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School Information

General Information

 Name The Cambridge High School

 Esis Number 9045

 Location Abu Dhabi, MOHAMED BIN ZAYED CITY, ME9, P7

 Website http://www.gemscis-abudhabi.com/

 Telephone 025521621

 Principal KUKI TYAGI GIRISH CHANDRA CHAUDHARY

 Inspection Dates 19 to 22 May 2025

 Curriculum British



Information On Students

Cycles Cycle 1 - Cycle 2 - Cycle 3 - KG

Number of students on roll 1769

Number of Emirati students 35

Number of students of determination 23

Largest nationality group of students India - Pakistan - Egypt

Information On Teachers

Number of teachers 99

Nationalities India - Egypt - South Africa

Number of teaching assistants 29

Changes since the previous inspection

Since the previous inspection in 2022, the school has sustained an overall performance rating of Very
Good, demonstrating its ongoing commitment to improvement and high expectations across key
performance areas.

Student achievement in Arabic-medium subjects presents a varied pattern across the phases. Some
phases show measurable improvement, others have sustained previous performance levels, while a few
reflect a decline. In Arabic as a first language, students' achievement declined from Very Good to Good in
Phases 2 and 3, while it remained Very Good in Phase 4. This indicates that the majority of students in
Phase 4 continue to perform above curriculum standards and make better-than-expected progress,
compared to those in Phases 2 and 3. In Arabic as a second language, students' achievement remained
stable at Good in both Phases 2 and 3. A similar pattern is evident in UAE Social Studies, where
achievement also remained at Good, with the majority of students attaining above curriculum
expectations in both their classwork and recent assessments. In Islamic Education, student achievement
varied across phases. While Phase 2 sustained a Good level, Phases 3 and 4 improved from Good to Very
Good, attributed to stronger teaching practices and improved student performance during lessons and in
their recent work.



In English-medium subjects, student achievement reflects a mixed trajectory. While certain phases have
made noticeable gains, others have retained their previous judgments, with some regression being
observed. In English, students' achievement in Phases 2 and 3 remained at Very Good, while Phase 4
improved significantly from Very Good to Outstanding. This uplift is supported by strong student
performance in lessons and international assessments. Conversely, attainment in Phase 1 declined from
Very Good to Good, although student progress remained at a Very Good level, indicating that students
continue to make strong gains relative to their starting points. In Mathematics, the pattern mirrors that of
English. Students in Phase 3 sustained a Very Good level of achievement, while those in Phase 4
progressed from Very Good to Outstanding. This improvement is underpinned by high-quality work in
lessons and strong outcomes in international benchmark assessments. In Phase 1, attainment declined
from Very Good to Good, although progress remained at Very Good. Phase 2 showed stable attainment at
Good, with progress improving from Good to Very Good. This reflects that a large majority of students are
now making better-than-expected progress in their lessons and recent work. In Science, students'
achievement varied across phases. Phases 1 and 3 maintained a Very Good level of achievement. In Phase
4, achievement improved from Very Good to Outstanding, supported by students’ strong performance in
both lessons and international assessments. In contrast, Phase 2 sustained an attainment level of Good,
while progress declined from Very Good to Good, indicating a need for greater consistency in student
outcomes in this phase.

As a result of students’ performance and progress, learning skills closely mirror this across all phases.
Phase 1 remains at a Very Good level and Phase 2 at Good, while Phase 3 has improved from Good to Very
Good and Phase 4 from Very Good to Outstanding. In Phases 1, 3, and 4, students are confident, self-
directed, and resilient, often setting personal goals, reflecting on their learning, and demonstrating strong
collaboration and communication skills. They apply their learning across subjects and show increasing
independence in inquiry and problem-solving. In Phase 2, students remain positively engaged but rely more
on teacher direction, with skills such as critical thinking, cross-curricular application, and independent
research still developing.

Students’ personal development and innovation skills (PS2) was not previously observed during inspection
and is now judged in personal development as Very Good in Phases 1, 2, and 3, and Good in Phase 4.
Across the school, students display positive attitudes, self-discipline, and a growing sense of responsibility,
contributing to respectful relationships and a safe, inclusive environment. They increasingly demonstrate
independence, empathy, and a strong awareness of healthy lifestyles, supported by minimal incidents of
bullying and generally punctual attendance. Understanding of Islamic values is now judged as Good across
all four phases. Students show respect, compassion, and mercy, particularly during Quran recitations and
discussions about Islamic traditions, although their ability to relate these values to contemporary UAE
society is still developing. Students appreciate UAE culture and heritage through national celebrations and
activities, though only a few take initiative in leading related events. Social responsibility and innovation
skills is now rated as Very Good in all phases, reflected in students’ active involvement in school and
community initiatives, including sustainability campaigns and civic projects. While innovation is evident in
some student-led enterprise work, such as environmental and business projects, opportunities to develop
creativity consistently across subjects remain limited.

Teaching for effective learning follows a similar pattern to learning skills, with Phase 1 remaining at Very
Good and Phase 2 at Good, while Phase 3 improved from Good to Very Good and Phase 4 from Very Good
to Outstanding. Teachers across the school have secure subject knowledge and apply it consistently,
particularly in Phases 1, 3, and 4, where lessons are well-planned, engaging, and responsive to students’
needs. In these phases, teachers use assessment data effectively to personalize learning, set appropriate
challenges, and support better-than-expected progress. In Phase 2, teaching is supportive but less
consistent, with limited challenge and underdeveloped strategies to deepen thinking. Assessment remains
Very Good across all phases, supported by robust systems that analyze internal and external data to
inform planning, track progress, and personalize instruction. Regular feedback, peer and self-assessment,
and effective use of learner profiles contribute to students’ academic growth.
 



Performance Standard 4 (PS4), which pertains to curriculum design and adaptation, was not previously
included in the inspection process; however, both indicators—curriculum implementation and curriculum
adaptation—are now judged as Very Good. The curriculum is comprehensive and balanced, with cohesive
planning across phases that enables smooth transitions, supported by scope and sequence documents to
guide learning progression. Cross-curricular links are increasingly embedded, though alignment between
MOE Social Studies and other humanities subjects could be further strengthened. The curriculum is
regularly reviewed and adapted to meet the evolving needs of almost all learners, with targeted
modifications in place for low-attaining students and those of determination. However, consistent
challenge for gifted and talented students, particularly in Arabic-medium subjects, remains an area for
further development. Students benefit from a wide range of enrichment activities that promote creativity,
sustainability, and innovation, although their impact on Arabic-medium subject areas is less evident.
Emirati culture and national identity are well integrated into curriculum planning, particularly in Arabic
lessons, supporting students’ understanding of heritage through relevant and meaningful tasks.

The health and safety of students, including child protection, continues to be a high priority for the school
and remains Very Good across all phases. Policies are well-established, regularly reviewed, and effectively
implemented, with all staff trained and vigilant. Risk assessments, emergency drills, and health services are
thorough, and the premises are clean, secure, and accessible. The medical clinic is well-staffed, with clear
protocols for medication and student care. The school provides Very Good care and support across all
phases. Staff know students well and maintain respectful, supportive relationships. Behavior is managed
effectively, and attendance is closely monitored. Students of determination and gifted learners are
accurately identified and supported through structured plans and specialist staff. While most needs are
met, expanding inclusion capacity would enhance in-class support. Students benefit from personalized
academic and emotional guidance, with appropriate support during transitions, though links with external
institutions could be strengthened.

Leadership and management varies across all five elements, with strong performance sustained or
improved across most elements. The effectiveness of leadership and parental involvement remains Very
Good, while self-evaluation and school development, as well as staffing and management, have improved
from Good to Very Good. Governance has improved from Acceptable to Good. School leaders set a clear
vision aligned with UAE priorities and ensure a collaborative, inclusive culture with high staff morale.
Accountability is well-structured, and improvement planning is informed by effective self-evaluation.
Monitoring of teaching is systematic, and most outcomes are sustained or improving, though misalignment
between internal and external assessment data remains in some areas. Parental partnerships are strong,
with high engagement in school life and decision-making, supported by effective communication and
advisory board representation. Governance is increasingly effective, holding leaders accountable and
ensuring compliance, though further investment in digital learning tools is needed. Staffing and operations
are efficient and well-aligned to the school’s goals. Facilities are safe and inclusive, though space and
digital limitations exist in some areas. Professional development is ongoing and supports inclusive
education. The school maintains a well-functioning, student-centered environment that supports
continuous growth.

The school’s efforts towards meeting their targets on
international assessments: TIMSS, PISA, PIRLS

The school demonstrates a clear commitment to raising student achievement through participation in
international benchmark assessments, including PIRLS (2021), PISA (2022), and TIMSS. Leaders have
established performance targets across these assessments and actively use them to inform strategic
planning and drive academic improvement. There is a strong and growing awareness among staff and
students regarding the purpose and expectations of international assessments. Leaders actively promote
the importance of global benchmarking as a measure of school effectiveness and a catalyst for high
standards.



In preparation for future assessment cycles, the school has introduced structured initiatives to embed
assessment-relevant skills into day-to-day teaching. These include the incorporation of PIRLS- and TIMSS-
style questions in English, mathematics, and science lessons, with a focus on developing students’
analytical reasoning, data interpretation, and problem-solving skills. Lesson planning and curriculum
mapping have been reviewed and adapted to reflect the cognitive demand and content domains of these
assessments. Targeted intervention programs have been implemented to close learning gaps identified
through internal and external data analysis. Teachers are supported through planned professional
development sessions aimed at enhancing their understanding of international benchmarks, effective
item design, and formative assessment strategies. These efforts are aligned to a whole-school approach
that emphasizes long-term preparation, data-informed instruction, and shared accountability for improved
student outcomes in global assessments.

Performance in standardized and international assessments

The following section focuses on the school’s performance in standardized and international assessments.

Standardized Assessments

The school participates in the Granada Learning (GL) standardized assessments, developed by the GL
Education Group, to benchmark students’ attainment and progress in English, mathematics, and science
from Years 4 to 10.

In English, results for AY2023/24 indicate that attainment varies across year levels. Students in Years
4, 7, and 8 attain levels that are in line with international expectations, resulting in a Weak attainment
judgment. In contrast, students in Years 5 and 6 attain above expectations, achieving Good
attainment, while those in Years 9 and 10 demonstrate Very Good attainment. Progress outcomes
show Weak progress in Years 5, 7, 8, and 9, where students make the expected gains. In Year 10,
students demonstrate Acceptable progress, while in Year 6, the majority of students make better-
than-expected gains, resulting in Good progress.

