist teachers to 

ensure high quality intervention, monitoring and review. Participate in whole school continuing professional 

development programmes. 

Safeguarding: 

• Be keenly aware of the responsibility for safeguarding children and to help in the application of the Safeguarding policy 

within the school. 

• Comply with the school’s Safeguarding Policy in order to ensure the welfare of children and young persons. 

Communication: 
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• Communicate effectively with the teachers and parents of students experiencing SEND as appropriate.  

• Maintain confidentiality regarding all school matters at all times. 

• Follow agreed policies and procedures for communications in the school.  

Responsibility and Accountability:  

• Pay a full part in the life of the school community, to support its distinctive mission and ethos and to encourage staff 

and students to follow this example.  

• Actively support teachers in a sustained manner, in accordance with time allocations as set out in the DIEPF:  

o 60%: Supporting teachers/strengthening instruction 

o 25%: Supporting students 

o 15%: Planning and organization 

o or on a part time basis, as agreed, according to other responsibilities while maintaining a focus on supporting 

teachers & strengthening instruction 

• Provide active support by feeding into strategic planning via the Inclusion Support Team (IST). 

• Be responsible to the leader of provision for students of determination and Inclusion Support Team for the effective 

implementation of inclusive provision and intervention throughout the school. 

• Support the mentoring of new teachers, TAs and LSAs to the school with inclusive practices. 

• Be responsible for and advise the leader of provision for students of determination in regard to the provision, 

maintenance and safe use of facilities, equipment and resources. 

• Attend meetings designed to share information necessary for the smooth running of the Inclusion department and the 

successful delivery of its aims across the school. 

• Actively promote school policies and procedures. 

• Be responsible for own continued professional development. 

• Comply with the school’s Health & Safety policy and undertake risk assessments as appropriate. 

• Provide observations and strategies to all staff. 

• Lead in the implementation of interventions. 

• Oversee reporting to parents ensuring consistent use and high-quality reporting. 

• Provide extracurricular activities on a weekly basis.  

• Be courteous to colleagues, visitors and telephone callers and provide a welcoming environment. 

• Undertake duties before the school day, at break, at the end of the lunch period and after the school day on a rota 

basis.  

• Attend meetings scheduled in the school calendar.  

• Motivate students through praise, interest in students and the presentation of well structured, stimulating lessons and 

activities. 

• Ensure student and teacher resources are well organized and accessible. 

GEMS Education 

• Carry out any other duties reasonably requested by the Principal. The duties may be varied to meet changed 

circumstances in a manner compatible with the post held, at the reasonable direction of the Principal. 

 

I have read and fully understand this job description 

Name  

Signature  

Date  

 

Notes: The above responsibilities are subject to the general duties and responsibilities contained in the statement of Conditions of 

Employment for classroom teachers. This job description will be reviewed at least once a year and it may be subject to 

modification or amendment at any time after consultation with the holder of the post.  
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JOB DESCRIPTION – LEARNER SUPPORT ASSISTANT 
Job title LEARNER SUPPORT ASSISTANT 
School THE CAMBRIDGE HIGH SCHOOL, ABU DHABI 
Line managed by SPECIAL NEEDS & DISABILITIES COORDINATOR 
Name of student  
Receives instructions from SENDCO / Class Teacher  
Learner Support Assistant  

 
 
Overall purpose of the job: 

- To work in collaboration with classroom teachers to enable students of determination to be successfully included in the 
classroom environment alongside peers. This includes being involved in the assessment processes, record keeping, 
lesson planning and resource development. The classroom teacher is responsible for the modification, implementation 
and outcomes of the students’ educational programme and the role of the LSA is to facilitate this process. 

- To be available to individual students through the guidance of the Inclusion Support Team to assist classroom teachers 
in providing effective instruction to students with diverse learning needs including students of determination (students 
who experience SEND).  

