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Inclusion Policy

Purpose of policy

This policy outlines the procedures, commitment and direction of The Cambridge High School in promoting and
enabling the principles of inclusive education in its educational system, in all its aspects as stipulated in Federal Law
No. (29) of 2006 on the Human Rights of Persons with Disabilities and its amendments, and the school is for all:
General Rules for Providing Special Education Programs and Services (Ministry of Education, n.d.), Policies for Private
Schools in Abu Dhabi — Integration Policy, October 19, 2023.

At The Cambridge High School, we envision a future in which every student, regardless of their abilities,
backgrounds, or diverse learning needs, has the opportunity to succeed in a supportive and inclusive learning
environment. Our vision for inclusive education is deeply rooted in our commitment to equity, diversity, and the
holistic development of every student. We believe in the power of education and its transformative effects on
society, and our vision reflects our unwavering dedication to this transformative mission.

Aim

At The Cambridge High School (CHS), we wholeheartedly embrace the belief that diversity is our strength, and
inclusivity is our guiding principle. Our inclusion philosophy is rooted in a profound commitment to fostering an
educational environment where every student is not only welcomed but celebrated for their unique abilities,
backgrounds, and perspectives.

Every Student Matters:
We firmly believe that every student who enters our doors is a valuable and unique individual with the potential to
contribute to our community and society.

Inclusion is a Right:
Inclusive education is not merely a pedagogical approach but a fundamental right. We are committed to upholding
the rights of all students, including those with additional learning needs.

Diversity is Our Strength:
We celebrate the rich tapestry of diversity that characterizes our student body. Our school community is made
stronger by the presence of students from various cultural, socio-economic, and linguistic backgrounds.

Equality Through Equity:

We recognize that equity requires providing different levels of support to meet the diverse needs of our students.
We pledge to allocate resources, personnel, and accommodations where they are needed most, ensuring that all
students have an equal opportunity to succeed.

Definitions
Inclusion is the educational practice of educating students with additional learning needs,
Inclusion disabilities, or other diverse needs within general education classrooms. It involves
providing appropriate accommodations, modifications, and supports to ensure all students
can participate fully and meaningfully in the learning environment.
Students of Determination are children who require additional support to access the
Students of curriculum due to a long-term physical, cognitive, psychosocial, sensory, behavioural,
Determination linguistic, or health-related condition that limits their functioning in one or more major life

activities.

ALN refers to students with learning needs that require specific educational support,
beyond what is typically available in the mainstream classroom, to help them achieve
academic, behavioural, or social success.

Additional Learning
Needs (ALN)

Any factor that limits the student’s engagement or achievement, including cognitive,
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8 behavioural, emotional, social, environmental, or linguistic barriers.

Differentiation is the process by which teachers adapt their teaching strategies, resources,

Differentiation s . :
and activities to meet the diverse learning needs of students.

Accommodations are changes to how a student accesses information or demonstrates
learning, without altering the learning outcomes.

Modifications adapt the learning outcomes or expectations to make them more achievable
for the student.

Accomodations

Modification




Individualized An IEP is a written plan for students who require highly individualized support.
Education Plan

Documented A DLP is a short-term plan for students requiring targeted support at Tier 2 or Tier 3,
Learning Plan outlining specific accommodations, teaching strategies, and goals.

Universal Design for | UDL is a framework that guides the design of learning environments that enable all
Learning (UDL) students to access and engage in meaningful learning.

Multilingual Learners | Students who are developing proficiency in English while maintaining or developing their
(MLL) home language(s).

Gifted and Talented | Students identified as having exceptional academic, artistic, leadership, or creative abilities.
(G&T)

Twice-Exceptional Students who are gifted and talented AND present with learning difficulties, disabilities, or
(2E) another form of ALN.
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CATEGORIES OF ADDITIONAL LEARNING NEEDS
Students with Additional Learning Needs fall into several broad categories, including:
I. Cognitive / Intellectual Disabilities

2. Communication and Interaction Needs
3. Social, Emotional, and Mental Health Needs
4. Sensory and Physical Needs
5. Specific Learning Difficulties
6. Multiple and Complex Needs
7. Health Conditions
8. Undiagnosed Needs
ADMISSION

The Cambridge High School welcomes and supports all students, including Students of Determination and those with
Additional Learning Needs (ALN), in alignment with the ADEK Inclusion Policy.