In mathematics, results for AY2023/24 reflect a range of attainment levels. Less than three-quarters
of students in Years 4 and 6 attain in line with expectations, resulting in Weak attainment. In contrast,
students in Years 5, 7, 8, and 9 attain above expectations. The large majority of students in these
years achieve Very Good attainment, and in Year 9, most students exceed expectations,
demonstrating Outstanding attainment, showing the most notable gains. Regarding progress,
students in Year 5 make Very Good progress, while those in Year 8 achieve Good progress. Students
in Years 7 and 9 make better-than-expected gains, resulting in Outstanding progress. In contrast,
students in Years 6 and 10 make expected progress only, reflecting Weak progress.

In science, results for AY2023/24 indicate attainment levels that are above curriculum standards
across year groups. Students in Years 4, 6, 8, and 10 demonstrate Very Good attainment, while those
in Years 5 and 9 achieve Outstanding attainment. In terms of progress, students in Years 6 and 10
make expected gains, resulting in Weak progress. Students in Year 5 make Very Good progress,
those in Year 8 achieve Good progress, and most students in Year 9 make better-than-expected
progress, achieving an Outstanding progress.

International Assessments: TIMSS, PISA, PIRLS

The most recent PISA 2022 results for 15-year-old students show that the school met all of its targets and
performed above international averages in all domains.

In reading literacy, students achieved a score of 532, slightly above the school’s target of 530, placing
them in the high proficiency level.
In mathematical literacy, a score of 531 met the school’s set target, also placing students within the
high proficiency level.
In scientific literacy, students performed notably well, scoring 566, well above the school’s target of
529, and again placing them in the high proficiency level.



In the TIMSS 2023 cycle, outcomes were more varied across grade levels and subjects, though
performance remained largely within international benchmarks.

In Grade 4 mathematics, students scored 517, just below the school’s target of 540, placing them in
the intermediate benchmark.
In Grade 8 mathematics, the score of 555 was also below the target of 572, but represented a solid
performance at the high benchmark.
In Grade 4 science, students attained a score of 524, falling slightly short of the 537 target, and
placing them in the intermediate benchmark.
In Grade 8 science, students scored 571, just under the target of 591, but still reached the high
benchmark level.

In the PIRLS 2021 assessment, Grade 4 students scored 568.57, which is well above the international
center point of 500, placing them in the high proficiency range.

Reading

The school demonstrates a well-structured and comprehensive approach to promoting reading across all
phases. It is equipped with two libraries, one designated for Junior students and the other for Senior
students, housing a combined collection of over 42,000 English-language titles and 35,000 Arabic books,
with a stronger emphasis on English resources. However, the current use of the Junior library as a
classroom and the Senior library as a staff workroom limits direct student access to these resources.

To encourage early reading habits, attractive and well-resourced reading corners are established in all
Foundation Stage and Year 1 classrooms. Older students benefit from access to computers to conduct
research using approved educational websites, which supports the development of reading and
comprehension skills across subjects.

In the Foundation Stage, reading is fully embedded in the curriculum. A structured "Twinkl" phonics
programme and a graded reading scheme are effectively used to develop foundational reading skills.
Students engage in daily independent reading and receive weekly one-on-one support from both the
teacher and the teaching assistant. Reading progress is closely tracked through the phonics screening
programme, extending into the early years of the primary phase to ensure early identification and
intervention.

In the primary phase, students build on these foundations through guided reading sessions that help them
apply phonics and grammar knowledge to improve fluency. Reading comprehension is developed through
targeted questioning and the use of comprehension testing software, which supports critical thinking and
precise text analysis. Assessment is ongoing and is used to monitor student progress and inform support
strategies.

In the secondary phase, a structured reading program is implemented, accompanied by aligned
assessments to monitor attainment and progress. These tools generate valuable data that support early
identification of students needing additional guidance. Students requiring support receive targeted
instruction through guided reading and additional assistance during library lessons. Those performing at or
above the benchmark are encouraged to read more challenging texts to deepen their engagement. At
the end of each half-term, students complete text analysis projects such as character studies,
collaborative rewrites of story endings, and book reviews to further enhance their literary understanding.

Reading is well promoted across the school. Most lessons integrate reading activities, and teachers
encourage students to ask questions, reflect critically, and engage with both fiction and non-fiction texts
from diverse sources, including digital platforms. Early intervention plans are in place for students not
meeting expected progress, ensuring timely support. During library sessions, students complete book
reports and take short quizzes based on their reading to reinforce comprehension and accountability.



Parental engagement is actively fostered. An online platform is used to promote home reading through
reading challenges and competitions, while also sharing strategies for parents to support reading
development. The school hosts regular reading events, especially in the Foundation Stage and primary
phase, including ADEK initiatives such as World Book Day and DEAR (‘Drop Everything And Read’). These
efforts contributed to the school being recognized as the ‘Top UAE School for Reading’ in the previous
academic year.

Strengths of the school

The consistently strong attainment and progress demonstrated by students in English, Islamic
Education, mathematics, and science, particularly across Phases 3 and 4.

The active involvement of students in planning, leading, and participating in volunteering initiatives
and social contribution projects that promote civic responsibility.

The shared commitment of senior leaders, staff, and the Local Advisory Board to enhancing
students’ academic performance, personal development, and cultural awareness across all phases.

The well-established safeguarding procedures, including a comprehensive child protection policy that
is understood and followed by all staff, students, and parents.

The strong partnership with parents, who actively engage with the school and contribute
meaningfully to their children’s learning and school improvement initiatives.

Key Recommendations

1.    Raise students’ achievement levels in Arabic-medium subjects to consistently Very Good levels
across all subjects and phases by:

promoting analytical reading to strengthen students’ interpretation and comprehension of Arabic
texts.
developing students’ ability to plan, structure, and refine extended written responses.
enabling students to speak with fluency and precision using a broad and contextually appropriate
vocabulary.
improving the accuracy and expression in students’ Quran recitation through regular application of
Tajweed principles.
deepening students’ understanding of Islamic history and character development through
exploration of the Seerah.
enhancing students’ ability to interpret historical and geographical concepts related to the UAE’s past
and cultural identity.

2.    Improve the consistency of teaching for effective learning in phase 2 by:

improving teachers’ ability to implement differentiated activities in lessons, to ensure that the learning
needs of all students are met.
allocating more time during lessons to provide meaningful feedback to students, and for students to
reflect more thoughtfully on their learning.
using lesson time more effectively to allow for greater teacher flexibility and choice in delivering the
key elements of the lesson plan.



3.    Raise students’ knowledge and awareness of the UAE heritage and culture by:

ensuring that all curriculum plans include explicit links to Emirati culture, and they are well embedded
in the curriculum of all subjects, across all years.
ensuring that links to Emirati culture are being effectively implemented by all teachers and
consistently monitored by middle leaders.  
ensuring that students have consistent opportunities to initiate purposeful links to Emirati heritage
and culture, in all subjects and across all year groups.

4. Improve students’ performance in international assessments (TIMSS, PISA, PIRLS), by:

embedding inquiry-based tasks that promote analytical and reasoning skills.
aligning teaching with the structure and cognitive demand of benchmark tests.
using assessment data to target support for underperforming groups.
training teachers to integrate international assessment strategies more effectively.



Overall School Performance: Very Good

PS1: Students’ achievements

Subject KG Cycle 1 Cycle 2 Cycle 3

Islamic
Education

Attainment Not Applicable Good Very Good  Very Good 

Progress Not Applicable Good Very Good  Very Good 

Arabic as a
first language

Attainment Not Applicable Good  Good  Very Good

Progress Not Applicable Good  Good  Very Good

Arabic as a
second
language

Attainment Not Applicable Good Good Not Applicable

Progress Not Applicable Good Good Not Applicable

UAE Social
Studies

Attainment Not Applicable Good Good Not Applicable

Progress Not Applicable Good Good Not Applicable

English

Attainment Good  Very Good Very Good
Outstanding 

Progress Very Good Very Good Very Good
Outstanding 

Mathematics

Attainment Good  Good Very Good
Outstanding 

Progress Very Good Very Good  Very Good
Outstanding 

Science

Attainment Very Good Good Very Good
Outstanding 

Progress Very Good Good Very Good
Outstanding 

Learning Skills Very Good Good Very Good 
Outstanding 



PS2: Students’ personal and social development, and their innovation skills

KG Cycle 1 Cycle 2 Cycle 3

Personal
Development

Very Good Very Good Very Good Good

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Good Good Good Good

Social
responsibility and
innovation skills

Very Good Very Good Very Good Very Good

PS3: Teaching and Assessment

KG Cycle 1 Cycle 2 Cycle 3

Teaching for
effective learning

Very Good Good Very Good  Outstanding 

Assessment Very Good Very Good Very Good Very Good

PS4: Curriculum

KG Cycle 1 Cycle 2 Cycle 3

Curriculum design
and implementation

Very Good Very Good Very Good Very Good

Curriculum
adaptation

Very Good Very Good Very Good Very Good



PS5: The protection, care, guidance and support of students

KG Cycle 1 Cycle 2 Cycle 3

Health and safety,
including
arrangements for
child protection /
safeguarding

Very Good Very Good Very Good Very Good

Care and support Very Good Very Good Very Good Very Good

PS6: Leadership and Management

The effectiveness of leadership Very Good

School self-evaluation and improvement planning Very Good 

Parents and the community Very Good

Governance Good 

Management, staffing, facilities and resources Very Good 



Inspection findings

PS1: Students’ achievements

Islamic Education

A number of areas are evaluated by inspectors when evaluating students’ attainment and progress in
Islamic Education. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

Islamic
Education

Attainment Not Applicable Good Very Good  Very Good 

Progress Not Applicable Good Very Good  Very Good 

Findings:

The school’s analysis of internal attainment assessment data for the AY2023/24 against the
Ministry of Education (MoE) curriculum standards for Islamic education indicates that most students
across Phases 2, 3 and 4 attain levels that are above the curriculum standards. 

There are no external national or international assessments for Islamic Education from Years 1 to 12.
However, the results of the Year 13 MoE examination for AY2023/24 indicate Very Good attainment,
with the large majority of students performing above national curriculum expectations.

In lessons and in their recent work, the majority of students in Phase 2 demonstrate levels of
knowledge, skills, and understanding in Islamic teachings, etiquette, and Hadeeth that are above the
curriculum standards, while the large majority in Phases 3 and 4 attain above these expectations. 

Over the past three years, the school’s internal assessment analysis indicates that most students
have consistently attained levels above curriculum standards, maintaining Outstanding attainment
across Phases 2, 3, and 4. However, MoE national assessment results for Year 13 students reflect a
downward trajectory, with attainment declining from Outstanding in AY2021/22 and AY2022/23 to
Very Good in AY2023/24, while still remaining above national curriculum expectations.

The school’s analysis of internal progress assessment data for the AY2023/24 indicates that the large
majority of students in Phase 4 make better-than-expected progress, while in Phases 2 and 3, most
students make better-than-expected progress in relation to appropriate learning objectives aligned
with the MoE curriculum standards.



