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OVERVIEW AND PURPOSE

This policy outlines the procedures, commitment and
direction of The Cambridge High School in promoting and
enabling the principles of inclusive education in its
educational system, in all its aspects as stipulated in
Federal Law No. (29) of 2006 on the Human Rights of
Persons with Disabilities and its amendments, and the
school is for all. : General Rules for Providing Special
Education Programs and Services (Ministry of Education,
n.d.), Policies for Private Schools in Abu Dhabi - Integration
Policy, October 19, 2023.

“At The Cambridge High School, we envision a future in
which every student, regardless of their abilities,
backgrounds, or diverse learning needs, has the
opportunity to succeed in a supportive and inclusive
learning environment. Our vision for inclusive education is
deeply rooted in our commitment to equity, diversity, and
the holistic development of every student. We believe in
the power of education and its transformative effects on
society, and our vision reflects our unwavering dedication
to this transformative mission.

OUR INCLUSION PHILOSOPHY

“At The Cambridge High School (CHS), we wholeheartedly
embrace the belief that diversity is our strength, and
inclusivity is our guiding principle. Our inclusion philosophy
is rooted in a profound commitment to fostering an
educational environment where every student is not only
welcomed but celebrated for their unique abilities,
backgrounds, and perspectives.

Every Student Matters: We firmly believe that every
student who enters our doors is a valuable and unique
individual with the potential to contribute to our
community and society. Each student, regardless of their
abilities or learning needs, deserves respect, dignity, and
the opportunity to thrive.

Inclusion is a Right: Inclusive education is not merely a
pedagogical approach but a fundamental right. We are
committed to upholding the rights of all students, including
those with additional learning needs, as outlined in
relevant laws and regulations. We will advocate tirelessly
for equitable access and support.

Diversity is Our Strength: We celebrate the rich tapestry of
diversity that characterizes our student body. Our school
community is made stronger by the presence of students
from various cultural, socio-economic, and linguistic
backgrounds. We view this diversity as an asset that
enriches the educational experience for all.

Equality Through Equity: We recognize that equity
requires providing different levels of support to meet the
diverse needs of our students. We pledge to allocate
resources, personnel, and accommodation where they are
needed most, ensuring that all students have an equal
opportunity to succeed.
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OUR INCLUSIVE PRINCIPLES

Individualized Support: We believe in the power of
individualized support plans that address the unique
strengths and challenges of each student. Our educators,
in collaboration with parents and specialists, will design
and implement these plans to provide tailored support.

Universal Design for Learning (UDL): We embrace the
principles of Universal Design for Learning to create
inclusive teaching practices. We strive to design learning
experiences that provide multiple pathways to success,
recognizing that one size does not fit all.

Sensitization and Awareness: We will actively promote
awareness and sensitivity to disability, diversity, and
inclusion throughout our school community. Through
education and events, we aim to foster an environment of
empathy, understanding, and acceptance.

Collaboration and Communication: Collaboration is at the
heart of inclusive education. We value open and
constructive communication among students, parents,
educators, and support staff. Together, we work as a team
to create an environment where every student can thrive.

Accessibility and Accommodation: We are committed to
ensuring that The Cambridge High School is physically
accessible and that our curricula, materials, and
technologies are designed with inclusivity in mind.
Accommodation will be made as necessary to support
diverse learning needs.

Continuous Improvement: The Cambridge High School is
committed to a culture of continuous improvement. We
will regularly assess our inclusive practices, gather
feedback, and make necessary adjustments to ensure that
we are providing the best possible support for our
students.
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Cambridge

OUR VISION

“At The Cambridge High School (CHS), we are driven by a
profound commitment to inclusivity, equality, and the
belief that every student, regardless of their diverse
abilities or backgrounds, deserves an enriching and
empowering education. Our vision for inclusion is not
merely a policy but a guiding principle that shapes every
aspect of our school community, reflecting our dedication
to fostering a diverse, equitable, and inclusive learning
environment.

A Culture of Inclusion: We aspire to cultivate a culture of
inclusion at The Cambridge High School where acceptance,
empathy, and respect is the norm. Our vision is for every
student to feel welcomed, valued, and embraced for who
they are. We believe that an inclusive culture benefits not
only students with additional learning needs but enriches
the educational experience for all.

Empowering Every Student: We envision at The
Cambridge High School, where every student irrespective
of their abilities, disabilities, or unique learning needs, has
the opportunity to flourish and achieve their full potential.
Our vision is rooted in the belief that an inclusive education
is not only a moral imperative but also a source of strength
and resilience for our entire community.

OUR MISSION

At The Cambridge High School (CHS), our mission for
inclusion is at the core of our educational philosophy. We
are dedicated to providing an equitable, nurturing, and
empowering learning environment for every student,
regardless of their diverse abilities, backgrounds, or
learning needs. Our mission reflects our unwavering
commitment to fostering a culture of inclusivity that
permeates every facet of our school community.

Empowerment through Education: Our primary mission is
to empower every student with the knowledge, skills, and
confidence to succeed academically, socially, and
personally. We believe that education is the key to
unlocking the potential of every individual, and we are
committed to ensuring that each student's unique abilities
and strengths are recognized and cultivated.

Equity and Access: The Cambridge High School is
committed to achieving educational equity by providing
every student with equal access to opportunities,
resources, and support. Our mission is to eliminate barriers
to learning and ensure that every student can fully
participate and thrive in all aspects of school life.

Inclusive Excellence: We strive for excellence in every
aspect of our inclusive education approach. Our mission is
to create a learning environment that not only meets the
diverse needs of our students but also celebrates their
differences as strengths. We are dedicated to providing
high-quality, inclusive education that equips our students
for success in a globalized world.

Collaborative Community: Our mission promotes
collaboration among educators, support staff, parents, and
students. We believe that by working together, we can
create a harmonious and supportive community that
fosters the growth and development of every student.
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DEFINITIONS

Accommodations
and Modifications
of Assessments

Additional

Learning Needs

demand  of

Any adjustments
assessments are
enable access, without changing the

to the way
conducted to

the assessment.

Accommodation and modification
should be aligned with the needs of
the student and any disability or
impairment (e.g., screen reading
technology, extended time, scribe,
and enlarged
accommodations and modifications
to external assessments should be in
line with guidelines of assessment
providers/examination boards

font). All
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Individual

setting on a

additional

For example,

lesson

Equally,

learning.

Additional Learning Needs categories

Students of

Determination

a

restricted mobility may
accommodation to
participate in Physical Education and
building accommodations to access
facilities but may not require any
accommodations
a student with hearing
impairment may require additional
support in class to access lesson
content but may not require any
physical accommodations to access

requirements for
additional support, modifications, or
accommodation within a school

permanent or

temporary basis in response to a
specific context. This applies to any
support required by students of
determination and those who have
special educational needs and/or
barriers to
access, or interaction in that specific
context (e.g., dyslexic, hearing or
visually impaired, twice exceptional,
or gifted and/or talented).

learning,

with
require

student

in assessments.

A student of determination is a
student with a long-term physical,

mental,

intellectual, or

sensory

impairment, which, in interaction

with various barriers, hinders their

full and effective participation in
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A gifted student might typically
achieve a CAT4 Standard Age Score
(SAS) of 130+, demonstrate rapid
learning that exceeds expectations
in one or more subjects, and/or be in
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“Talented refers to a student who
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Annual reviews

Clinical
Assessment
Report

Continuing
Professional
Development

Quality First
Teaching (QFT)

Adaptive Teaching

Equitable Access
to Education

learning needs.