The school follows a nondiscriminatory admissions process and ensures equal access to enrolment opportunities.
Admission decisions are based on:

e Review of previous school records

e Assessment information, when available

e Parent interviews

e Consideration of appropriate accommodations and the school’s ability to meet the student’s needs

e A holistic review of student information

Placement will not be denied based on a diagnosis or disability.

Admission is only restricted when a student’s needs significantly exceed the level of support available within the
school, even with reasonable accommodations.

Parents are informed of:
¢ Auvailable support options at CHS
¢ Any limitations in provision
¢ Recommendations for support

If CHS cannot meet the student’s needs, the parent will receive written documentation following ADEK’s “Inability
to Accommodate” protocol.



IDENTIFICATION AND ASSESSMENT
The Cambridge High School uses a graduated approach to identification and assessment.

I. Initial Concern Raised: Teachers record observations and implement Tier | strategies using adaptive teaching,
differentiation, and classroom accommodations.

2. Early Conversation with Parents: The Explore — Understand — Plan — Act framework guides teacher
communication with families.

3. Inclusion Referral: The teacher completes the Inclusion Department Referral Form
(including evidence such as work samples, assessment data, and behavioural/learning observations).

4. Observation and Assessment:
The IST conducts classroom observations and reviews:
e Student work samples
e Reading age assessments
e Standardised academic assessments
e Teacher insights
e Parent insights
¢ Any available reports

5. Decision and Tier Placement: Students are placed within the Tier Model based on need, not diagnosis, ensuring
equitable access to support.

6. DLP or IEP Development:
e A Documented Learning Plan (DLP) is created for Tier 2 / Tier 3 support.
¢ An Individualised Education Plan (IEP) is prepared for students requiring highly individualised intervention.

7. Review and Monitoring: Plans are reviewed every 4—6 weeks, with progress monitored and adjustments made as
needed.

Assessment Tools Used:
e Teacher observations
¢ Standardised literacy and numeracy assessment tools
¢ Reading comprehension and phonics assessments
¢ Classroom-based assessments
e Behaviour and engagement records
e Specialist assessments (if provided by parents)

e Parent input

LEARNING SUPPORT

The Cambridge High School provides a Tiered Model of Support to meet a wide range of learner needs.



Tier | — Universal Support
All students receive inclusive classroom instruction based on:
e Universal Design for Learning (UDL)
e Differentiation
¢ Adaptive teaching
e Classroom accommodations
e Environmental supports

Tier | is the foundation of support for all students.

Tier 2 — Targeted Support (DLP)
Students requiring additional support receive:
e Short-term intervention
e Documented Learning Plan (DLP) with SMART goals
¢ Small-group or individualised support
e Classroom strategies to remove barriers

DLPs are reviewed every 4-6 weeks.

Tier 3 — Intensive Support
Students with more significant needs receive:
¢ Personalised intervention
e Individualized Education Plan (IEP) or specialist-informed DLP
e Coordinated support from Inclusion, Counselling, and subject teachers

e Regular monitoring and adjustments

LANGUAGE SUPPORT (MLL)

Students identified as Multilingual Learners (MLL) receive support based on the CEFR framework.

MLL identification considers:
e Language background
o English language proficiency assessments
e Teacher observations
Support Pathway
e Classroom integration

e Scaffolding and visual supports



e Vocabulary instruction
e Structured language support
Exit Criteria

Students may exit the MLL program upon demonstrating proficiency aligned with CEFR requirements and teacher
recommendations.

ASSESSMENT ACCOMMODATIONS
Assessment accommodations ensure equitable access to classroom and formal assessments.
These may include:

e Extra time

e Scribe

e Reader

e Reduced distractions

e Assistive technology

e Alternative task formats

e Breaks during assessment

e Enlarged print
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Accommodations must reflect the student’s “normal way of working” and be documented in the DLP/IEP.