In lessons and in their recent work, the majority of students in Phase 2 make better than expected
progress, while the large majority of students in Phases 3 and 4 make better than expected progress
in relation to appropriate learning objectives aligned with the MoE curriculum standards.

The school analyzes assessment data to track the progress of various student groups, including boys,
girls, Emirati students, students with additional learning needs (ALN), students of determination, those
identified as gifted and/or talented (G/T), and high-attainers. Gender-based analysis shows that boys
make stronger progress overall, achieving Outstanding progress in Phases 2 and 3, and Very Good in
Phase 4. Girls also demonstrate high levels of progress, with Outstanding progress in Phase 2 and
Very Good progress sustained across Phases 3 and 4. While both groups perform well, boys show a
slightly higher trajectory in Phase 3. Emirati students make Outstanding progress in Phases 2 and 3.
No Emirati students were identified in Phase 4. Among high-attaining students, only Phase 3 data is
available, where they demonstrate Outstanding progress. For students with additional learning needs,
including students of determination, identified only in Phase 4, progress is Acceptable, indicating that
most students make the expected gains. There are no students identified from low-attaining or gifted
and talented groups across the three phases. In lessons, both boys and girls continue to make strong
progress, with most students exceeding expected levels of growth.

Next Steps:

1. Improve the accuracy, fluency, and confidence in Qur’an recitation, with emphasis on the application
of Tajweed rules.

2. Improve student engagement in Islamic Education by providing purposeful learning opportunities that
build relevance and connection to students’ daily lives.

3. Ensure all students develop a deeper understanding of key Islamic concepts and themes by
addressing varying ability levels within classroom expectations.



Arabic as a first language

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in Arabic language. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

Arabic as a
first language

Attainment Not Applicable Good  Good  Very Good

Progress Not Applicable Good  Good  Very Good

Findings:

The school’s analysis of internal assessment attainment data for the AY2023/24 against the MoE
curriculum standards for Arabic as First Language (AFL) indicates that most students in Phases 2, 3
and 4 attain levels that are above the curriculum standards. This high level of attainment does not
align with the level of knowledge, skills and understanding observed in lessons, particularly  in Phases
2 and 3

The school does not currently administer external benchmark assessments for students in Years 1 to
12. The results of the MoE national examination for Year 13 for the AY2023/24 indicate Outstanding
attainment, with most students performing above national curriculum expectations.

In lessons and in their recent work, the majority of students demonstrate levels of knowledge, skills,
and understanding in reading comprehension, writing, speaking and listening that are above the
curriculum standards in Phases 2 and 3, while the large majority in Phase 4 attain levels that are
above these expectations. Students demonstrate confidence in reading familiar texts and expressing
ideas verbally and in writing. However, their ability to read with expression, apply grammatical
conventions accurately, including diacritics, and interpret more complex forms such as poetry
remains an area for further development. In writing, while students are generally able to produce
structured and coherent responses for short tasks, only a few can extend their ideas with depth,
elaboration, and appropriate language features in longer, more advanced compositions.

Over the past three years, the school’s internal assessment data indicates a consistently Outstanding
trend in attainment across Phases 2, 3, and 4, with most students maintaining levels above curriculum
expectations. In contrast, attainment in the MoE Year 13 examination has shown some fluctuation,
declining from Outstanding in AY2021/22 to Very Good in AY2022/23, before improving again to
Outstanding in AY2023/24. Despite these changes, student performance has consistently remained
above national expectations over the last three years.

The school analysis of internal assessment progress data the AY2023/24 indicates that most students
in Phase 2 and the majority in Phases 3 and 4 make better than expected progress over time from
their starting point at the beginning of the academic year and against curriculum standards.



In lessons and in their recent work, the majority of students in Phases 2 and 3, and the large majority
in Phase 4, make better-than-expected progress in relation to appropriate learning objectives that
are aligned with the MoE curriculum standards.

The school analyzes assessment data to monitor the progress of various student groups, including
boys, girls, Emirati students, students with additional learning needs (ALN), students of determination,
gifted and/or talented individuals (G/T), and high-attainers. Gender-based analysis shows that in
Phase 2, both boys and girls make Outstanding progress, indicating equitable outcomes across
genders. In Phase 3, boys outperform girls, making Very Good progress, while girls demonstrate
Acceptable progress. In Phase 4, girls make Very Good progress, whereas boys make only
Acceptable progress. The progress of Emirati students varies across phases. They make Very Good
progress in Phase 2 and Good progress in Phase 3, reflecting better-than-expected growth in both
phases. No Emirati students are identified in Phase 4. Students with additional learning needs,
including students of determination, make the least gains, demonstrating Acceptable progress, with
most meeting expected targets from their starting points. High-attaining students are identified in
Phases 3 and 4, while gifted and talented students are present across all three phases. According to
the school’s internal data, both groups make Outstanding progress wherever they are identified,
consistently exceeding expected benchmarks. No students have been identified as low-attainers in
any phase. In lessons, girls generally demonstrate stronger progress in Phase 4, while boys perform
better in Phase 3.

Next Steps:

1. Strengthen students’ reading fluency in Phases 2 and 3, with particular focus on expressive reading
of prose and poetry and accurate application of diacritics.

2. Develop higher-order reading comprehension skills, including interpretation, inference, and
conclusion-drawing, particularly in Phases 2 and 3.

3. Improve students’ ability to produce extended written responses with coherent ideas supported by
relevant evidence.



Arabic as a second language

Subject KG Cycle 1 Cycle 2 Cycle 3

Arabic as a
second
language

Attainment Not Applicable Good Good Not Applicable

Progress Not Applicable Good Good Not Applicable

Findings:

The school’s analysis of internal assessment data for the AY2023/24 against the MoE curriculum
standards for Arabic as a second language (ASL) indicates that most students in Phases 2 and 3
attain levels above the curriculum standards. This high level of attainment does not align with the
level of knowledge, skills and understanding observed in lessons. 

There are no external national or international benchmark assessments administered currently for
Arabic as a second language.

In lessons and in their recent work, the majority of students in Phases 2 and 3 demonstrate levels of
knowledge, skills and understanding that are above the curriculum standards. Students engage with
short, level-appropriate reading texts, with limited practice in pronunciation and reading fluency using
supportive tools. Speaking tasks are generally brief and offer few structured opportunities for
students to develop fluency in Standard Arabic. Reading comprehension activities are present but
often focus on basic understanding, with minimal emphasis on interpretation and vocabulary
development. Writing is introduced through sentence construction, and guidance toward producing
extended and well-structured written pieces, such as descriptive and narrative paragraphs, is
developing.

Over the past three years, the school’s internal assessment data indicates a consistently Outstanding
trend in attainment in Phases 2 and 3, with most students achieving levels above curriculum
standards.

The school’s analysis of internal assessment progress data for the AY2023/24 indicates that the
majority of students in Phases 2 and 3 make better-than-expected progress in relation to individual
starting points and the curriculum standards.

In lessons and in their recent work, the majority of students in Phases 2 and 3 make better-than-
expected progress in relation to appropriate learning objectives aligned with the MoE curriculum
standards.

The school analyzes assessment data to monitor the progress of various student groups, including
boys, girls, students with additional learning needs (ALN), students of determination, and high-
attainers. Gender-based analysis shows that in Phase 2, both boys and girls make Acceptable
progress, with most students making the expected gains from their starting points. In Phase 3, both
groups demonstrate stronger outcomes, with boys and girls making Very Good progress, indicating
better-than-expected growth and parity across genders. High-attaining students, identified only in
Phase 3, demonstrate a Weak outcome, with only a majority of students making the expected
progress, making the least gain. In contrast, students with additional learning needs including
students of determination, make Acceptable progress in Phase 2 and demonstrate significant gains
in Phase 3, where they make Outstanding progress, exceeding expectations from their individual
starting points. No students are identified as high-attainers in Phase 2, and there are no students
identified as low-attainers or gifted and talented across the phases. In lessons, boys and girls progress
at similar rates within each phase, with notably stronger outcomes evident in Phase 3.



Next Steps:

1. Improve students’ ability to speak confidently and clearly in structured oral contexts.

2. Develop students’ comprehension of texts, including the ability to interpret meaning and use
appropriate vocabulary.

3. Enhance students’ written expression by building their capacity to produce coherent and structured
responses across a range of text types.



UAE Social Studies

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in social studies. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

UAE Social
Studies

Attainment Not Applicable Good Good Not Applicable

Progress Not Applicable Good Good Not Applicable

Findings:

The school’s analysis of internal assessment attainment data for the AY2023/24 against the MoE
curriculum standards for social studies indicates that most students in Phases 2 and 3 attain above
curriculum standards. This high level of attainment does not align with the level of knowledge, skills
and understanding observed in lessons.

There are no external national or international assessments for social studies.

In lessons and in their recent work, the majority of students in Phases 2 and 3 demonstrate levels of
knowledge, skills and understanding that are above MoE curriculum standards in modern history and
geography of the UAE. They demonstrate basic understanding of human geography and
urbanization. They have not yet acquired strong understanding of the history of the region before the
union and the UAE external relationships and treaties.

Over the past three years, the school’s internal assessment data indicates that trends in attainment is
consistently Outstanding in Phases 2 and 3.

The school analysis of internal assessment progress data for the AY2023/24 indicates that most
students in Phase 2 and a large majority of students in Phase 3 make better than expected progress
over time from their starting point at the beginning of the academic year and against curriculum
standards.

In lessons and in their recent work, most students in Phases 2 and 3 make expected progress in
relation to learning objectives that are aligned with curriculum standards.



The school analyzes assessment data to monitor the progress of various student groups, including
boys, girls, Emirati students, and high-attainers. Gender-based analysis shows that in Phase 2, both
boys and girls make Outstanding progress, indicating equitable and high-level outcomes across
genders. In Phase 3, both continue to perform well, making Very Good progress, with the large
majority of students making better than expected levels of growth. Emirati students also
demonstrate strong outcomes, making Outstanding progress in Phase 2 and Very Good progress in
Phase 3, reflecting sustained better-than-expected progress across both phases. High-attaining
students are identified in Phases 2 and 3 and make Outstanding progress in both phases, consistently
exceeding curriculum expectations from their starting points. There are no students identified as low-
attainers, students of determination, or gifted and talented across the phases. In lesson, boys and
girls progress at similar and consistently high levels, with Phase 2 showing particularly strong
outcomes across all identified groups.

Next Steps:

1. Strengthen students’ ability to interpret historical and geographical sources to draw informed
conclusions about past and present societies.

2. Develop students’ analytical skills in understanding the relationship between human activity,
governance, and socio-economic development.

3. Enhance students’ capacity to compare cultural and regional developments using critical thinking
and evidence-based reasoning.