A meeting that comprises of a range
of relevant stakeholders (including
external specialists) to discuss
progress and provision for any
students with additional learning
needs who require a highly
personalized approach to learning
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A report arising from an assessment
of a student, conducted by a clinical
psychologist education psychologist,
speech and language pathologist,
doctor, or other suitably qualified
professional.
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A stage in the primary and secondary
educational process is classified in
Abu Dhabi as the following: FS 2,
Cycle 1 (Y2 to Y6), Cycle 2 (Y7 to Y9),
and Cycle 3 (Y10 to Y13).
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A planned, continuous process
whereby teachers develop their
personal and professional qualities
to improve their knowledge, skills,
and practices.
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Quality First Teaching is a style of
teaching that emphasizes high-
quality, inclusive teaching for all
pupils in a class. Quality first
teaching includes differentiated
learning, strategies to support SEN
pupils' learning in class, ongoing
formative assessment, and many
others.
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An approach to supporting the
abilities of all students with
additional learning needs by their
teachers using a range of teaching
strategies, resources, and levels of
differentiation to meet the needs of
all learners in the class.
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Enabling the same access to learning
and educational settings for all
students through the provision of
individualized accommodations and
modifications to address any
barriers that inhibit this.
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Documented
Learning Plans

A plan which outlines any
personalized learning  targets,
modifications to curriculum,

additional support, or tools for
learning which are agreed by school
staff, parents, and students (where
appropriate). This may be to address
any specific identified academic,
behavioral, language, or social and
emotional need.

Documented Learning Plans

Individualized
Education Plan

An Individual Education Planis a plan
that shows how the school
programme will be adapted to fit the
student. It brings  together
knowledge and contributions, from
the student and those who know

them best, about the student’s
learning needs, aspirations,
personality, and cultural

background. It is a succinct outline of
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materials, programming options and
assessments for gifted students
based upon identified strengths,
interests, and social-emotional
needs. They are critical to ensure
appropriate provisions and assist at
transition points for gifted students
and are to be reviewed regularly.
Wherever possible the student
should be involved in the review
process and setting of new targets

(EE) a few priority learning goals and Toly Cod=n (@8l slact P o

strategies to meet them within the BYVECL A o planl (ga,all audasll

classroom programme.  Team . . oy -

members regularly update the IEP to Srt)%‘ijj‘ Mﬁl :i)tz? m:

reflect the student’s changing - R R

development and the team refers to pelzli=ly N’L’J”‘M ol

the IEP for guidance on their

responsibilities and needs
504 Plan The 504 Plan is a plan developed to Ol lgapg @5 dlas (p 0-¢ dhas 0.¢ das

ensure that a child who has a Badme dle] i) sl Jala)l Jgpua>

disability identified under the law 4 . ascilo) o ols

and is attending an elementary or m s :b}s‘é 31‘-’1)51,\ w}w

secondary educational institution w L - sz‘"‘bl'x T

receives accommodations that will 2 dl dsess & o

ensure their academic success and 'V“l"m

access to the learning environment.
Positive A Positive Behaviour Support Plan is ] das P dbu)’\ gl s das 2 gludl s das
Behaviour a document created to help 0239 Joludl 0gd (§ Buslunell L5LaS) d‘-‘f?}"
Support (PBSs) understand behaviour and support el il JLU;)H‘_;.U Holudl s ™
Plan behaviour change in children and 'c“l’“ﬂ‘ Slgao 5o Osila

adults who have learning disabilities. ’ )
Instructional is plan of intentions developed to ol.?gblwmxgwpsl:ﬂy&h}@ sl dlas-
Support Plan address the child's/student's W‘ dlwiuds CIUall /7 Jalall i“l*:’” ol
(ISPs) learning needs and is based on Ggiann Sl 3 delug S (63,1 i

individual assessment that help s o Jr C)M!ﬁtm}” '8}.;‘5

identify the level and types of T qw“/&w Slolanl

instructional strategies and supports o '“

the child/student requires.
Advanced An Advanced Learning Plan is a ez Jdo (2 dediiall @laill dlas- )l dlas-
Learning Plan planning  guide for  making Slgadl g dnadaxll cihlal sy doddsiall
(ALPs) instructional decisions about

Dl Olageidlly dmapdl ©hlsg
godll bl e e ppsagel
Lol wllasly  wlbasdl
Olasa) dyyg o (P -Bouall dudbolally
bl § suclually deliall oY)
s owsdgell Ml Jstl
LS I3 OF iy plasily lgiazlye
Ao @ A Bl of e

B! GIUeY! dodosy Al yall

o Do Hlefh

e

Jini Jen



Personal
Emergency
Evacuation Plan
(PEEP)

Modified
Curriculum

Universal Design

Universal Design
for Learning

Provision Map

Specialized
Provision

Pull-out
intervention
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A personalized plan, for any students
that require it, to support either a
short- or long-term need, which
specifies the types of assistance
required to support their safe
evacuation and continuous safety,
from the point of raising the alarm to
exiting the school building.
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Enables alternative or multiple
routes for engaging in learning,
including a means of achieving
educational qualifications alongside
formal schooling. This may be
appropriate for some students with
additional learning needs but may
not be equivalent to the
qualifications obtained through the
regular curriculum.
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A concept that extends beyond the
notion of accessibility, to include all
people by creating inclusive spaces
through the presence of integrated
and mainstreamed products,
environmental features, and
services.
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An approach to teaching and
learning which promotes equitable
access to education to all students
regardless of their differing needs.
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All accommodations, modifications
and/or interventions are recorded
on a school Provision Map managed
by the School Head of Inclusion,
which details start and end date, the
nature and frequency, who delivers
the provision, start and end levels
and the students allocated. The
Provision Map is a working
document and updated regularly,
upon the completion of each
intervention. The purpose is to
ensure Students of Determination
are consistently receiving the most
appropriate and impactful
provisions to meet their needs and
achieve their full potential.
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Educational provision which meets
individual needs of students who
require specialist attention (a blend
of teaching and therapy) and
focused resource allocation due to
unique learning and engagement
requirements.
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Intervention to address any
identified cognitive, behavioral,
social, or emotional need delivered
by a specialist outside of the
mainstream classroom.
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" Push-in
intervention

Response to
intervention

Referral
Procedures

Tiered Model of
Support

Assistive
Technology
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Intervention to address any
identified cognitive, behavioral,
social, or emotional need delivered
by a specialist inside the mainstream
classroom to enable learning to
continue alongside a student’s peer
group.
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Response to Intervention (RTI) is a
cyclical process of designing,
implementing, and monitoring the
impact of any accommodations,
modifications and/or intervention
provided for a Student of
Determination, at their identified

level. This cycle includes
assessment, design,
implementation, and review of
individual and  small  group

interventions. Provision should be
time bound, and impact driven with
clear evidence of development and
academic attainment. Details of
accommodations, modifications
and/or interventions are recorded
on the IEP and/or provision map.
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That recognizes student ability or
limitation and enables teachers to
respond to each student’s learning
and support needs (including open
communication and collaboration
with parents as part of the referral
process).
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An approach to meeting the
different needs of students which
acknowledges that most needs can
be met by the teacher (Level 1: UDL),
whilst some may require specific
interventions (Level 2: Targeted) and
a few may require a high degree of
personalization and possibly
external support by specialists (Level
3: Intensive and Individualized). This
includes models such as the Multi-
Tiered System of Supports (MTSS),
Graduated Approach Model, and
others.
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Assistive technology means any
item, piece of equipment, product,
or system that is used to increase,
maintain, or improve the functional
capabilites of a child with a
disability. The term does not include
a medical device that is surgically
Policy implanted or the replacement
of that device.
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Arrangements,
Modifications &
Accommodations