Teachers implement accommodations consistently.

COUNSELLING SUPPORT

The Counselling Department provides targeted support for:

Emotional wellbeing

e Behavioural challenges
e Social skills

¢ Anxiety and regulation

e Conflict management

Counselling referrals follow the appropriate procedures.

Critical points:

e Counselling support is confidential within safeguarding limits

e Consent is sought appropriately



e Counsellors contribute to Tier 2/Tier 3 support planning

e Counsellors participate in meetings where relevant

INTERVENTION AND SUPPORT

The Cambridge High School provides a range of intervention and support pathways through the Inclusion Support
Team (IST) to address academic, behavioural, social-emotional, and communication needs.

Academic Interventions

e Small group sessions

o Scaffolded learning tasks

e Targeted literacy and numeracy intervention

e Tiered differentiation plans

e DLP or IEP SMART goals
Behavioural Interventions

¢ Behaviour tracking

e Regulation strategies

e Positive reinforcement plans

e Collaboration with parents and counsellor
Social-Emotional Interventions

¢ Individual counselling

e Group counselling

e Social skills training

e Emotional regulation activities
Communication Interventions

e Visual supports

¢ Modelling

¢ Simplified language

e Structured communication routines
Intervention is always:

e Evidence-based

e Monitored and adjusted through DLP/IEP review

e Collaborative with parents

DIFFERENTIATION

Differentiation is a key component of Tier | universal support. Teachers adapt learning experiences to meet varied
student learning needs through:



e Adjusted objectives

e Breaking down tasks

¢ Providing choices in how students demonstrate learning
e Flexible grouping

e Visual, auditory, and kinesthetic instructional supports

¢ Modified pacing

e Assistive technology

Differentiation ensures students can meaningfully access the curriculum without changing the intended learning
outcomes.

INCLUSIVE ACCESS
The Cambridge High School is committed to ensuring that all students experience equitable access to:
Curriculum Access

¢ Differentiated materials

e Accessible learning resources

e Supportive teaching strategies

¢ Accommodations documented in DLP/IEP
Learning Environment Access

e Seating arrangements that reduce barriers

e Assistive devices

e Classroom visuals

e Accessible routes in classrooms
Assessment Access

e Formal and informal accommodations

e Modified formats where needed

e Consistent application of approved accommodations
Digital Access

e Accessible digital platforms

Read-aloud tools

Enlarged print

Captioned videos

Inclusive access applies to ALL students, including MLL, G&T, and those with medical or behavioural needs.

GIFTED & TALENTED (G&T) / TWICE-EXCEPTIONAL (2E)



Gifted & Talented
Students demonstrating exceptional abilities in:

e Academic performance

e Artistic talent

e Leadership

o Creativity

e Critical thinking
are identified through teacher nominations, assessments, and performance indicators.
Twice-Exceptional (2E)
2E students are both:

¢ Gifted

e AND experiencing an additional learning need
These students receive:

e Enrichment activities

e Accommodations

e Targeted intervention (if applicable)

e DLP/IEP support as needed

INCLUSIVE PROVISION
Inclusive provision at CHS includes:
e IST push-in and pull-out support
¢ Classroom accommodations
e Specialist recommendations (if provided by parents)
e MLL language support
e Behaviour and counselling interventions
e Assistive technology
Provision is tracked through:
e DLPs
o |EPs
e eSIS ALN module
e Teacher reports
e Counsellor input

Provision is regularly reviewed and adapted to support student progress.



PHYSICAL ACCESSIBILITY
CHS is committed to ensuring a physically accessible environment:
e Ramps and accessible entrances
e Accessible toilets
o Clear signage
e Wide corridors
o Safe supervised access to learning spaces
e Seating plans that support physical needs
e Emergency evacuation support for students with mobility needs

PEEPs (Personal Emergency Evacuation Plans) are created for students with mobility or medical needs requiring
specific evacuation procedures.