English

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in English language. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

English

Attainment Good  Very Good Very Good
Outstanding 

Progress Very Good Very Good Very Good
Outstanding 

Findings:

The school’s analysis of internal assessment data for the AY2023/24 against the Early Years
Foundation Stage curriculum indicates that the majority of students in Phase 1 attain levels that are
above the curriculum standards. Analysis of internal assessment data for the AY2023/24 against the
National Curriculum for England indicates that most students in Phases 2 and 3 attain levels that are
above the curriculum standards, while less than three-quarters in Phase 4 attain in line with these
expectations.

The school administers the Granada Learning (GL) Progress Test (PT) standardized assessment to
measure students’ attainment in English from Years 4 to 10. Results for AY2023/24 indicate that
attainment in Phase 2 is Good, with the majority of students achieving above international
expectations. In Phase 3, attainment is Weak, with less than three-quarters of students performing in
line with those expectations. In external national assessments, Year 11 students demonstrate Very
Good attainment, achieving results above curriculum standards. Year 12 students attain a Good level,
also performing above curriculum expectations. Most Year 13 students achieve results that are in line
with curriculum standards, making Acceptable outcomes. In international benchmarking, PISA 2022
results show that 15-year-old students attained a score of 532 in reading, slightly above the school
target of 530 and well above the international average of 476. In the PIRLS 2021 assessment, students
scored 569 in reading, indicating performance above the international center point of 500.

In lessons and in their recent work, the majority of students in Phase 1, the large majority in Phases 2
and 3, and most students in Phase 4 demonstrate levels of knowledge, skills, and understanding in
reading comprehension, writing, speaking, and listening that are above the curriculum standards.
Across all phases, students demonstrate well-developed literacy skills appropriate to their stage of
learning. In the early years, students engage confidently in foundational reading and language
development activities that support phonological awareness and comprehension. As students
progress, most apply their listening, speaking, reading, and writing skills effectively to communicate
ideas and engage with a range of texts. Collaborative learning routines are well established, with the
large majority of students working productively in pairs or groups. In upper phases, students are
increasingly able to produce extended written responses and reflect on their learning. 



Over the past three years, the school’s internal assessment data indicates a sustained Outstanding
trend in Phases 2 and 3, where students consistently attain levels above curriculum expectations. In
Phase 1, there is evidence of an upward trajectory, with attainment improving from Acceptable in
AY2021/22 and AY2022/23 to Good in AY2023/24. In contrast, Phase 4 shows a downward trajectory,
with attainment declining from Very Good for two consecutive years to Weak in the most recent
academic year, highlighting a significant regression. Over the past three academic years, students’
attainment in English, as measured by the GL Progress Tests, shows a fluctuating pattern across
Phases 2 and 3. In Phase 2, attainment remained Weak in AY2021/22 and AY2022/23 before
improving notably to Good in AY2023/24, indicating an upward trajectory. In Phase 3, attainment was
Weak in AY2021/22, improved to Good in AY2022/23, and declined again to Weak in AY2023/24,
reflecting an inconsistent trend and highlighting variability in student performance over time. Trends
in external assessments for Year 11 to 13 students show a downward trajectory, where students'
attainment declined from Outstanding in the AY2021/22 to consistently Very Good in the subsequent
years, remaining at levels above the national expectations over the last three years. 

The school’s analysis of internal assessment progress data for the AY2023/24 indicates that the large
majority of students in Phases 1 and 2 make better than expected progress, while in Phases 3 and 4
most students make the expected progress from their starting points at the beginning of the
academic year and against curriculum standards. In standardized GL-PT tests, students' progress in
Phase 2 is Acceptable, while in Phase 3, students' progress is Weak, with only a majority of students
making the expected progress. 

In lessons and in their recent work, the large majority of students in Phases 1, 2 and 3 and most
students in Phase 4 make better than expected progress in relation to appropriate learning objectives
that are aligned with the curriculum standards. 

The school analyzes assessment data to monitor the progress of various student groups in English,
including boys, girls, Emirati students, students with additional learning needs (ALN), students of
determination, high-attainers, and gifted and talented individuals (G/T). Gender-based analysis shows
that boys and girls make Very Good progress in Phase 1 and Phase 2. In Phase 3, girls make Good
progress, while boys make Acceptable progress. This pattern reverses in Phase 4, with boys making
Good progress and girls demonstrating Acceptable progress, suggesting variations in performance
across phases. Emirati students make Good progress in Phase 1 and Acceptable progress in Phases 2
and 3, demonstrating levels where most make the expected progress, with none identified in Phase 4.
Students with additional learning needs, including students of determination, make Acceptable
progress in Phase 2 and Good progress in Phase 3, showing improving outcomes across
phases. High-attaining students are identified in Phases 2, 3, and 4, where they consistently make
Outstanding progress, indicating strong gains beyond expectations. No students are identified as low-
attainers or gifted and talented in the data, though lesson-based evidence suggests that lower-
attaining students make Good progress in Phase 2 and Very Good progress in Phase 3. In lessons,
most student groups show positive progress outcomes in English, particularly in Phases 1 and 2, with
higher-attaining students demonstrating consistently high levels of progress across all phases.

Next Steps:

1. Develop students’ skills in interpreting a range of text types with increased depth, accuracy, and
understanding.

2. Improve students’ ability to produce extended written work by embedding opportunities for creative
and purposeful writing across all phases.

3. Expand students’ use of digital tools in English lessons to support independent research, presentation,
and collaborative learning.



Mathematics

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in the language. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

Mathematics

Attainment Good  Good Very Good
Outstanding 

Progress Very Good Very Good  Very Good
Outstanding 

Findings:

The school’s analysis of internal assessment data for the AY2023/24 against the Early Years
Foundation Stage curriculum indicates that most students in Phase 1 attain levels that are in line with
the curriculum standards. Analysis of internal assessment data for the AY2023/24 against the
National Curriculum for England indicates that most students in Phases 2 and 3 and the large majority
in Phase 4 attain levels that are above the curriculum standards.

There are no external national or international assessments for mathematics in Phase 1. The school
administers GL-PT in Years 4 to 10 to benchmark students’ attainment in mathematics. Results in the
AY2023/24 indicate that students’ attainment in Phase 2 is Weak and Very Good in Phase 3. In TIMSS
2023, in mathematics, Grade 4 students did not meet the school target of 540 with a score of 517 but
exceeded the international average of 503. In Grade 8, students attained a score of 555, which falls
below the school target of 572, but exceeds the international average of 478. In PISA 2022, 15-year-
old students attained an actual score of 531, which meets the school target of 531 and is above the
international average of 472. 

In lessons and in their recent work, the majority of students in Phases 1 and 2, the large majority in
Phase 3, and most students in Phase 4 demonstrate levels of mathematical knowledge, skills, and
understanding that are above the curriculum standards. In the early phases, students build
foundational numeracy, pattern recognition, and basic reasoning. As students advance, they apply
systematic processes to solve word problems, though their ability to apply mathematical reasoning
remains a developing feature. In upper phases, students engage with algebraic reasoning, solve
multi-step equations, and draw conclusions from their solutions. 



Over the past three years, the school's internal assessment data indicates a rising trend in attainment
in Phase 1, with progression from being consistently Acceptable in AY2021/2022 and AY2022/2023 to
Good in AY2023/2024. It also indicates that trends in attainment are consistently Outstanding, in
Phases 2 and 3, from AY2021/22 to AY2023/24, indicating levels where most students sustain a level
above expectations over time. In Phase 4, there is a fluctuating trend, with progression from Very
Good in AY2021/22 to Outstanding in AY2022/23 and then regressing to Very Good in AY2023/24. GL
assessment data indicates that trends in attainment are consistently Weak, in Phase 2 from
AY2021/22 to AY2023/24. In addition, the GL assessment data indicates that trends in attainment
have seen an upward trajectory in Phase 3, progressing from acceptable in the AY2021/2022 to Very
Good in the AY2022/23 and AY2023/24.

The school’s analysis of internal assessment data progress data for the AY2023/24 indicates that the
large majority of students in Phases 1 and 2 and the majority of students in Phase 4 make better than
expected progress over time from their starting points at the beginning of the academic year and
against curriculum standards. The data also indicates that only a majority of students in Phase 3
make the expected progress. GL data indicates that the majority of students in Phase 2 and the large
majority of students in Phase 3 make better than expected progress. 

In lessons and in their recent work, the large majority of students in Phases 1, 2, and 3 make better
than expected progress, while in Phase 4, most students make better than expected progress in
relation to appropriate learning objectives aligned with the expected curriculum standards. 

The school analyzes assessment data to monitor the progress of various student groups in
mathematics, including boys, girls, Emirati students, students with additional learning needs (ALN),
students of determination, and high-attainers. Gender-based analysis indicates that boys and girls
make Very Good progress in Phase 1 and Phase 2, with the large majority of students making better-
than-expected gains. In Phase 3, progress differs, with boys making Acceptable progress and girls
demonstrating Weak progress, making the least gains. In Phase 4, the pattern reverses—girls make
Very Good progress, while boys make Weak progress, highlighting inconsistent outcomes across
phases. Emirati students make Good progress in Phase 1 and Acceptable progress in Phase 2.
However, in Phase 3, their progress declines to Weak, and no Emirati students are identified in Phase
4. High-attaining students make the most gain in Phases 2 and 3, with most making better-than-
expected progress and achieving Outstanding progress. However, their progress drops to Weak in
Phase 4, suggesting limited challenge or targeted support for this group in the upper phase. On the
other hand, students with additional learning needs, including students of determination, make the
expected progress in Phases 2 and 3, resulting in Acceptable progress, and show significant gains in
Phase 4, where they make Outstanding progress. Low-attaining students are identified only in Phase
3, where they make Outstanding progress, demonstrating substantial growth from their starting
points. In classroom settings, student progress varies across groups and phases, with stronger
outcomes observed in Phases 1 and 2, while additional support is needed in Phase 4, particularly for
boys and high-attaining students.

Next Steps:

1. Enhance consistency in challenge and support particularly for Phase 2 students, by offering higher
quality of differentiated tasks and targeted support.

2. Further expand opportunities for project-based learning in Mathematics to promote deeper
understanding, cross curricular connections, and real-world application across all phases.

3. Accelerate the progress of students in Phase 3 to close identified gaps and improve overall
outcomes.



Science

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in science. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

Science

Attainment Very Good Good Very Good
Outstanding 

Progress Very Good Good Very Good
Outstanding 

Findings:

The school’s analysis of internal assessment attainment data for the AY2023/24 against the
curriculum standards for science indicates that the large majority of students in Phase 1 attain levels
that are above the curriculum standards. In addition, most students in Phases 2 and 3 attain above
the curriculum standards. The school’s analysis of internal assessment data for the AY2023/24
against the curriculum standards for physics, chemistry, and biology indicates that most students in
Phase 3 attain above the curriculum standards across the three disciplines. In Phase 4, the large
majority of students in physics and biology attain above curriculum standards, whilst in chemistry less
than three-quarters of students attain in line with curriculum standards.