Adjustments

No adjustment at
this time (NA)

and accommodations are pre-
examination adjustments for
candidates based on evidence of
need and normal way of working.
They allow candidates/learners with

special educational needs,
disabilities, or temporary injuries to
access assessments without

changing the demands of the test,
for example readers, scribes and
enlarged or braille question papers.
Reasonable adjustments can be
made where a Student of
Determination would be at a

substantial disadvantage in
undertaking an assessment. A
reasonable adjustment for a

particular person may be unigue to
that individual and may not be
included in the list of available
Access Arrangements.
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Types of adjustments

Adjustments are modifications made
for students with disability and the
school-based processes central to
ensuring students with disability
participate in education on the same
basis as their peers. There are four
levels of adjustment to consider:

No adjustment at this time
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Supplementary
adjustment (SA)

Supplementary adjustments are
provided at the time of need to
complement the strategies and
resources already available within
the school and may require
accessing specialist support services.
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Substantial
adjustment (SuA)

Substantial adjustments address the
specific nature and significant
impact of the student’s disability.
These adjustments address the
more significant barriers to their
engagement, learning, participation,
and achievement.
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Extensive
adjustment (EA)

Differentiation

Extensive adjustments are provided
when specific measures are required
across all learning areas to address
the individual nature and acute
impact of the student’s disability and
the associated barriers to their
learning and participation. These
adjustments are highly personalized,
comprehensive, and ongoing.
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Students work in the same curricular
area but interact in different ways
with teachers and resources. They
have some or all the assignments,
learning targets, resources, teaching
methods, and student groupings
planned to differentially take
account of their aptitudes and the
levels of their current strengths,
attainments, and needs
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Students with Additional Learning
Needs Categories ALNs and

provision
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Type of Need CHS Provision

Behavioural,
Social and
Emotional
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Students at the academic level of entry
who can successfully access the
curriculum will be fully supported by
the Inclusion Support Team (IST) whilst
addressing any challenges associated
with behavior. The Inclusion Support
Team (IST) collaborates with school
counselors and outside support
services (if any) to develop holistic
support for students with ADD/ADHD
and syndromes such as Social
(Pragmatic) Communication Disorder
Oppositional Defiant Disorder (ODD),
Conduct disorder (CD), childhood and
behaviors  associated with  self-
regulation and anxiety ensuring
social/emotional wellbeing.
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Medical
Conditions or
Health Related
Disability

A medical group and experienced
pastoral faculty will take full
responsibility for addressing students'
medical needs. All teachers will have
the  pertinent  well-being  and
safeguarding training for the utilization
of medical aids.

Possible external specialist support.
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Communication
and Interaction

* This does not
include students
with additional
language needs

Students at the academic level of entry
who require support in communication
and interaction, such as those with
autism spectrum disorder or other
disorders will be thoroughly supported
by the Inclusion Support Team (IST)
team. If needed, expertise from
outside agencies (speech and language
therapists and occupational therapists)
will be called upon as per the student’s
needs.

Y gl § Ol o3 euw
G oo dl oszlizn adlly Bl
ol el Jre cJeladly uolgdl
o gl b Ohlasl e Ogiln
B e e Kaw 53T bl
oo ¢ 23313 (IST) ool @3 33,
Ll OB e Bl Blaiudl
ollasly Ay ghil Glas)

wAlall Sllas Bdg (gl

Speech and
language
disorders

* This does not
include students
with additional
language needs

Students at the academic level of entry
who can successfully access the
curriculum will be fully supported by
the Inclusion Support Team (IST) team
and skills from outside organizations
(S&L advisors and OTs) might be called
upon as per the student’s needs.
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General and
Specific Learning
Difficulties

Students at the academic level of entry
will be supported by the Inclusion
Support Team (IST) team, which will
have specialists in supporting students
with  dyslexia, dyscalculia, and
dyspraxia.
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Gifted and
Talented

Students will be supported through a
range of extensions in all subjects, as
well as international programs and
extracurricular activities. See the
segment on Gifted and Talented (G&T)
for more details.
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* Categories of Students with Additional Learning Needs as
per DSIB and ADEK & KHDA definitions.

The National Unified Classification for Disabilities (SoD) in the
UAE (2018) includes 13 categories, as follows:

Autism Spectrum Disorder

Complex Sensory Disorder

Hearing Disability

Visual Disability

Mental Disability

Physical Disability

Multiple/Complex Disabilities

Communication Disabilities (language and speaking)
Acquired Brain Injuries

Behavioral and Emotional Disabilities

Learning Difficulties

Health Disabilities Attention Deficit Hyperactivity Disorder
Specific Learning Disability/Difficulty
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ADMISSION

Admission to the school

The Cambridge High School is committed to promoting a

safe, supportive, and inclusive learning environment that

respects diversity, ensuring every student receives a high-
quality education. The school welcomes students of
determination who can access and benefit from the school
curriculum and programs, with provisions provided by the

Inclusion department, to develop the full potential of every

student.

The school will assess its physical and human assets to

ensure all students of determination have equal access,

alongside peers of their age, in accessing school facilities,
resources, and activities.

Through the Inclusion department, students of

determination admitted to the school may be provided

with one or more of the following inclusive support
strategies:

5 Mainstream classroom teaching with indirect support
(in-class differentiation by the homeroom / subject
teachers)

74  Mainstream classroom teaching with some
withdrawal (pull-out) and in-class support (push-in).

¥  Mainstream classroom teaching with some in-class
support (push-in).

7  Mainstream classroom teaching with some
withdrawal support (pull-out).

% Push-in / pull-out would typically be 2 to 4 lessons in
total per week.

The Head of Inclusion, with support from the Inclusion
support team, will recommend and agree on suitable and
effective support strategies with the parent(s), taking into
consideration the student’s specific additional learning and
support needs.

The school will continue to support all students, including
students of determination. At the end of each program,
students' needs will be reevaluated on a case-by-case basis
to assess their readiness to meet the academic demands
of the next stage of the curriculum. In addition, it is
important for the school and parents to work together to
be able to ensure that all students graduate.

Admission criteria for Students with Additional Learning
Needs

Students with Additional Learning Need (ALNs) will be
admitted based on the school's assessment of the
resources and services needed to ensure appropriate and
equitable access to the facilities and curriculum,
engagement, and academic and socio-emotional progress.

THE CAMBRIDGE HIGH SCHOOL, ABU DHABI
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An assessment is made on the entry to the school to
ensure that every student has the potential to meet the
academic demands of the curriculum. The assessment
criteria include recent school reports, references, a copy of
any individual education plan (IEP), and a copy of a
comprehensive diagnostic report. Additional screenings
may be administered where there is doubt over a
prospective student’s ability to access the curriculum and
achieve the school’s academic standards.

These additional screenings will be carried out by the Head
of Inclusion and the Inclusion Support team, to understand
and bridge challenges that a Student with Additional
Learning Need (ALNs) may face in accessing the
curriculum. The school will look for positive ways to
overcome difficulties and if the child is able to access the
curriculum, is of suitable academic standard, and there is a
space in the year group, the case will be discussed in school
and with parents. Should there be a refusal to accept the
student by the school based on the instructions of the
Department of Education and Knowledge in Abu Dhabi,
reasons for rejection will be provided if the school does not
have the ability to accommodate the student’s condition.

* Priority admission is provided for a Student with
Additional Learning Need (ALNs) with a sibling already
enrolled in the school.