 
Support for student: 

1. LSAs will be used differently across different phases of the school depending upon classroom and student need. Some 

LSAs may work across different class groups to support whole class teaching while others may provide specific support 

to small groups of students. The specific responsibilities will differ according to the individual context of each LSA but 

will include: 

a. Providing individual support to a specific student 

b. Promoting access to targeted support outside of the classroom 

c. Working on differentiated activities with groups of students 

d. Liaising with the SENDCO 

e. Developing social/emotional skills 

f. Working with teachers to monitor the progress of students 

g. Support intervention or therapy sessions 

2. To work alongside a student of determination to help them to fully access the teaching and learning with particular 

reference to IEP targets, ensuring safety and access to learning activities, including, where appropriate, specialist 

lessons. For example: 

a. clarifying and explaining instructions 

b. ensuring the student is able to use necessary equipment 

c. assisting in specific areas of difficulty such as speech and language or writing tasks 

d. helping a student concentrate on and complete set work through supports which develop independence 

e. developing appropriate resources to support a student 

3. Communicate effectively and sensitively with students of determination to support their learning, promoting self-

confidence and independence. 

4. Assist students of determination with developing skills both within the accessible curriculum and on the IEP in a one to 

one or group setting, depending on the planning and guidance from the teacher/Inclusion Support Team.  

5. Where needed, assist students who require personal care and additional support to access facilities in the wider school 

environment (e.g., eating, using the bathroom, dressing) as required and directed by Inclusion Support Team. 

6. Encourage students of determination to interact with others and engage in activities led by the teacher or other 

children. 

7. Be actively involved in supporting students of determination to move towards independence, academic, physical and 

social inclusion and acceptance. 

8. Support the use of ICT in learning activities and develop student’s competence and independence in its use. 
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9. Supervise and promote the social inclusion, friendships, emotional and physical safety of the student at play/leisure 

breaks, as agreed and as required, with the class teacher, and also at times of transition between lessons and activities, 

and on arrival to class and before departure as required. 

10. Provide feedback to the student in relation to progress on learning objectives/targets and achievement under the 

guidance of the teacher. 

11. Have realistically high expectations of the student; respect their social, cultural, linguistic, religious and ethnic 

backgrounds; and be committed to raising their educational achievement. 

12. Use positive behaviour management strategies, in line with the school’s policy and procedures. 

13. Attend swimming lessons, either to be on the side of the pool or to enter the water, as required by the leader of 

provision for students of determination and the Head of PE. 

14. If the student who receives LSA support is absent, report to the classroom teacher and leader of provision for students 

of determination. 

Support for the teacher 
1. Support the teacher in lowering barriers to learning and facilitating student engagement and participation within 

relevant and meaningful learning opportunities. 
2. Be involved in assessment processes, record keeping, lesson planning and resource development to support the 

inclusion of students of determination. 
3. Help create and maintain an effective learning environment through: 

a. Working within a framework set by the assigned teacher/Inclusion Support Team, including how to feedback 
and assist in setting out learning materials appropriate to planned activity for the student/groups of students. 

b. Engaging in class-wide monitoring of student learning (e.g., independent or small group work) identified and 
planned by teachers and the Inclusion Support Team.  

4. Attend planning meetings with the teacher/Inclusion Support Team to collaboratively plan support and assist in the 
delivery of intervention programmes for individuals and small groups. 

5. Monitor the student’s participation and progress, providing feedback to the teacher on: 
a. Engagement. 
b. Any issues of concern. 
c. Achievement of desired learning objectives. 
d. Annotate work regarding description of support given. 

6. Collect formative assessment data on student performance and progress, based on systems designed by teachers or the 
Inclusion Support Team.  

7. Support the teacher and Inclusion Support Team in identifying the most effective teaching approaches and resources for 
students with particular needs. This includes preparing learning materials for use by the student under the direction of 
the teacher/Inclusion Support Team. 

8. Administer routine assessments (following appropriate access arrangements), invigilate assessments/exams and 
undertake routine marking of student’s work as directed by the teacher & Inclusion Support Team. 

9. Accompany student on educational visits and take responsibility for the named student under the supervision of the 
teacher. Use routine supervision and care skills to support students physically, emotionally, socially and academically as 
required.  

10. Communicate effectively with the student’s parent/s via LSA reporting systems based on IEP targets and outcomes. 
11. Maintain a file of IEPs, assessments, records and other relevant documents. 

 
 
Support for the curriculum 

1. Undertake structured and agreed learning activities, adjusting activities according to student’s responses. Help the 

student(s) access the learning activities through specialist support where necessary. 

2. Understand and refer to learning objectives with reference to the student within the appropriate curriculum 

framework. 

3. Attend relevant meetings required including, with teachers, leader of provision for students of determination/Inclusion 

Support staff, Individual Education Plan meetings and continuing professional development. 

Support for the school 
1. Ensure the identity of the student and all issues with regard to their needs are confidential. 