There are no external national or international assessments administered for science in Phase 1. The
school uses the GL Progress Test in Science (GL-PT) from Years 4 to 10 to benchmark students’
attainment. Results for AY2023/24 indicate that attainment in Phases 2 and 3 is Very Good. In
external national assessments, Year 11 students demonstrate Very Good attainment across physics,
chemistry, and biology, while Year 12 and Year 13 students attain at a Good level across all three
disciplines. In TIMSS 2023, Grade 4 students scored 524, falling short of the school’s target of 537. In
Grade 8, students attained a score of 571, which is also below the school’s target of 591. In PISA 2022,
15-year-old students achieved a science score of 566, exceeding the school target of 529.

In lessons and in their work, the majority of students in Phase 2 and the large majority of students in
Phases 1 and 3 demonstrate levels of scientific knowledge, skills, and understanding that are above
the curriculum standards. In Phase 4, most students attain levels that are above the curriculum
standards. Across all phases, students engage with age-appropriate scientific concepts and
demonstrate developing levels of scientific understanding. In Phase 1, students explore the natural
world and begin to observe patterns and changes, though their use of scientific language remains
emerging. In Phase 2, students demonstrate a growing ability to classify materials, describe
processes, and explain simple scientific phenomena. By Phase 3, students show understanding of
more complex systems and begin to make connections between concepts across disciplines. In
Phase 4, students apply scientific knowledge to explain abstract ideas and use evidence to support
their understanding of scientific processes.



Over the past three years, the school's internal assessment data indicates a rising trend in Phase 1
with progression from Acceptable in AY2021/2022 to Good in AY2022/2023 and then Very Good in
AY2023/2024.It also indicates that trends in attainment are consistently Outstanding, in Phases 2 and
3, from AY2021/22 to AY2023/24. This is also the case in biology, chemistry and physics in Phase 3. In
Phase 4 biology, there is a slight downward trajectory, regressing from Outstanding in AY2021/22 and
AY2022/23 to Very Good in AY2023/24. In Phase 4 Chemistry, there is a strong downward trajectory,
regressing from Very Good in AY2021/22 and AY2022/23 to Weak in AY2023/24. In Phase 4 Physics,
there is a fluctuating trend, with progression being seen from Very Good in AY2021/22 to Outstanding
in AY2022/23 and then regressing back to Very Good in AY2023/24. GL assessment data indicates
that trends in attainment are consistently Very Good, in Phase 2 from AY2021/22 to AY2023/24. In
addition, the GL assessment data indicates that trends in attainment have seen an upward trajectory
in Phase 3 progressing from Good in the AY2021/2022 to Very Good in the AY2022/23 and AY2023/24.

The school’s analysis of internal assessment data for the AY2023/24 indicates that most students in
Phase 2 and the large majority of students in phases 1 and 3 make better than expected progress in
science over time from their starting points at the beginning of the academic year and against
curriculum standards. The data also indicates that in Phase 3, the majority of students in Biology and
the large majority of students in Chemistry and Physics make better than expected progress. In
Phase 4, most students in Biology and only a majority in Physics make the expected progress, whilst in
Chemistry the majority of students make better than expected progress. GL data indicates that only
a majority of students in Phase 2 make the expected progress, whilst the large majority of students in
Phase 3 make better than expected progress.

In lessons and their recent work, the majority of students in Phase 2, the large majority of students in
phases 1 and 3, while most students in Phase 4 make better than expected progress in relation to
appropriate learning objectives aligned with the expected curriculum standards. 

The school analyzes assessment data to monitor the progress of various student groups in science,
including boys, girls, Emirati students, students with additional learning needs (ALN), students of
determination, and high-attainers. Group progress is also monitored across the three science
disciplines, physics, chemistry, and biology, in Phases 3 and 4. In Phase 1, both boys and girls make
Very Good progress, with the large majority of students making better than expected growth. In
Phase 2, progress improves further, with boys and girls making Outstanding progress, demonstrating
strong gains across the cohort. In Phase 3, overall progress in science is Very Good for both boys and
girls. Disaggregated data shows that boys make Very Good progress across physics, chemistry, and
biology, while girls make Good progress in physics, Very Good progress in chemistry, and Weak
progress in biology, indicating variability in subject-specific outcomes. In Phase 4, progress is more
inconsistent. Girls outperform boys overall, with Very Good progress in physics, and Good progress in
chemistry and biology. In contrast, boys make Weak progress in physics, and only Acceptable
progress in chemistry and biology, highlighting levels where students make the expected gain. Emirati
students make Good progress in Phases 1, 2, and 3 overall. In the strand-specific Phase 3 data, their
progress is Acceptable in physics, Outstanding in chemistry, and Very Weak in biology, revealing
significant disparity across the disciplines. No Emirati students are identified in Phase 4. High-attaining
students make Outstanding progress across Phases 2, 3, and 4, including in all three science strands,
consistently exceeding expectations from their starting points, showing the most gains. Students with
additional learning needs, including students of determination, make Acceptable progress in Phase 2
and Good progress in Phase 3 overall. However, strand-specific data in Phase 3 highlights notable
disparities, with Very Weak progress in physics, Weak progress in chemistry, and Acceptable
progress in biology. In Phase 4, progress remains inconsistent, with Acceptable progress in chemistry
and a further decline to Weak progress in biology. When compared to other groups, students with
additional learning needs, including students of determination, make the least gains, particularly in the
more conceptually demanding strands of science. Low-attaining students are identified only in Phase
3 biology, where they make Acceptable progress, with most meeting expected targets. In classroom
settings, science outcomes are strongest in Phase 2, with boys, girls, and high-attainers making
substantial gains. In Phases 3 and 4, progress varies significantly by strand and group, with the largest
disparities observed in Phase 4, particularly among boys and students of determination.



Next Steps:

1. Strengthen students’ use of scientific vocabulary to support accurate explanation and reasoning
across all phases.

2. Deepen students’ conceptual understanding by encouraging connections between scientific ideas
and real-world applications.

3. Enhance students’ ability to communicate scientific understanding using evidence, structured
explanations, and appropriate terminology.



Learning Skills

Students learning skills and the impact on academic achievements are evaluated across all phases. Points
taken into consideration when evaluating expected learning skills in all phases are as follows:

Engagement and the responsibility students take, for leading their own learning.
Interactions and collaboration with others to achieve shared learning goals.
Successfully connect learning to other subjects and real life as global citizens.

Subject KG Cycle 1 Cycle 2 Cycle 3

Learning Skills Very Good Good Very Good  Outstanding 

Findings:

Students across all phases demonstrate positive attitudes and enthusiasm for learning. In Phases 1, 3,
and 4, they are confident and take responsibility for their progress by setting personal goals and
reflecting on their strengths and areas for improvement. They are self-motivated and demonstrate
perseverance when faced with challenges. In Phase 2, students remain interested and engaged in
their learning, although they rely more on external direction to sustain focus and develop
independence. This is supported in primary where the curriculum begins topics with a “WOW”
moment and uses KWL charts to capture student voice, encouraging reflection.

Students interact and collaborate respectfully in most lessons and work well with peers during group
activities. Across Phases 1, 3, and 4, they communicate their ideas clearly and listen actively to others,
contributing to a productive learning environment. In Phase 2, students engage positively with one
another, though collaboration is still more structured and guided. The use of structured group work
with assigned roles and peer and self-assessment in secondary lessons encourages productive
collaboration.

Students across the school are beginning to apply their learning in real-world contexts and connect
knowledge across subjects. In Phases 1, 3, and 4, students can explain how concepts are linked and
show an awareness of how learning applies beyond the classroom, particularly in areas such as
Science and Social Studies. However, this is still developing in Phase 2, where cross-curricular
connections and the ability to transfer understanding to unfamiliar contexts are less secure.

Students increasingly use inquiry, research, and problem-solving strategies, especially in Phases 1, 3,
and 4. They respond with curiosity, generate ideas, and explore solutions with growing independence.
Across the school, students are becoming more confident in using technology to support their
learning. However, this remains inconsistent, particularly in Phase 2, where students’ critical thinking,
innovation, and independent research skills are still emerging.

Next Steps:

1. Strengthen students’ innovation and critical thinking skills across the school.

2. Strengthen students’ research skills with the use of learning technologies across the school.

3. Enhance students’ ability to make meaningful cross-curricular connections and apply learning in real-
world contexts, particularly in Phase 2.



PS2: Students’ personal and social development, and their
innovation skills

Personal Development

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Personal
Development

Very Good Very Good Very Good Good

Findings:

Students across all phases demonstrate consistently positive and responsible attitudes toward
learning. They are self-motivated, show increasing levels of autonomy, and respond positively to
feedback from both teachers and peers. In lessons and around the school, students are self-reliant
and require minimal direction, reflecting their confidence and willingness to take ownership of their
learning. Their openness to constructive feedback and willingness to improve are evident features
across the phases.

Behavior across the school is respectful and purposeful. Students are courteous and display a strong
sense of discipline, contributing to a calm and orderly school environment. They support one another
and uphold school expectations with integrity. Politeness and mutual respect are commonly
observed in their interactions with staff and peers. Instances of misbehavior are rare, and when they
occur, they are managed effectively. Bullying is very rare, and students demonstrate an increasing
commitment to the school’s core values.

Students are sensitive to the needs and differences of others and consistently help each other, As a
result, relationships amongst students and with staff are respectful and considerate. They regularly
contribute to school teams, activities, and initiatives, including volunteering to be peer mentors to
younger students.

Students demonstrate a secure understanding of the principles of safe and healthy living. They
consistently make informed and responsible choices regarding their personal health and safety. The
majority of students exhibit a strong commitment to maintaining a healthy lifestyle, as evidenced by
their ability to articulate the importance of healthy eating and regular physical activity. Furthermore,
they actively encourage their peers to adopt similar habits, reflecting a sense of personal and social
responsibility.

The overall attendance rate for the school is 93.77%, which is considered Acceptable. Attendance
across Phases 1 to 3 is more secure and stands closely at 94%, reflecting a pattern that supports
regular engagement in learning. This level is aligned with a Good standard. However, attendance in
Phase 4 averages 91%, which does not meet expectations.



Next Steps:

1. Strengthen students’ ability to take greater initiative in leading aspects of their own learning and
contributing to wider school life.

2. Deepen students’ understanding of wellbeing by reinforcing personal responsibility and broadening
opportunities for health-related decision-making.