Students with Additional Learning Need (ALNs) are fully
supported by school stakeholders. In exceptional
circumstances an enhanced level of provision is needed.
Any additional cost for this provision is clearly
communicated to the parents. Such cases are enrolled
through an individualized service agreement registered
with ADEK. The individualised service agreement and the
associated fee to parents is applied when the required
provision is not available through standard school service
for students of determination. The professional delivering
the individualised service should meet the criteria of either
being a therapist or a specialist practitioner holding
appropriate and approved qualifications and licensing
requirements. The professional should be an appropriately
trained and experienced learning support assistant, who
would be under the guidance of the school’s management,
policies, and procedures. In keeping with The Cambridge
High School ethos of promoting a sense of community, the
Inclusion program is communicated as an integral part of
the school’s education provision.

Admission to the school for Multilingual Learners (MLL)

Language acquisition and development is an important
and valued component of our curriculum. The school’s
language of instruction is English so, upon admission,
students must meet the English language proficiency level
as per the grade requirement. Students, for whom English
is an additional language, may be required to participate in
the MLL program offered by The Cambridge High School.
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IDENTIFICATION AND Eag daudd|
ASSESSMENT

Types of Referrals Procedures

Information shared during the parent/student’s entry-interaction process indicates any learning challenges.
A student transitioning from specialized schools to The Cambridge High School.

School reports and other assessments shared by the family indicate the need for additional support for
student success.

- Inall the above scenarios following measures are taken:

The Inclusion Support Team collaborates with the family to share and promote a clear focus on student
goals.

Admission referral The student and parents participate in planning and implementing provision of support for students of
determination

Information about suggested support, resources, outside intervention is clearly shared with the family so
they can make an informed decision about enrollment and future opportunities

Process criteria used to establish the need for an Inclusion Assistant or Individual Assistant (in a few cases) is
discussed with parents and an Individualized service agreement is signed and shared with ADEK.

Commit to High-performance Learning and support to a student of determination.

Admission referral Form

The homeroom / subject teacher emails the Head of Inclusion indicating the student is making slower
progress than expected as per the grade level.

The Inclusion Support Team shares the referral form to be filled in by the homeroom/subject teacher within
5 working days.

The Head of Inclusion meets with the teacher to discuss and understand the concerns in-depth — writing
samples/ formative, summative assessments, and social/emotional concerns.

An Inclusion teacher conducts observations (approximately 2 weeks, however, this is based solely on issue/s
raised) in various settings such as classroom/specialist lessons/playground/cafeteria.

Teacher referral Concerns and observations are reviewed by the Inclusion Support Team and a holistic support model is
proposed for the student.

The homeroom / subject teacher and the Inclusion teacher complete the referral form concluding the
support model.

- The homeroom / subject teacher and the Head of Inclusion (and the Inclusion teacher) meet with parent/s
to brief them about the support model.

Teacher referral Form

s|e11a49y jo sadA)

Information shared at the time of admission indicates that the student may be a student of determination
and will require specialized interventions to remove barriers to learning.

In the case of enrolled students, parent/s email / meet the homeroom /subject teacher to express concerns
about their child.

Homeroom / subject teacher emails the Head of Inclusion indicating parent’s concerns.

The Head of Inclusion shares the referral form to be filled in by the teacher within 5 working days.

The Head of Inclusion (and Inclusion teacher and/or the Class/subject teacher) meets with the parents to
understand the concerns.

Parent referral The Inclusion teacher conducts observations (approximately 2 weeks, however, this is based solely on the
issue/s raised).

Concerns and observations are reviewed by the Inclusion Support Team and a holistic support model is
proposed for the student.

- The homeroom / subject teacher and the Inclusion teacher complete the referral form concluding the
support model.

Parent referral Form

Teacher, Parent, and Senior Leadership team email student concerns to the Head of Inclusion.
Students can self-refer or peer-refer by meeting the counselor.
A parent meeting will be called for teacher referred cases and concerns are discussed.

) A plan of action is devised and parents, and concerned teachers collaborate for effective progress of the
Counseling student.

referral (students | selfor peer referred students are provided intervention/ strategies by the counselor.
on Inclusion

) - In case of abuse, family issues, parent request/student request/ special request or nature of the referral,
support

the Designated Safeguarding Lead (DSL) will be involved, and confidentiality will be maintained
throughout.

Counseling referral Form

o e T et e
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LEARNING SUPPORT -
INCLUSION SECTION

ENTRY PROCESS
A student formally tested using a standardized diagnostic
(for medical purpose) tool by a clinical psychologist.

Information shared by parents during the entry-interaction
process during enrollment.

Pre-Assessment/ Benchmark assessments conducted by
the Inclusion teachers to determine students' strengths,
weaknesses, knowledge, and skills to guide lesson planning
and learning modifications. Pre-Assessment used by the
Inclusion Support Team:

Teacher Checklist

Observation checklist for Sensory Integration

A measure of Academic Progress test

Language assessment Form

Referrals from teachers and/or parents based on class
participation, work samples, learning engagement,
and formative and summative assessment

[GRGRGEGRG]

For returning students, the teachers should follow
Inclusion Department referral protocols.

EXIT PROCESS

Based on the student's work sample, learning
engagements, formative and summative assessment
class/subject  teachers and Inclusion  teachers
collaboratively decide student exit.

A measure of Academic Progress assessment or grade level
progress.

Review of IEP goals with teacher/parents/outside support
services indicate near or grade level achievement.

A student functions independently with minimal
intervention by the class teacher.

Parent objection to receiving learning support.

The exit plan is discussed with the student and the parent.
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LANGUAGE SUPPORT
(Multilingual Learners)

ENTRY PROCESS

At the time of admission, language support may be
recommended for a new student, based on the team’s
interaction, past records, and information given by the
parents.

For returning students, the teachers should follow
Inclusion Department referral protocols.

The inclusion teacher completes observations and
language assessments within two weeks of the referral.
The specialist conducts the assessments.

Based on the Level, students are assigned to an English
Proficiency Level (below). This score, along with other data
collected by the inclusion teacher, is used to determine
enrollment in the MLL Program. Students who score at
level 3 or below will be required to participate in the
program. Those who score at level 4 may be asked to
participate in the program. Students who score at levels 5
and 6 are not enrolled and are considered to have
adequate English skills for participation in mainstream
classes for all instruction. Monitoring may occur whenever
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recommended based on assessment results and classroom
performance.
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CHS Language Support Pathway:

% pictorial or graphic representation of the language of the content areas
% words, phrases, or chunks of language when presented with one-step commands,
directions, WH-, choice, or yes/no questions, or statements with sensory, graphic, or
A0 Entering interactive support
% oral language with phonological, syntactic, or semantic errors that often impede meaning
when presented with basic oral commands, direct questions, or simple statements with
sensory, graphic, or interactive support
% general language related to the content areas
%  phrases or short sentences
Al e % oral or written language with phonological, syntactic, or semantic errors that often impede
the meaning of the communication when presented with one- to multiple-step
commands, directions, questions, or a series of statements with sensory, graphic, or
interactive support.
%  general and some specific language of the content areas.
% expanded sentences in oral interaction or written paragraphs
A2 Developing % oral or written language with phonological, syntactic, or semantic errors that may impede
the communication, but retain much of its meaning, when presented with oral or written,
narrative, or expository descriptions with sensory, graphic, or interactive support.
% specific and some technical language of the content areas
% avariety of sentence lengths of varying linguistic complexity in oral discourse or multiple,
B1 i ) related ser\tences, or paragraph.s.. . _ _
¥ oral or written language with minimal phonological, syntactic, or semantic errors that do
not impede the overall meaning of the communication when presented with an oral or
written connected discourse with sensory, graphic, or interactive support.
% specialized or technical language of the content areas.
% avariety of sentence lengths of varying linguistic complexity in extended oral or written
B2 Bridging discourse, including stories, essays, or reports.
% oral or written language approaching comparability to that of English-proficient peers as
per grade-level material.
%  Specialized or technical language reflective of the content areas at grade level.
C1 Reaching % Avariety of sentence lengths of varying linguistic complexity in extended oral or written
discourse as required by the specified grade level.
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EXIT PROCESS

Students vary in the length of time and amount of
language support needed.