MODIFIED CURRICULUM
A modified curriculum is used only when:
e The student is in Tier 3
e Multiple APDR cycles show limited progress
e Formal or informal assessments indicate significant learning difficulties
e Curriculum expectations cannot be met even with accommodations and differentiation
A modified curriculum:
e Adjusts learning outcomes
¢ Focuses on functional skills
¢ Is documented in the IEP
¢ Includes parent consent

e Is reviewed regularly

ADDITIONAL FEES
In alignment with ADEK policy:
¢ No additional fees may be charged for accommodations
e No fees may be charged for Inclusion support
¢ No fees may be charged for classroom modifications
e No fees may be charged for DLP/IEP development
e No fees may be charged for IA/IAp unless approved through official ADEK channels
e External specialist services (ISSS) are paid directly by parents to the specialist center

CHS does not profit from any external specialist services.



CONFIDENTIALITY

The Cambridge High School upholds strict confidentiality procedures in line with ADEK Student Protection and
Data Privacy policies.

Key principles include:
e Student records are kept confidential and stored securely.
e DLPs, IEPs, assessments, and counselling records are only shared with staff on a need-to-know basis.
¢ Information is shared with external specialists only with written parental consent.
e Sensitive information is protected and disclosed solely to support student welfare.

e In safeguarding circumstances, information may be shared with the Principal, designated safeguarding officers,
and ADEK if required.

All staff must adhere to confidentiality expectations as per CHS and ADEK procedures.

ELECTRONIC STUDENT INFORMATION SYSTEM (eSIS)

CHS uses the ADEK-mandated eSIS ALN Module to document, track, and monitor all information related to
Students of Determination (SoD) and students with Additional Learning Needs (ALN). Accurate and timely eSIS
updating is a legal requirement and essential for ensuring high-quality provision.

The Head of Inclusion oversees all eSIS-related ALN entries and ensures compliance.

Monthly Updates (minimum requirement)
The following data must be updated at least once per month:
e Tier level (Tier I, 2, or 3)
e DLP and IEP status
e Progress toward DLP/IEP goals
¢ Classroom and assessment accommodations
e Specialist involvement (SLT, OT, PT, behavior therapist)
e Counselling involvement (if relevant)
e Attendance patterns (flagging any concerns)
e |A/IAp assignments

¢ Modified curriculum indicators

Documentation Requirements
The following must be uploaded or recorded in eSIS:

e Signed DLPs and IEPs



e Annual review records

¢ Medical/clinical assessments

e Behaviour and wellbeing notes (if relevant)
e Cognitive and academic assessments

e Teacher observations

e Parent meeting notes

e Accommodation logs

e Modification logs

All documentation must be clearly labelled and dated.

Assessment Accommodations in eSIS
eSIS must reflect:
e Approved accommodations
e Justification based on need
¢ Evidence of implementation (“normal way of working”)

e Teacher implementation notes

Transitions and Movement Between Tiers
eSIS records must document:
e Tier changes
e Transition notes (FS2—Y1, Y6—Y7, Y| | —Y 12, mid-year admissions)
e Admission flags
e Movement between provision levels

This ensures continuity of support.

Roles and Responsibilities
e Head of Inclusion — Ensures accuracy of ALN data and compliance
¢ Inclusion Teachers — Upload DLP/IEP documentation and updates
¢ Counsellor — Records wellbeing intervention data (non-confidential)
e MLL Coordinator — Updates CEFR language levels

e Social Worker — Records pastoral support notes

Monitoring

CHS ensures eSIS accuracy through:



Monthly internal ALN audit
Termly SLT review
Cross-checking intervention evidence

Compliance checks with ADEK upon request

eSIS data informs planning, resource allocation, and whole-school development.

POLICY REVIEW

This Inclusion Policy is reviewed annually to ensure full alignment with:

ADEK Inclusion Policy v1.2

ADEK Student Protection Policy
ADEK Guidelines for Specialist Services
CHS school improvement priorities

Updated procedures and accessibility requirements

The review process involves:

Head of Inclusion

Senior Leadership Team

Counselling Department (where needed)
Key Stage Leaders

Parent feedback (when applicable)

Approved changes are communicated to staff and updated across CHS platforms.

Compliance
This policy is effective from the start of the Academic Year 2025/26.