3. Improve attendance in Phase 4 to ensure consistent participation and engagement across all phases.



Understanding of Islamic values and awareness of Emirati
and world cultures

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Good Good Good Good

Findings:

Students across all phases demonstrate a secure understanding of Islamic values and show respect
for Islamic practices in the school environment. They consistently exhibit values such as respect,
compassion, and mercy in their interactions. During assemblies, students listen attentively and
respectfully to Qur’an recitations, demonstrating appropriate etiquette. In Phases 1 and 2, students
enthusiastically talk about how they celebrate significant Islamic occasions such as Ramadan and
the two Eids. In Phases 3 and 4, students express appreciation for values such as kindness in Islam.
However, their ability to explain how these values are reflected in or influence contemporary life in
the UAE is less developed and applied inconsistently across the phases.

Students show a clear appreciation of UAE heritage and culture, which is evident across various
aspects of school life. This is reflected in cultural displays, creative work, school-wide events, and
thematic celebrations that highlight national traditions and identity. Students across all phases
demonstrate respect during national observances, such as standing in silence for the national
anthem. Their understanding is supported through curricular links in Arabic-medium subjects and a
range of co-curricular and extra-curricular activities that promote national pride. While these
experiences enhance students’ cultural awareness, only a few take initiative in leading or organizing
such activities, and opportunities for student-led promotion of national identity remain limited.

Students across all phases demonstrate a clear understanding of their own cultural backgrounds and
are aware of the diversity of world cultures represented in the school. They benefit from regular
opportunities to learn about their heritage through research projects and celebrations, such as
International Day, where they showcase traditional clothing, food, and customs. Students speak
about their cultures during assemblies and take part in cultural presentations and open day events.
This diverse and inclusive environment supports students in developing respect for cultural
differences. However, while awareness is evident, opportunities for deeper exploration and critical
reflection on global cultural perspectives are still emerging in parts of the school.

Next Steps:

1. Strengthen students’ ability to connect Islamic values to daily life and deepen their understanding of
their relevance and impact within contemporary UAE society.

2. Broaden students’ awareness of Emirati heritage and culture, with emphasis on key aspects of the
UAE national identity.

3. Expand students’ appreciation and understanding of global cultural diversity through more consistent
opportunities for meaningful cultural interaction.



Social responsibility and innovation skills

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Social
responsibility and
innovation skills

Very Good Very Good Very Good Very Good

Findings:

Students contribute meaningfully to the life of the school and the wider community through planned
responsibilities and active participation in a variety of volunteer and social initiatives. Red Crescent
involvement, Charity initiatives, Green Guardians Charity, Pink Day, charity drives, and their
involvement in awareness sessions conducted by Abu Dhabi Police, including lectures on anti-
bullying, the dangers of smoking, and road safety, reflect a growing sense of responsibility and social
awareness. Additionally, students participated in the Arabic Book Fair held at the school’s Reading
Center, demonstrating enthusiasm for promoting reading culture and community engagement.
These contributions indicate a developing empathy and a willingness to take part in initiatives that
benefit others. Students are beginning to take initiative in supporting school values and show a clear
understanding of their roles as responsible citizens. They respond positively to opportunities to
contribute and are increasingly aware of the impact their actions can have on both the school
environment and the wider community. UAE girls win COP 29 award with innovative approach.

Students demonstrate a very positive work ethic and possess evident potential for innovation and
creativity. They make valuable contributions to group projects and collaborative tasks, and some
students take the lead, showing empathy and a growing sense of civic duty. However, they rarely
initiate innovative activities independently. Although classroom observations and virtual tours showed
limited signs of creativity, innovation was clearly evident beyond the classroom through student-led
projects such as the FiltraFish Business project, the Home Automation project, and the creative
writing of narrative texts and stories. These examples highlight students’ ability to engage with
purposeful, well-structured projects and enterprise tasks that carry meaningful social impact.
Through such initiatives, students are developing key skills in creativity, innovation, and sound
economic decision-making. Nonetheless, these opportunities remain limited in scope, and fostering
innovation more consistently across subjects is needed to fully realize their potential.

Students demonstrated a strong sense of environmental responsibility through a variety of hands-on
and innovative sustainability initiatives both within the school and in the wider community. They
participated in tree planting, vegetable gardening, and public clean-up campaigns, reflecting their
care for the school environment and commitment to conservation. Sustainability projects were
integrated into the curriculum, including lessons that incorporated augmented reality and technology
to explore sustainable solutions. Students engaged in real-world applications by celebrating
Sustainability Day, where they explored reducing plastic waste and using robotics in eco-friendly
contexts. Learning extended beyond the classroom through virtual environmental tours and
geography lessons focused on environmental damage. Their involvement in community challenges
such as “My City, My Responsibility” further demonstrate their motivation to contribute to sustainable
development. These activities collectively reflect the students’ active role in improving their
environment and supporting sustainability initiatives.



Next Steps:

Enhance students’ collaboration and teamwork skills during project implementation to foster idea
sharing and strengthen team spirit, thereby improving the quality and effectiveness of their projects.

Expand students’ participation in external competitions and collaborative initiatives.

Encourage students to take on leadership roles in sustainability projects and develop long-term
action plans to create a measurable positive impact on the school environment and the wider
community.



PS3: Teaching and Assessment

Teaching for effective learning

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Teaching for
effective learning

Very Good Good Very Good  Outstanding 

Findings:

Teachers demonstrate secure subject knowledge and use it effectively to support student progress.
In Phases 1, 3, and 4, teachers have a clear understanding of how students learn and apply a range of
teaching strategies to ensure that most students make better-than-expected progress. Their
confident delivery fosters high levels of student engagement and motivation. In Phase 2, subject
knowledge is secure, but its application to meet the full range of learning needs is occasionally
inconsistent, which limits the effectiveness of teaching in some lessons.

There is a consistent planning format used across the school, supporting well-structured and
effectively delivered lessons. Lesson objectives are clearly communicated, providing students with a
sense of direction and achievement, alongside planned progress checks. Across all phases, teachers
generally plan engaging activities and make effective use of resources to support student learning.
However, time is not always used effectively in relation to the lesson plan to ensure all groups of
students learn successfully. Overall, classrooms provide positive and motivating learning
environments where students remain focused and enjoy their learning.

Teachers' interactions with students across the school ensure they are engaged and keen to learn.
Across all phases, questioning is being developed to prompt students to think more critically and
articulate their reasoning; however, further emphasis on students participating in meaningful
reflective dialogue is still emerging. In Phase 2, interactions are supportive, with the use of questioning
to promote higher level thinking still in its early stages.

Teaching is responsive to students’ individual needs across most phases. In Phases 1, 3, and 4,
teachers use highly effective strategies to meet the diverse learning needs of their students. Lessons
are appropriately differentiated, with suitable levels of challenge and support that enable students of
varying abilities to access learning and make sustained progress. Grouping and task design are
thoughtfully planned to match students’ capabilities. In Phase 2, while learning environments are
supportive, the level of challenge is not consistently aligned to students’ needs—particularly for
higher-attaining students—limiting opportunities for all students to reach their full potential.

Teachers promote students’ innovation, critical thinking, and independent learning across subjects.
The use of the High Performance Learning (HPL) approach is helping teachers embed opportunities
for exploration and inquiry. In science, for example, students are encouraged to investigate and
problem-solve through hands-on, collaborative activities that promote curiosity. Teachers facilitate
both group and independent work, supporting the development of autonomous learning skills. While
cross-curricular links and innovation are evident in some areas, these are still being developed across
subjects and are often limited to specific programs such as 8billionideas.



Next Steps:

1. Develop more effective time management strategies within lessons to allow greater flexibility in
delivering the lesson plan based on student needs.

2. Extend teachers ability to implement differentiated activities to ensure that the needs of all students
are met during lessons, particularly in phase 2.

3. Extend opportunities for cross-curricular learning and innovation beyond isolated initiatives to ensure
these are embedded across all subjects.



Assessment

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Assessment Very Good Very Good Very Good Very Good

Findings:

The school has developed well-established and systematic assessment processes that effectively
support teaching and learning across all phases. Internal and external assessment systems are
comprehensive, coherent, and aligned to the National Curriculum for England. Assessment
outcomes are used to inform lesson planning, support curriculum delivery, and track student
progress. The absence of external assessments for MoE subjects is noted, and some misalignment
remains between internal assessment grades and external examination results. Nevertheless, the
school continues to refine its moderation practices to improve accuracy and reliability.

The school has effective processes for comparing students’ performance with national and
international standards. Students in Years 4 to 10 take regular GL Progress Tests in English,
mathematics, and science. Results are carefully analyzed to track student achievement over time
and to compare outcomes with those of students locally and internationally. International
assessments, including PISA, PIRLS, and TIMSS, are used to evaluate school-level performance
against global benchmarks. Senior students sit iGCSE examinations in Year 11, AS-level examinations
in Year 12, and A-level examinations in Year 13. Some students also follow the BTEC qualification
pathway, providing alternative routes of accreditation. These summative assessments are used
effectively to guide post-16 progression and provide a reliable measure of academic outcomes.

Assessment data is well analyzed and used to identify attainment trends, individual and group
progress, and areas requiring intervention. The school tracks data longitudinally to monitor student
performance over time. Information is reviewed and updated regularly to enable accurate
monitoring. In addition to internal data, CAT4 and NGRT assessments are also analyzed, contributing
valuable insights to individual learner profiles. This enables more precise identification of student
strengths and learning needs.

Teachers and school leaders have access to an extensive range of actionable assessment data,
which is increasingly used to support teaching and learning. Most teachers use this information
effectively to inform planning and adapt their instructional strategies to meet the needs of different
groups of students. Lesson plans reflect the use of data to personalize learning, especially for
students who require additional challenge or support. In the upper phases, planning is increasingly
responsive to student performance data, resulting in more targeted and differentiated provision.

Formative assessment practices are well embedded across the school and contribute meaningfully
to student learning. Teachers demonstrate a strong understanding of the strengths and areas for
development of individual students and use this insight to provide personalized levels of challenge
and support. Verbal feedback is consistently used in lessons to guide improvement, and formative
written feedback in workbooks is constructive, targeted, and regularly reviewed. Students are
routinely engaged in assessing their own learning and that of their peers, contributing to their
ownership of the learning process. Tasks are appropriately levelled, and expectations are adapted for
different groups of students, with scaled challenge particularly evident in the upper phases. These
strategies enable students to understand their progress clearly and act on their next steps with
increasing independence.



Next Steps:

1. Reduce gaps between internal assessment outcomes and external benchmark results to improve
the overall accuracy and validity of student performance reporting.

2. Extend the use of external and international assessment data to inform learning strategies more
consistently across all subjects, including Arabic-medium subjects.

3. Strengthen the use of assessment data at the classroom level to further personalize learning and
ensure tasks are consistently matched to individual student profiles.