During the vyear, the Inclusion Teacher conducts
assessments per term to monitor students’ progress in
each of the language domains. Based on these
assessments the Inclusion teacher and the homeroom
teachers determine if the student is capable of functioning
autonomously and successfully in the regular instructional
classroom, as well as meeting the grade Ilevel
requirements, and is ready to exit the programme. Then
the exit process is followed.

Students will exit the program and fully participate in the
class, when some of the following has been met:

%  The inclusion teacher, Input and Assessments.

The inclusion team must also verify that the student is
ready to exit the program, provide examples of recent
work, and comment on language development.

%  Language Testing

The exit plan is discussed and approved by Inclusion
Support Team (IST).

SCHOOL COUNSELING SUPPORT

ENTRY PROCESS

Observations and information from the entry-interaction
process during enrollment.

Referrals from teacher/parents/ peers/ student based on
class participation, work samples, social engagement.

For returning students Inclusion protocols are followed

The student will not be accepted until the parents have
written approval

EXIT PROCESS

Review progress on goals achieved with a student, parent,
and teachers.

Based on student’s social/emotional wellbeing, class
participation, self-reflection, and teacher and counselor
feedback.

Parents object to counseling.
The exit plan is discussed with the student and the parent.

Prior to exiting from the program, parents are formally
notified by the class/subject teacher. Former students are
monitored for a full year by the Inclusion department to
ensure that she is successful without additional support.

The ultimate aim of our Inclusion program is to help the
students lead a more independent life both in school and
in their social environment.
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INTERVENTION AND SUPPORT

The school provides level-based support. This step-by-step
level process includes planned instruction, intervention,
and assessment used to create a holistic support model for
the student.

Intervention Level
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CHS School Intervention

Description

Level 1

Level 2

1oddns jo |9po paJall

Level 3

High quality teaching where |
accommodate |

teachers
individual differences in ability,

learning style and behavior, |
effectively |

through
differentiated
practice

classroom

Personal support

curriculum

and participate in, appropriately
challenging learning experiences

and achieve within age-related |

expectations. Support teachers

and or in-school specialists are |
likely to support this process by |

observing lessons and making

recommendations as well as|
through |

providing
professional
monitoring.

support

coaching and

Individualized  programs to

accelerate progress or enable |
their |
provision s |

students to achieve
potential. this

“additional to” or “different

from” the provision required to |

meet the needs of most of the
students within the school, and
is likely to include the use of
specialist

and Jor
modification  to |
enable a student to engage with, |

approaches, 3
intervention, or support services |
| create an optimized learning experience
| based on the student potential.

Level 1: High-quality classroom
instructions. The Inclusion teacher
collaborates with the homeroom / subject
teacher to create access arrangements to
identify, reduce or remove barriers to
learning

The Inclusion teacher does not support the

| student directly in the classroom; however,

she/he works with the teacher to create
differentiated learning engagements /

| resources and assessment for the student.

Level 2: Targeted intervention is provided
to the student through push-in and pull-out
support. Inclusion also supports these
students by collaborating with teachers in
ways such as co-teaching, co-planning,
observing lessons/learning, giving
feedback, and coaching teachers. As an
inclusive school Cambridge High School
believes in minimal pull-out support for the
student and pull-out is advised only when
absolutely necessary (e.g., for skill-building
purposes).

Level 3: Highly personalized intervention is
provided to the student with access
arrangements in teaching, learning and
assessment. A student in level 3 is on an
Individual  Educational plan  where
academic/social/emotional goals are based
on individual student level and potential
and these goals are set by the inclusion
teacher in collaboration with all the
stakeholders. The identified goals which
often differ from the planned curriculum
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In Practice — High Quality Teaching and Leveled Model of
Support

At The Cambridge High School, a commitment to effective
teaching and learning is embedded throughout school
processes and practices where the principles of Positive
Behaviour for Learning (PBL) facilitate a Leveled approach
to academic and behavioural interventions via a
continuum of support. The premise of this approach is that
collection of quality student data drives timely
interventions appropriate to each student’s identified level
of need. The infographic below delineates the nature of
support offered at each Level.
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In Practice — High Quality Teaching and Leveled Model of Support

~
Students demonstrate additional learning needs;
teacher plans and implements adjustments.

l \

Discuss student/s with grade supervisor and
pient
N
Referral to Inclusion Support Team (IST)

| \

(IST) discusses case, appoints Hol and allocates as

appririate.
N

Assessments / observation with referral as

necissary

Mode of support determined

Outcomes achieved: Monitor student progress

u Outcomes not reached

Ongoing assessment and
evaluation

Program Refinement

Implementation

|

Planning: adjustment devised; outcomes
determined; preparation of teaching activities;
continue planning with parent.

Academic

Behavioural

Level 3

Inclusion Assistant, support via
data-informed DLP; rigorous Student receive individualized intensive
support and frequent intervention that targets students skill
assessment deficits for the remediation of existing of

further problems.

Implementation of individual
behaviour support plan; access
specialist support and
assessment

Data-driven ‘short, sharp’

early intervention for at-

risk student via additional
support/ group

Level 2

Students not making adequate progress in the
core curriculum are provided with increasingly
intensive instructions matched to their needs
on the basis of the level of performance and
rate of progress

Adjustments to support
academic engagement; use
of targeted behaviour
management strategies

Delivery of stage-
wide program

Level 1

support

students suppor;ed All students receive high-quality, scientifically
through quality based instructions, differentiated to meet their
differentiated needs, and are screened on a periodic basis to
practice identify struggling learners who need additional

Explicit teaching of PBL
principles and school
values; school-wide
behaviour support
strategies
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Inclusion Team in Classroom Practice

Timeframe ‘ Processes and Procedures

Classroom teachers (CRTs) get to know students. Parents and teachers contacted where

Week 1 Inclusion Support Team (IST) provides rotational in students are identified for referral; consent

Know your class support to classroom teachers (CRTs), and obtained
studentsandhow ~ Week 2 | advice on adjustments to implement.
they learn

Week 3 [ classroom teachers (CRTs), Inclusion Team
collaborate to identify students for referral.