2. Be aware of & comply with policies and procedures relating to child protection, health, safety and security, staff code of 

conduct, confidentiality, data protection and other school policies, reporting all concerns to the appropriate person. 
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3. Be aware of and support differences and ensure all students have equitable access to opportunities to learn and 

develop. 

4. Meet with the assigned classroom teacher(s), colleagues and leader of provision for students of determination 

/Inclusion Support Team to discuss issues in order to improve practice/ensure adequate resource allocation. 

5. Take part in the induction programme and ongoing training offered by the school to further knowledge (within 

employed hours). 

6. Attend meetings for the team of Teaching Assistants/LSAs to discuss issues arising from day-to-day support in the 

classroom, and identify improvements to the service provided. 

7. Contribute to the overall ethos/work/aims of the school and to report any problems about arrangements or any 

incidents to class teacher & leader of provision for students of determination or other staff member according to school 

policies. 

8. Set a good example in terms of dress, punctuality and attendance. 

9. Work in collaboration with other teaching assistants, support staff, administration and partake in professional review 

and coaching based on performance with line manager.    

10. If absent, LSA must contact the person appointed in the school responsible for absences in line with school policy. 

Knowledge, skills and experience required 
- Ability to effectively communicate with students, parents and colleagues and maintain confidentiality. 
- Time management and organisation skills. 
- Literacy and Numeracy skills. 
- ICT capability- to use it effectively to support learning. 
- Knowledge of strategies which promote positive behaviour and discipline and ability to motivate students. 
- Support ethos of the learning environment. 
- Caring, calm approach. Ability to relate well to children, establishing empathy and good rapport. 
- Ability to acquire further knowledge in order to contribute effectively and with confidence to classes in which involved. 
- Solution based problem solving and a flexible approach. 
- Ability to use initiative in a range of situations. 

 
Work demands 

- Implementing activities in lessons and in school hours as directed.  Time to complete activities will vary. Completing LSA 

reports as expected. 

- Disruptions to the timetable may be caused by unplanned absences of staff and children and unexpected visits by 

parents and professionals. 

Physical Demands 
- Sits for lessons with students but may have sustained periods of physical activity, involving bending, crouching, lifting, 

turning, standing, walking and running, e.g. in PE lessons, when meeting a student’s personal care needs, when taking 

students for off-site educational visits. 

- When working with small children, staff are required to sit on and get up from low chairs and low tables. 

 
Working Conditions 

- Works in classrooms for most part of school day.   

- May be involved in outside activities (e.g. on sports field, supervision on playground) and off-site educational activities 

in all weather conditions. 

Induction, ongoing professional development and appraisal 
- Receive an induction programme where they are orientated to school policies and procedures as well as specific LSA 

responsibilities and duties.  

- Work alongside more experienced LSAs to develop their understanding of the job. 

- Receive ongoing professional development opportunities, including regular coaching from the leader of provision for 

students of determination /Inclusion Support Staff as well as coaching from the classroom teacher and other members 

of the Inclusion Support Team.  

- Apply current best practice and strategies learned through professional development courses, in-services training, 

mentoring and workshops.  

- Line managed by the SENCO. 
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- Note: If the LSA is employed directly by the parent: All processes outlined in the job description above are to be 

followed when an LSA is employed by parents of students of determination. This includes the above information about 

professional induction, monitoring and training requirements, line management procedures, the code of conduct, 

expected levels of professional practice, assessment, marking and feedback procedures, confidentiality and levels of 

accountability. 

 
I understand the job description above and I will adhere to these expectations & conditions. 
 
Signed: ________________________________________ (LSA)     Date: _____________________________ 
 
I understand that the LSA, who is parent employed, is required to perform & meet all of the duties outlined in the job description 
above.  
 
Signed: ________________________________________ (parent)   Date: _____________________________ 
   
 
Date copy sent to Post holder & Parent              ……………………………. 
 

Notes:  

• The above responsibilities are subject to the general duties and responsibilities contained in the statement of 

Conditions of Employment for learning support assistants /teaching assistants. 

• This job description will be reviewed at least once a year and it may be subject to modification or amendment at any 

time after consultation with the holder of the post.  

• The duties may be varied to meet the changing demands of the school at the reasonable discretion of the principal. 
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Glossary of terms 

 
 
 

ADEK The Abu Dhabi Department of Education and Knowledge (ADEK( is the 
educational authority for the Emirate of Abu Dhabi, the largest emirate of the 
United Arab Emirates and the home of the country's capital city. 