PS4: Curriculum

Curriculum design and implementation

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Curriculum design
and implementation

Very Good Very Good Very Good Very Good

Findings:

The curriculum is broad, balanced, and aligned with the requirements of the school’s licensed bodies.
It has a clear rationale that reflects the school’s vision and values, and it is aligned with the national
education priorities of the UAE. The curriculum is designed to promote both academic achievement
and personal development. From EYFS to Year 13, students follow the Early Years Foundation Stage
framework, the National Curriculum for England, and the MoE curriculum for Islamic Education,
Arabic as a first and second language, Moral Education, and UAE Social Studies. It provides full
compliance with the expectations of all national statutory obligations and curriculum authorities.
Across all phases, the curriculum ensures the development of students’ knowledge, skills, and
understanding, and it supports their moral, social, and cultural development in line with national
priorities.

The curriculum is well-structured and systematically planned to ensure continuity and progression in
learning. Planning across all phases provides a coherent sequence of learning that supports student
development from one stage to the next. Teachers collaborate effectively to ensure that transitions
between phases are smooth and purposeful. In EYFS, the curriculum is aligned to the Early Learning
Goals and supports a wide range of early developmental experiences. In Phase 2, the curriculum
follows the NCfE and offers structured activities that promote challenge, enjoyment, and
engagement. In Phase 3, students build on prior knowledge through subject-specific learning,
particularly in science, where they deepen their understanding across biology, chemistry, and
physics. In Phase 4, students access qualification pathways that build directly on previous learning,
including iGCSE, AS/A-Level, and BTEC. Transition documents and booklets are shared with students
and parents to support academic continuity across key phases.

A broad range of curricular choices is offered to meet students’ interests and academic goals. In
Phase 3, students follow a wide array of subjects including English, mathematics, science, humanities,
art, ICT, and business studies. In Phase 4, they pursue either iGCSE, AS/A-Level, or BTEC
qualifications. The range of subjects available includes Accounting, Art & Design, Biology, Business
Studies, Chemistry, Computer Science, Economics, Geography, History, ICT, and Physics. All students
in Years 10–13 also follow MoE subjects and Physical Education. The BTEC Level 3 Diploma in
Information Technology offers an alternative to the traditional academic pathway, and further BTEC
subjects are planned for future implementation. While the full range of creative subjects, such as
Drama, Music, and Modern Foreign Languages, is not yet offered due to space limitations, the school
is actively working to expand its curriculum provision to accommodate these in the near future.



Cross-curricular links are meaningfully embedded in planning and are increasingly evident across
phases and subjects. The curriculum fosters opportunities for students to make meaningful
connections between subjects through structured activities. The High Performance Learning (HPL)
framework promotes transfer of skills and knowledge across disciplines. In Phase 2, Imaginative
Learning Projects ensure thematic coherence and engagement. In Phases 2 and 3, termly initiatives
such as the 8 Billion Ideas Challenge offer rich cross-curricular experiences that foster creativity,
innovation, and enterprise. These projects are designed to reinforce key learning objectives across
subjects. However, integration between MoE Social Studies and other humanities subjects, such as
History and Geography, remains an area with potential for stronger alignment.

The curriculum is regularly reviewed and adapted to meet the evolving needs of almost all students
and ensure relevance and compliance. An annual review process is undertaken by senior leaders,
subject directors, and curriculum coordinators. These reviews are informed by assessment data,
lesson observations, and stakeholder feedback. Recent reviews have led to modifications, including
in EYFS, where changes were made to assessment approaches to better reflect early learning
outcomes. The review cycle ensures that adjustments are made in response to learner profiles and
school-wide priorities. Plans for future development include expanding subject offerings, enhancing
cross-curricular integration, and strengthening pathways to better support personalized learning.

Next Steps:

1. Strengthen the integration of UAE Social Studies with other humanities subjects to ensure greater
coherence and curricular alignment across phases.

2. Expand the range of creative and modern foreign language subjects offered, particularly in the upper
grades, to further enhance student choice and broaden curriculum pathways.

3. Refine the curriculum review process to ensure more consistent alignment of cross-curricular
initiatives with core subject outcomes and evolving student needs.



Curriculum adaptation

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Curriculum
adaptation

Very Good Very Good Very Good Very Good

Findings:

The curriculum is effectively adapted to meet the learning needs of almost all groups of students
across the school. Modifications are evident in lesson planning and classroom delivery, particularly for
students with additional learning needs. The inclusion team collaborates closely with subject teachers
to design individual learning plans (ILPs) for Tier 1, 2, and 3 students, drawing on CAT4 results and
internal assessment data. In Phase 2 English, for instance, additional time is allocated during Term 1 to
support students who join the school with low English proficiency, helping them access core learning
outcomes. Across most subjects, differentiation is implemented through modified tasks and
scaffolded support. However, adaptations to meet the needs of gifted and talented students are not
yet consistent across all subjects—particularly in the Arabic medium curriculum, where enrichment
strategies remain underdeveloped. Further alignment of teaching to challenge higher-attaining
students is still an area for improvement.

The curriculum is enhanced through a wide range of purposeful opportunities that promote
creativity, innovation, and enterprise across phases. A variety of extracurricular and co-curricular
activities are available, both within and beyond the school day. These cover multiple domains,
including literacy, numeracy, science, and aspects of national identity. Initiatives such as the Eco
Impulse Challenge, seed planting, and Penguin Awareness Day promote environmental responsibility
and sustainability. Innovation is encouraged through programs such as the Robotics interschool
competition, talent shows, and digital learning projects. In lessons, particularly in Phase 4, students
engage in activities that promote creative thinking and independent learning. Opportunities to
contribute to the school and wider community are well integrated, supporting students’ sense of
social responsibility. However, the impact of enrichment and innovation activities is less evident in
Arabic medium subjects, especially in Phases 1 to 3, where opportunities for creative extension are
still developing.

The curriculum reflects and promotes the values of Emirati culture and national identity across
subjects and phases. Planning documents at the term, annual, and lesson level include clear
references to UAE heritage, values, and national priorities. Implementation is stronger in Arabic
medium subjects, where cultural integration is more explicit. For example, in Year 6 UAE Social
Studies, students compare the Cordoba Mosque with the Sheikh Zayed Mosque, developing cross-
cultural awareness and historical perspective. In Year 7 Arabic as a Foreign Language, students write
about technology and artificial intelligence in the UAE, linking modern innovation to national
development. Although elements of Emirati culture are visible across many subject areas, the depth
and consistency of implementation in non-Arabic subjects are more variable and would benefit from
more structured cross-curricular integration.



Next Steps:

1. Ensure consistent curriculum modifications to challenge gifted and talented students, particularly in
Arabic medium subjects.

2. Embed more structured opportunities for creativity and innovation in Arabic medium subjects in
Phases 1 to 3.

3. Strengthen cross-curricular planning to deepen the integration of UAE culture and national identity,
particularly in English medium subjects.



PS5: The protection, care, guidance and support of
students

Health and safety, including arrangements for child
protection / safeguarding

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Health and safety,
including
arrangements for
child protection /
safeguarding

Very Good Very Good Very Good Very Good

Findings:

The school demonstrates rigorous and comprehensive safeguarding procedures, ensuring that the
wellbeing, health, and safety of students are consistently prioritized. A clearly articulated child
protection policy is in place, accessible to all stakeholders via the school website. All staff confirm
their understanding of this policy through signed declarations and receive frequent, high-quality
training. Staff participation in mandatory safeguarding training is closely monitored and recorded. The
school maintains an accurate and regularly updated electronic register of all personnel, including
external providers, and implements a strong culture of vigilance. The school’s response to bullying,
including cyberbullying, is highly effective. Students are actively taught how to stay safe online and
on social media platforms, promoting a strong culture of digital responsibility. Regular communication
with parents on safeguarding matters strengthen the community’s shared responsibility for student
safety.

Health and safety procedures are well established and consistently implemented across the school.
Detailed risk assessments are carried out for all school activities, including trips and off-site events,
and are followed by appropriate action planning. The school strictly complies with legal and Civil
Defense requirements, including the regular execution of fire and emergency drills. Compliance
documentation is accurate and well maintained. Supervision of students during arrival, departure,
breaktimes, and on school transport is highly effective, with clear routines in place. The school’s
partnership with approved external contractors ensures that CCTV monitoring, water quality testing,
swimming pool maintenance, and daily cleaning are conducted to a high standard. Incidents are
recorded in a secure log, and follow-up actions are consistently documented.



Buildings and equipment are well maintained through a structured program of preventive and
responsive maintenance. Certified contractors and the site team conduct regular inspections of
safety systems, including electrical infrastructure, fire alarms, and water quality. Maintenance tasks
are completed in a timely manner, ensuring that learning environments remain safe, functional, and
fit for purpose. Facilities such as classrooms, laboratories, and recreational spaces are kept in good
condition to support students’ learning and wellbeing. The school maintains comprehensive and
secure records for all regulatory and operational matters. Logs of maintenance checks, incidents,
and follow-up actions are accurate and regularly updated. These include safety-related inspections
and responses to reported concerns. In addition to physical infrastructure, the school operates a
well-equipped medical clinic, staffed by two qualified nurses. Medication is securely stored, and
health procedures are documented and followed with care. Student health records are accurate,
confidential, and systematically maintained. The clinic staff provide daily oversight of students’
wellbeing and deliver basic health education. However, communication with parents could be
enhanced through more proactive outreach on preventative care and healthy lifestyle choices.

The school’s premises are well maintained, safe, and supportive of students’ learning needs.
Classrooms, corridors, and outdoor areas are clean, secure, and appropriately equipped. Access
features such as ramps and handrails enable safe mobility for students with physical disabilities.
Safety measures, such as protective padding in play areas and clear evacuation routes, are in place.
Facilities are used effectively to support both academic and extracurricular programmes, with
specialist rooms such as science labs, ICT suites, and sports areas available. The school continues to
evaluate facility use to ensure that spaces remain functional and accessible to all learners.

The promotion of healthy and safe lifestyles is a well-established feature across the school. Students
are regularly encouraged to make informed, healthy choices through a range of initiatives, including
the expectation of healthy packed lunches and regular assemblies addressing topics such as
balanced nutrition and personal hygiene. Nonetheless, a minority of students continue to bring
unhealthy food options, indicating that further reinforcement of these expectations is required.
Exercise and fitness are promoted through various school initiatives organized by the P.E.
department, including a range of extracurricular sports activities, trips and competitions. The outdoor
play areas have protective padding on surfaces students play. The school implements very good
measures to safeguard students in lower phases from excessive sun exposure, such as shaded play
areas. However, provision for shaded areas for students in the higher phases is limited, with available
space being somewhat restricted and less conducive to comfortable outdoor use. Students access
to fresh drinking water throughout the day and promoting the wearing of appropriate headwear.
These proactive practices ensure that students remain safe, active, and engaged in healthy lifestyle
choices.

Next Steps:

1. Enhance the quality and scope of information shared by clinic staff to ensure parents are better
informed about healthy living, lifestyle choices, and holistic well-being. 