Inclusion Support Team (IST) conduct observations | Inclusion  Support Team (IST) selects
with students referred to Team. appropriate assessments from Assessment
Week 4 Bank and conducts assessment with referred
students based on identified concerns. This
will allow student Documented Learning Plan
Week 6 goals to be SMART (Specific, Measurable,
Achievable, Realistic, Timely), in turn ensuring
programs designed for targeted students are
appropriate and effective

Assess, Plan, Do, Week 5
and Review

Inclusion Support Team (IST) use informal and | Documented Learning Plan goals are to be
formal assessment data to establish Documented | SMART (Specific, Measurable, Achievable,
Learning Plan goals in consultation with CRTs Realistic, Timely) targets set for or by the
Planf.or glisciie iz Develop Documented Learning Plan goals student, The‘teaching straFe.gie.s 1o he u'sed
teach.mg and Week8 | documents in consultation with CRTs Accommodations and modnﬁcanqns .requ|red
learning Success and/or outcome criteria; and
inclusion Team create targeted programs for | Qutcomes (to be recorded upon termly
identified students, shared with classroom | reyiew).

teachers CRTs

32132814 WOOISSE[D Ul WE3] uoisnjpu|

Week 9 Assessment data-informed Inclusion Support | Anecdotal records and annotations
Team (IST) programs implemented with targeted | maintained by Inclusion Support Team (IST)
Week 10 students for 3 weeks. and classroom teachers CRTs to monitor

Week 11 | classroom  teachers CRTs to  continue | Student progress. Documented Learning Plan

Implement implementing adjustments and accommodations Epals updated witn prgiess notes @s
Effective Teaching Weekd2 as advised by Inclusion team necessaty;
and learning Week 13 Documented Learning Plan goals adjusted as
necessary. Reassessment to occur where
Week 14 student has made significant progress toward
Week 15 goals Week as evidenced by anecdotal notes

Inclusion Team Processes and Practices - processes are outlined below

Pre-Referral to Inclusion Team

Students demonstrate additional learning needs; teacher plans and implements adjustments
Teacher discusses student with stage supervisor and parent

Referral to Inclusion Team

Referral forms to Inclusion Team completed in conjunction with stage supervisor and parent; supporting material attached.
Inclusion Team discusses case at fortnightly meeting, allocating responsibilities and resources as appropriate.

Assessment / observation with report as necessary.

Mode of support determined.

Planning, Implementation and Monitoring

Adjustments devised; outcomes determined; preparation of teaching activities; continue planning with parental
involvement

Implementation

Ongoing assessment and evaluation
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DIFFERENTIATION

Differentiation is defined as catering to the individual
needs of students in a diverse learning group. It refers to a
wide variety of teaching techniques and lesson
adaptations that educators use to instruct a diverse group
of students with diverse learning needs in the same
learning environment. Differentiation will be enacted by
teacher support, resource, content, task and learning
outcome.

What are we looking for regarding Differentiation?

Differentiation can be seen as an on-going process that is
accommodating the needs of individual students. It

THE CAMBRIDGE HIGH SCHOOL, ABu DHABI

Hle

@ Mall dall OlelasYl &l 4 e plad) Canyas @i
Gl (o dawlg degazme ] pdoy A giin dadal de gz

dat) Ogelanll Lgadsiuy (I Gugyll CBbdaly syt
e o)l dnaddatl] Olr iVl ($93 O (e de giie de gaza
plaall @25 N5 o Saladll JundS sy ahatd] By S 3
ﬁl;u.”@l:ug dagolly Sgrmxally 3)lgally

el Glaty lad die G I L
Olrlasl (o St didos &l e plell J) Sl oS
Gty eakaiiol) o il OF (o 948 23,801 OMlaI

ensures that teaching allows learners to make at least their
expected progress in relation to their capability.
Differentiation will also stretch the less able to work as
close to their capability as possible and the gifted and
talented way beyond.
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Approach to Differentiation at The Cambridge High
School:

Differentiation is therefore the process of meeting the
needs of different types of learners in our classroom. This
might be achieved by:
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Differentiation

Description

Because students work in a variety of ways with their different strengths and aptitudes, a range
Task of tasks spanning the spectrum of abilities can be an effective way of differentiating. In a mixed-
ability class, one group of students might be working on one task while another group is working
on a different task.
1
3 Resources are available to challenge the more able and support students with determination. It
§ means changing the resources by which students learn to meet their individual needs. Practical
g strategies could include:
=}
S Resource layout, design, graphics, and readability of the resource
§ different worksheets / hand-outs for different groups
o training students to use a variety of resources independently (including web-based resources).
g- reducing the dependence on whole class texts as a source for teaching.
: variety of mediums, for example, marker pens and poster paper
F;l_' The response of the teacher or peer is a form by which differentiation can be achieved. This is
g Response essential in cases where differentiation by the outcome is planned as the teacher's written or
g spoken response will vary from student to student. Marking of a student's work is an important
= medium for differentiation by response.
oy
; Outcome Students working on a common un-differentiated task will inevitably produce different outcomes
cg_' to the task set, as long as the task is not too closed.
&
=4 Differentiation by group is an important way to allow purposeful use of resources. Students could
2 Group belong to smaller groups within a larger teaching group. The teacher will determine how groups
are organised.
The different needs of the students will inevitably mean that some students need greater support
Support than others. There are a variety of strategies that can provide that support such as using other
adults in the classroom to create a positive learning environment.
Not Evident Partially Evident Very Evident
Some students cannot access the | Differentiation is used for all identified | All student groups are able to access the task
task or find it too simple students and is pitched appropriately for : in a way which enables them to demonstrate
the majority. high levels of progress.
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Because students work in a variety of ways with their different strengths and aptitudes, a range of tasks
spanning the spectrum of abilities can be an effective way of differentiating. In a mixed-ability class,

Task one group of students might be working on one task while another group is working on a different task.
dago OSas bl 3las Jass @1 plgall (e ds gazme OIS cdikizeoll 0gihudy pgisd bliug ds giie Byl Oglany M)l Y ka3
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Resources are available to challenge the more able and support students with determination. It means
changing the resources by which students learn to meet their individual needs. Practical strategies
could include:
layout, design, graphics, and readability of the resource
different worksheets / hand-outs for different groups
training students to use a variety of resources independently (including web-based resources).
Resource reducing the dependence on whole class texts as a source for teaching.
> variety of mediums, for example, marker pens and poster paper
i}
k-] 2lgell
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= The response of the teacher or peer is a form by which differentiation can be achieved. This is essential
% in cases where differentiation by the outcome is planned as the teacher's written or spoken response
o Response will vary from student to student. Marking a student's work is an important medium for differentiation
3 by response.
o
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§ Students working on a common un-differentiated task will inevitably produce different outcomes to the
= Outcome task set, as long as the task is not too closed.
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Differentiation by group is an important way to allow purposeful use of resources. Students could
Group belong to smaller groups within a larger teaching group. The teacher will determine how groups are
organised.
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The different needs of the students will inevitably mean that some students need greater support than
Support others. There are a variety of strategies that can provide that support such as using other adults in the
classroom to create a positive learning environment.
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Some students cannot access the | Differentiation is used for all identified | All student groups are able to access the task in

task or find it too simple

students and is pitched appropriately for | a way which enables them to demonstrate high

the majority. levels of progress.
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INCLUSIVE ACCESS Jolid! Jguo 9l
Inclusive access arrangements/ accommodations/ bl / &a@)jl ()SLJ [ Jolidl Jguo ol ol s
adjustment

This refers to changes introduced to teaching, learning, and Exdily @laidly oyl e Lghls-ol @3 (@l ol st ) s i
assessment to remove barriers. Strategies used do not B S ] dodkiiael| ul-«xubw}” G35 Y el ABY
f:ha;ngz the Ig;rningdot:jtcomes totr Io(\;vder exp:cltlations bu(;c I aedl el o0 I L35 giSJy (olad gl jais of alat!
instead, provide needed support to address challenges an o Blslucall a3 s 3 cr0 O (1Sas ool dgarlgal

enable students to work at par with the grade-level . . M
o OHgwdl i 5 el el Caall G iladgl
expectations. These accommodations are provided ot S S e IR Ot S =ty

through in-class differentiation or push-in support owde deddy ) bl el ol Jadll S5 Ll I
provided by the Inclusion teacher. gl

Three curricular elements of Inclusive access 1SN/ ABYI/ Jolid! Jguo ol bl A dlyd polic AW
arrangement/accommodations/adjustment:

Description

Content

What should a student come to know, understand, and be able to do?

How will the student gain access to knowledge, understanding, and skills?

Process

What activities will be used to help students make sense of the knowledge,
understanding and skills?