DSIB Dubai School Inspection Bureau (DSIB) provides an inspection service which 
gives independent, comprehensive assessment of educational standards and 
school performance for every private school in Dubai. 

Education Provider An education provider is a public or private entity, which is responsible for the 
operation of an educational setting with the purpose of enrolling students in 
the study of an approved educational curriculum. This includes schools, Early 
Learning Centres (ELCs), kindergartens, special centres, vocational education 
centres, online schools, and universities. 

ELL English Language Learners- children who find it difficult to functionally access 
the curriculum without additional intervention support due to limited English 
language development. ELL support can take the form of whole class, small 
group and/or 1:1 intervention sessions. 

G&T Gifted and Talented students. The KHDA follows Gagné’s Differentiated Model 
of Giftedness and Talent (DMGT). The model diagram has three columns, with 
gifts on the left hand side, talents on the right hand side and catalysts that 
impact the developmental process in the centre. A student’s gifts are turned 
into talents through the developmental process. Gifts are divided into two 
groups: mental (intellectual, creative, social and perceptual) and physical 
(muscular and motor control). Talents are in the fields of: academic, technical, 
science and technology, arts, social service, administration/sales, business 
operations, games, sports and athletics. 

Governing Body A Governing body is a group of people who formulate the policy and direct the 
affairs of an education provider in partnership with the senior leaders. 
Governing bodies are accountable for the quality of provision and outcomes 
provided by an education provider. 

LAB Inclusion Lead A representative from the Board of Directors, who has a special interest in 
inclusion. This person works with the Inclusion Champion to ensure 
accountability for the GEMS vision of inclusion at the highest level. 

IEP An Individual Education Plan is a plan that shows how the school programme 
will be adapted to fit the student. It brings together knowledge and 
contributions, from the student and those who best know them, about the 
student’s learning needs, aspirations, personality, and cultural background. It is 
a succinct outline of a few priority learning goals and strategies to meet them 
within the classroom programme. Team members regularly update the IEP to 
reflect the student’s changing development and the team refers to the IEP for 
guidance on their responsibilities and needs. 

Inclusion Champion The Inclusion Champion (Leader) is responsible for establishing, evolving and 
embedding the GEMS vision of inclusion 

Inclusive Education Inclusive education means that all students can access and fully participate in 
learning alongside their similar-aged peers. Teaching and learning strategies are 
adjusted to meet students’ individual needs. Inclusive education encompasses 
all aspects of school life and is supported by culture, policies, programs and 
practices 
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Inclusion Support Team Membership of the IST must consists of: the principal, leader of provision for 
students who experience SEND, the support teacher(s), and champion for 
inclusive education. Best practice would also include membership from student 
representation, parental representation, learning support assistant(s) (as 
appropriate) and other staff as needed including counsellors, mentors, 
therapists or classroom teachers. 

KHDA The Knowledge and Human Development Authority (KHDA) is the educational 
quality assurance and regulatory authority of the Government of Dubai, United 
Arab Emirates. 

Learning Support Assistant 
(LSA) 

Contribute to the education of students in inclusive schools and classrooms by 
implementing small- group and individual instruction based on international 
best practices in the use of LSAs to effectively support inclusion. 

People of Determination / 
Students of 
Determination 

Under the UAE National Policy for Empowering People with Special Needs, 
people with special needs or disabilities will be referred to as ‘people of 
determination’ to recognise their achievements in different fields. At the school 
level in the UAE, students with special education needs or disabilities are 
referred to as ‘students of determination’. 

SEND Special Education Needs and Disabilities 

Strategic Inclusive 
Education Improvement 
Plan 

A plan to ensure the successful inclusion of students who experience SEND. 

Student A student is a child, young person, or adult who is formally registered to access 
an approved educational curriculum. This includes pre-primary, school aged 
children, and adults accessing higher education courses. 

Support Teacher (ST) Support Teachers increase the capacity of classroom teachers and other 
education professionals to be fully inclusive. 

 
 

https://government.ae/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/the-national-policy-for-empowering-people-with-special-needs
https://government.ae/about-the-uae/strategies-initiatives-and-awards/federal-governments-strategies-and-plans/the-national-policy-for-empowering-people-with-special-needs