Task

What products will provide evidence of what the student knows, understands and is

5 able to do?

Teaching

Syixo
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Multiple means of representation

Multiple means of action and expression

Multiple means of engagement

Learning Developing optimal learning spaces includes paying attention to physical space,

lighting and acoustics.
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ongoing, diverse and relevant to the learner
Is explicit so that the purposes and outcomes of the assessment process are
understood by all.

Is flexible, not fixed, and provides multiple opportunities in varied media for

Assessment learners to demonstrate skills and express themselves.

measure both product and process
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Cambridge

GIFTED AND TALENTED

At The Cambridge High School, we endeavor to celebrate
the gifts and talents of all our students by creating
opportunities for students to further augment their
Geniuses and talents through our programs, booster
classes, extracurricular enrichment and clubs, trips, and
projects.

Gifted and Talented: The school’s definition of Gifted and
Talented follows the Knowledge and Human Development
Authority (ADEK & KHDA) recommendation:

Gifted students demonstrate exceptional ability in one or
more domains. Talented students are those who can
transform their giftedness into exceptional performance.

“Giftedness refers to a student who is in possession of
untrained and spontaneously expressed exceptional
natural ability in one or more domains of human ability”.

Important note: whilst The Cambridge High School has
many students of high ability, this does not necessarily
mean that these students are gifted. “Talented refers to a
student who has been able to transform their giftedness
into exceptional performance”.

A gifted student might typically achieve a CAT4 Standard
Age Score (SAS) of 130+, demonstrate rapid learning which
exceeds expectations in one or more subjects, and / or be
in the 80th percentile for MAP English, Mathematics
and/or Science.

“Talented refers to a student who has been able to
transform their giftedness into exceptional performance”.

Talented children, by contrast, are typically those whose
abilities have already been translated into achievements,
and who are currently performing at a level that places
them within the top 10 percent of their age-peers in
subjects such as Music, Visual Art, Drama, Design and
Physical Education / Athletics.

Aims of the program

% To ensure all students receive opportunities to

enhance their Spark of Genius and personal qualities,
leading them to be responsible global citizens.

4  Create self-directed learners by ensuring teaching
and learning is designed to challenge each student so
they can enjoy and take ownership of their learning.

4  Design a well extended curriculum that can challenge
the most able students.

Identification in the areas of:

% Specific aptitude in one or more subjects
%  General intellectual ability

%  Creative and performing arts

%  Leadership

%  Sports

o

Psychomotor abilities
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Examples of gifted and talented provision:

%  Enrichment / challenging / extension work provided
by homeroom / subject teachers as part of normal
differentiated provision.

4  Teachers mentor students to lead projects in their
gifted and talented domains.

%  Inclusion teachers support and challenge students
through online programs, extra-curricular activities,
and extended curriculum in the given subject area.

% Inter and intra school individual / group projects,

competitions, and event

Monitoring / coordinating:

The following people support Gifted and Talented program
at The Cambridge High School:

Inclusion Team

Homeroom & subject teachers
Outside providers
Administration

QaLe

Principles of good practice:

Effective provision for gifted and talented students is
supported by differentiation in both Medium-Term and
Short-Term Curriculum / Unit Plans. This is reflected as an
extension of the general planning process and does not
compromise the learning experience of other students.
Good provision should combine extension (pursuit of
greater depth) and enrichment (to explore more broadly).
Training sessions will be regularly organised to train staff in
provision to account for specific educational needs and
focus on a range of approaches and strategies, including
higher order questioning and thinking skills. A rolling
programme of peer observations will encourage teachers
to observe and deliver lessons that embrace the principles
of personalised learning.
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INCLUSION ROLES &
RESPONSIBILITIES

Members of our community at The Cambridge High
School:

%  Sharing a commitment to inclusion.

Respecting the right of all children and young adults
to receive an education.

%  Promoting equality and recognizing the value of
diversity.

o

School Principal:

% Promote a school-wide inclusive environment by
reviewing  current inclusion  practices and
communicating a vision of inclusion to all the
stakeholders.

% Will monitor the activities of the Learning, Wellbeing
and Support Team and oversee its functioning within
the Department of Education’s policies and
guidelines.

¥  Facilitate access for staff to CPD which supports
provision for students with learning support needs,
gifts, or talents; and maintain an inclusive educational
philosophy within the school.

%  Support staff by providing resources, time and

infrastructure in order to promote inclusion at school.

Ensure risk assessment procedure of all structures

within the school to be undertaken to identify and

mitigate any hazards which may present heightened
risks to those with communication, mobility, sensory,
and behavioral needs.

&)

Head of inclusion (Hol):

Ensure the policy is implemented.

Contribute to Senior Leadership strategic planning

Lead the Inclusion team.

Collaborating with teachers to observe, assess,

identify and plan support for students of

determination.

“  Support class/subject teachers in creating reasonable
adjustment to reduce/remove barriers to learning.

%  Ensure that all pupils’ Additional educational Needs
are addressed.

%  Consult and collaborate with families, reviewing need
and progress regularly

%  Promote an inclusive culture at school by developing

strategies, protocols, and meaningful learning

engagement to encourage student learning and

wellbeing around the school.

Create a school wide action plan to implement

research and evidence-based interventions for

individual and small groups to reduce barriers to

learning.

%  Provide professional support and guidance to

teachers

Ensure that appropriate funds and resources

delegated to Additional educational Needs are used

for appropriate resources.

Coordinate the monitoring of progress using a

response to intervention approach.

Collect data to demonstrate the effectiveness of

intervention strategies
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Cambridge

&)

o)

&)

Responsible for the progress of Students of
Additional Learning Needs (ALN) and impact of
provisions; and provide professional development.

In addition, the Head of Inclusion will be:
Co-ordinate the day to day implement of the school’s
Inclusion Policy

Liaise with and delegate responsibility to Learning
Support team Maintain the school’s Students of
Additional Learning Needs (ALN) register.

Oversee the records of all pupils with special
educational needs

Organise necessary reviews and referrals

Liaise with parents and external agencies

Inclusion Teacher:

o

o

Work under the direction of the Head of Inclusion.
Observe Teaching and learning: Organize class visits
to analyze a student's profile and needs and build
professional relationships with class teachers in order
to come up with targeted goals for promoting student
learning.

Be familiar with the administrative processes within
the school.

Be involved in testing and recording data in order to
support the Students of Additional Learning Needs
(SOALN) register.

Work closely with all members of staff to identify
pupils’ needs throughout the school.

Plan, implement and assess suitable programmes for
all identified SoD which promote progression within
an inclusive setting.

Develop, facilitate the delivery of and review IEPs and
ALPs which inform learning and teaching.

Monitor and review progress to inform provision and
be accountable for impact and progress.

Attend professional development training, to
maintain up to date knowledge and skills of practice
for the Students of Additional Learning Needs
(SOALN).

Inclusion Assistants (1A):

&)

Work under the direction of the Head of Inclusion.
Take responsibility for intervention programmes with
assigned individuals.

Directly support individual or small groups of
students through push-in and pull outs models to
accelerate achievement.

Collaborate with teachers to plan, develop, and
reflect on teaching practices within the classroom by
effectively using school resources and connecting
with professional learning communities.

Building positive relationships and engaging
constructively with the feedback from the
community.

Conducting formal and informal assessments when
needed.

Implement the delivery of suitable programmes for
assigned students which promote progression within
an inclusive setting.

Work on targets articulated in Documented Learning
Plan (IEPs and ALPs, ISP, ILP, BSP, ALP, etc.) which
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Cambridge

inform learning and teaching. Complete planning and
reporting as required.

%  Beinvolved in the Annual Review process, liaising and
meeting with teachers and parents along with the
Head of Inclusion; and attend professional
development training.

Individual Assistant (IAp) - Employed by Parents:

7  Where a student with additional learning needs

requires additional individualized assistance for
personal care and other non-teaching related support

Based on ADEK recommendations:

%  Before requesting parents to engage an Individual
Assistant, school should provide evidence and a
justification to outline the need for support for the
majority of the student’s school day.

2  The Individual Assistant shall be available outside the
classroom and is authorized to enter the classroom to
provide support to the concerned student only upon
request by the teacher.

2 The Hol or GR have maintained records on the
Enterprise Student Information System (eSIS) and
Private Schools Staff Information System (PASS) to
indicate the provision of an Individual Assistant for a
particular student.

Responsibilities Inside School:

% Will liaise with and report to the school Head of
Inclusion in consultation with parents and any
external specialist providers.

% Will provide the child with individualised support,
which will take the form of individualised 1:1 session
to build core skills, small group sessions which
promote learning in a social context and more
generalised support within the class or wider school
setting.

7 May be required to attend trips, visits and ECA’s
depending on agreement between IA, parent, and
school.

%  Will attend all school provided training, however, will
benefit from attending specialised external training
as recommended.

% Will provide support and guidance to the child as
required and in response to identified needs; and will
focus on helping the child achieve their next steps in
learning, achieving IEP targets and promoting
independence.

Head of Multilingual Learners (MLL):
% have a responsibility to identify Multilingual Learners
students and work with class teacher to assess level
of English language proficiency. They develop a
priority list of Multilingual Learners students
according to language phase and implement in-class
and withdrawal support on a needs-based approach.
They collaborate with class teachers to develop
curriculum-based Multilingual Learners programs,
practices and resources that allow Multilingual
Learners students to equitably access the curriculum.
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School Counsellor:

% works to support student wellbeing through

conducting counselling, intervention, and providing
collegial advice to teaching and executive staff.

Teachers, Class Teachers, Subject Teacher:

4  Observe, evaluate, and report students of concern to
Inclusion Support Team (IST).

5 Classroom teachers are responsible for recognizing
students with additional support needs and planning
and implementing adjustments.

%  Closely monitor pupil attainment and progress in line

with  policies and procedures to identify
underachievement in a timely manner, to facilitate
appropriate intervention.

%  Gather information through observation and formal
and informal assessment.

%  Referral Cause for Concern documents when
students require more specialized support.

%  Develop and promote an inclusive classroom.

5 Ensure appropriate resources are available.

%  Facilitate access to and provision accommodations

and modifications in line with student need.

% Work closely with other staff to plan for learning and
teaching and differentiate appropriately.

Contribute to, manage, implement, and review the
Documented Learning Plan (IEPs and ALPs, ISP, ILP,
BSP, ALP, etc.) in consultation with the Head of
Inclusion; and work closely with and involve
classroom assistants as part of the learning team.

D

Parents

% Maintain transparency while sharing information
about their children.

%  Attend / participate in school organized events to
build a sense of community.

5  Attending a parent teacher’s conference / student led
conference to understand / discuss the progress of
their child.

3 Collaborate with teachers / administration to best

support the student community.

% Support Inclusion Team by encouraging collaboration
with any outside service providers supporting the
student

Ex__.‘,_'.u._h T g e a
THE CAMBRIDGE HIGH SCHOOL, ABU DHABI

o Do Hlefh

tduydodl ddoye

EJUZJLM:)” 9‘_}>l BHES oR g)Ua.” %{.ALQJ e olﬁ dn.aj 10}
ol Ld slacY duslazd! §)gduall @iy J3uillg
el

HE{N] f\lam «uall godao (O golaall

Tl o3 @55 I onoaedl Ol E3bl9 @iy Adlpe B
.(IST)

OMall e Bpatll Adghene qubll Juadll galan Jomiy B
CObdadl Jadasiy 4dLSYI el wlalasl ($9d
duasg

ro ek by S oo pgedly duodldl Juas Adle B
CA:'%}“ L; Juazdl Cans uud L."J\;b_‘?)‘”g Ol
cawliadl 30! Jugauld oolial

AE9 Lf"‘”«‘“ Mﬁ:«)b dasHadl JMS (o loglanll o 10

‘ eyl

AT pes dI all gl Loie @lall ALY o @8y @

Alolad! Ayl Jguadll joiasy pelas T2

nliadl 3yl gall 5093 e uSTI - B

by o539 wbdally LoBY! oSbl J) Jgog)l Jegud B
M)l wlrbos! ae (gl

P.L«.Z.U JG:JG:;ZU u::)_;ﬁl u}.&b}dl ) Lé’-;’ﬁ (’Kﬁu d»ut.” 10}
dslin S el il

Wiz lyag Wdudisy ghyloly daSgell plail] Alas- § dodlucell &
29Lasl (&3 Jf g ALP9 BSP9 ILP ISP ALPs IEPS)
Juad! g:SJ..CLM ) &89 L,K-‘f“’ Jesdly féﬁ.ﬂ‘ oy &
el 353 30 5578 0gS) %l (bl

JaYl /epaligh

el Jo> loglaall 38)lie sU3T ddlasdl e blax)l &
;LL./J EuJMJl L@».la.d é\“ C‘)‘.A.;)” ‘:g &S)L&.A.” /J},a.‘x” 10}
@J;LA.U ;Lo,ﬁ)’b)}u&

0344 Q:Q.Ul Juﬁj,«)l / CnAlM.Hj )5;)” ;L:J;\ 350 Hgun> 10}
og)labl )z (I paill dadlic / egd) Al

raizme) @5 Juadl @uid BlY1 / grelaall ae ogladl @
oMl

L“;Ji.n L“ST e Oglall [N IS e GAJJ‘ &2 N L0

Clall Ogasdy (s deds



3.__.‘,_'.;"._1\ e ) i jia

Cambridge

CONFIDENTIALITY

Confidentiality applies to all verbal and written
information about current, potential enrolling and
previously enrolled children and their families. All staff
will be briefed on the need for confidentiality and will be
expected to fulfill their obligation to respect the
protection of privacy. Written records will be stored in a
secure location with access limited to the Principal, Hol
and the child’s teacher. No information will be released
about a child and the parent/legal guardian during
enrolment or transition to another receiving program or
school (external to The Cambridge High School) without
first receiving the written permission of the
parent/guardian. This excludes the responsibility held by
all members of our school community as mandated
reporters of suspected child abuse and neglect.

ELECTRONIC STUDENT
INFORMATION SYSTEM - eSIS

eSIS is the centralized web-based electronic student
information system which contains all students records
and data. It enables the collection and collation of
information from a range of stakeholders - school and local
authorities and administrators, office staff, counsellors,
teachers, nurses, special education personnel, parents,
and students. It is the ADEK centralised information
management system and as such, access is controlled
within our schools. ADEK requests that evidence of need
(specialist reports, IEP’s) for students on SoD register as
Level 2 and Level 3 be included and updated on eSIS.

2  List as SoD on eSIS when an inclusion assistant is
required, the student has a significant lifelong
condition, a student is Level 2 and where there has
been a formal diagnosis (with parent permission)

%  Upload the specialist report (with parent permission)

% Maintain for compliance / inspection reporting
purposes the figures of Level 2 where permission not
granted to be on eSIS

“  Maintain for compliance / inspection reporting
purposes the figures of Level 2 with internal
identification

¥  Teaching and Leveled Model of Support are always

quoted for data purposes — but are not required on

eSIS.

POLICY REVIEW

This policy will be reviewed and updated on an annual
basis or as required.
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