2. Improve outdoor facilities for older students by increasing shaded areas to ensure consistent
protection from sun exposure during breaks and physical activity.

3. Strengthen initiatives to encourage all students to bring healthy food to school.



Care and support

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Care and support Very Good Very Good Very Good Very Good

Findings:

The school has very positive staff-student relationships, and teachers and staff members know each
student very well. The senior management team leads the school to operate in an atmosphere of
mutual respect, trust, and understanding. Systems for managing behavior are successful and clearly
communicated and consistently upheld, resulting in a positive and respectful school climate. The
school's behavior management policy and procedures are effective in promoting self-discipline and
positive conduct among all students.

Attendance and punctuality are closely monitored through efficient and well-organised systems. The
school maintains accurate digital records and tracks student attendance daily. Procedures for
managing lateness and unauthorized absences are clearly established and effectively implemented.
Parents are contacted promptly when students do not arrive as expected, and follow-up actions are
taken when patterns of absenteeism emerge. The consistent application of these measures
promotes strong student attendance habits and reinforces the school’s high expectations for
punctuality.

The school has rigorous and structured systems for identifying students with additional learning
needs, including students of determination and those who are gifted and/or talented. Identification
processes are thorough, using a range of diagnostic assessments, medical reports, and performance
data to build detailed learner profiles. Individualized education plans (IEPs) are developed for all 159
students with additional learning needs and include relevant support documentation. The school uses
a three-tiered model to ensure early intervention and targeted support. Fifty-one gifted and/or
talented students have been identified through achievements in academic, creative, and sporting
domains and benefit from differentiated planning and tracking. Broader enrichment and extension
experiences, including external opportunities, are beginning to enhance provision for these students,
particularly in the upper phases.

The school has a qualified and experienced inclusion lead who is solely responsible for special
educational needs, supported by staff to support those with additional learning needs, including
students of determination. Personalized targets in IEPs are prepared electronically and made
accessible to class teachers. Class teachers support students with additional learning needs by
adapting tasks to ensure inclusive participation during lessons. A small team of specialist staff also
delivers targeted one-to-one and small group interventions. While most learning needs are currently
met and students make progress toward their goals, the impact of personalized support in lessons
could be further enhanced by expanding the role of the Inclusion team and the overall provision for
students of determination. Gifted and talented students are effectively identified and make strong
progress, with a few excelling; however, broader opportunities beyond the school setting would
further support their development.



The school offers effective academic, social, and emotional guidance that supports students’ overall
wellbeing and development. Students benefit from access to well-informed advisors and staff who
monitor wellbeing and provide targeted support when needed. An open-door policy enhances
students’ sense of belonging and trust. Guidance during key transitions, including progression across
school phases and pathways into higher education, is planned and delivered with care. Older
students receive tailored advice aligned with their academic goals and future aspirations. However,
partnerships with external education and career pathways remain limited. Further engagement with
external institutions and broadening transition opportunities would enable students to make more
confident and informed decisions about their next steps.

Next Steps:

1. Expand the inclusion team and provision to provide enhanced support for students with additional
learning needs, ensuring they receive comprehensive assistance within lessons.

2. Broaden opportunities for students to engage in exploring future pathways, fostering early
awareness and understanding of potential opportunities ahead.

3. Enhance opportunities for the provision of support and enrichment for gifted and talented students
outside of the school setting. 



PS6: Leadership and Management

The effectiveness of leadership

Performance Indicator Quality judgement

The effectiveness of leadership Very Good

Findings:

The school’s leadership team demonstrates a clear vision, purpose, and direction that strongly align
with the curriculum, UAE national priorities, and the school’s founding values. The principal, supported
by the Local Advisory Board and GEMS Education, leads with conviction and inclusivity. This shared
vision is understood and embraced by staff, students, parents, and the wider community. There is a
consistent emphasis on inclusion, achievement, and well-being, reflected in the school's commitment
to both the UAE National Agenda and the holistic development of all students. Leaders demonstrate
a strong focus on academic, social, and cultural outcomes. The principal is highly experienced and
models effective leadership that values participation, diversity, and a collective sense of belonging.
While the school supports five students of determination and 154 students with additional learning
needs, leaders recognize that alignment between internal and external assessment data, especially
in Years 4 to 10, requires further refinement to ensure consistency across English-medium subjects.

Senior leaders demonstrate a clear understanding of the curriculum and best practices in teaching,
learning, and assessment. The senior leadership team, along with all other middle leaders and
teachers, contribute to establishing a very positive learning environment and atmosphere across the
school. They have established a very positive learning culture focused on developing students'
knowledge, understanding and learning skills. Students are encouraged to take responsibility for their
own learning, particularly in Phases 3 and 4. However, the use of appropriate digital learning
technologies could be developed further by creating a coherent digital learning strategy that would
ensure that digital technologies and platforms are consistently supporting students’ learning.

Relationships are very positive between all stakeholders at the school. The senior and middle
leadership teams observe lessons and support teachers to assure the quality of teaching for
effective learning, and to support teacher career growth. In this distributed leadership model, middle
leaders play a very crucial and effective role.  Communication within the school is very effective and
professional, at both formal and informal levels. Stakeholders feel that the school is a listening school.
The school has developed an effective online presence for stakeholders. Leaders across the school
are ultimately held accountable by the principal, supported by the GEMS organization. Morale within
the school is very high.

All leaders have a clear understanding of what they need to do maintain and develop the existing
high standards which the school has achieved. These are informed by the recommendations from
the previous inspection report, ADEK evaluation criteria and best practice across the GEMS network.
Senior leaders have identified the maintenance of clear lines of accountability for all aspects of
school performance and standards, and the enhancement of data-driven decision-making
processes as their key priorities. Overall, school leaders demonstrate a very strong capacity to
improve the school.



Leaders are held accountable for student outcomes and operational effectiveness through rigorous
monitoring, evaluation, and review. Staff performance is tracked through analysis of
student attainment and progress data, lesson observations, and review of how effectively learning
resources are used to support progress. The school has raised or sustained performance levels in
most core subjects. In particular, student outcomes have been maintained at strong levels in
mathematics, science, and English in Phases 3 and 4. However, outcomes in Arabic as a first
language and in Phase 1 for English and mathematics remain lower and are a continued area of
focus. Safeguarding, health, and safety arrangements remain a priority, and leaders ensure full
compliance with statutory requirements.

Next Steps:

1. Strengthen the alignment between internal and external assessment outcomes to ensure greater
consistency and reliability, including the benchmarking of Arabic-medium subjects using appropriate
external standardized assessments.

2. Ensure that the comprehensive student data collected by the school is systematically translated into
actionable strategies at classroom level, directly informing planning and instructional practices.

3. Implement a cohesive digital learning strategy to embed purposeful technology use across the
school.



School self-evaluation and improvement planning

Performance Indicator Quality judgement

School self-evaluation and improvement planning Very Good 

Findings:

The school conducts a thorough and inclusive self-evaluation process that is informed by a wide
range of evidence and stakeholder input. School leaders gather data from internal assessment
results, external benchmark examinations, stakeholder surveys, and the GEMS quality assurance
reviews. Lesson observations and learning walks further support the evaluation of teaching and
learning. The process includes structured opportunities for student input, and consultation with staff
and parents contributes to a shared understanding of school priorities. Leaders demonstrate a clear
awareness of the school’s strengths and areas that require improvement. The outcomes of self-
evaluation directly inform the priorities in the School Development Plan (SDP) and cascade into
departmental action plans.

Teaching and learning are monitored regularly and systematically to ensure quality and consistency
across the school. Senior and middle leaders conduct regular lesson observations and learning walks,
using a structured observation tool aligned with the UAE Inspection Framework. This tool is integrated
with the school’s BlueSky Performance Management System, supporting consistent feedback and
reflection. Evidence collected from these processes provides leaders with a clear and accurate
picture of instructional practice and student engagement. Outcomes from monitoring are used to
support teacher development and guide professional learning priorities.

The School Development Plan is coherent and based on self-evaluation priorities and is filtered down
to subject and department action plans. All plans are focused on raising student achievement. The
Plan uses a SMART planning template, which describes areas for improvement which have been
identified during the school’s self-evaluation process. Current priorities include empowering staff to
enhance their pedagogical practices through professional development opportunities, ongoing
learning, and ownership of educational research to improve pedagogical practices.

School leaders demonstrate strong capacity to sustain improvement and respond effectively to
previous recommendations. Of the three prior inspection recommendations, two have already been
fully addressed: the school has implemented a structured training program for classroom assistants,
and class size compliance has been achieved. The third recommendation, focused on improving
attainment in the primary phase, is progressing well and supported by focused teaching
interventions. The school continues to build on existing strengths while addressing priority areas with
determination and clarity of vision. Planning for improvement is forward-looking and supports long-
term sustainability.

Next Steps:

1. Ensure that student voice is an important element from an early stage in the self-evaluation process.

2. Ensure that external data analysis from Arabic-medium subject form part of the self-evaluation
process.

3. Continue to refine improvement planning processes by aligning departmental actions more closely
with student outcome data and whole-school strategic targets.





Parents and the community

Performance Indicator Quality judgement

Parents and the community Very Good

Findings:

Parental involvement is a feature of the school, which has a strong track record of effectively
engaging parents in both their children’s learning and the wider school community. The school
consistently builds meaningful partnerships with parents, actively encouraging their participation and
support. However, there is potential to further broaden these efforts to include a wider range of
parent participation. The parent-teacher association (Friends of Cambridge) plays a crucial role in
encouraging positive parental engagement within the school community. Furthermore, there is
parental representation on the local advisory board, which includes senior school leaders and serves
as a communication channel between the school and its proprietors. Although this advisory body
effectively collects parental feedback and oversees the school’s self-evaluation process, the school
could enhance its efforts to ensure that the views of all parents are considered in decision-making
and school improvement initiatives.

The school's communication with parents is highly effective, ensuring they are consistently well
informed about their children's learning and development. Parents appreciate opportunities to share
their views when school improvement priorities are considered. They feel empowered as partners. A
range of communication platforms are used to provide regular updates on pupils’ academic progress
and personal growth. They effectively communicate all areas of student achievement, including
performance on external and standardized assessments. Parents receive weekly newsletters and are
invited to attend workshops that offer informative summaries and updates. 

Termly parent-teacher meetings provide an opportunity for teachers to share detailed feedback on
each child’s progress, wellbeing, and development, encouraging parents to actively contribute to
their child’s improvement planning. Formal written reports are issued each term to further support this
process. The school’s welfare team ensures that both pupils and parents are aware of external
organizations that can offer expert assistance with social, health, or well-being concerns. Parents of
students of determination remain actively involved in the ongoing review and target-setting process
within their child’s Individual Education Plan (IEP). Parents express high levels of satisfaction with the
school’s communication and feel welcomed and valued within the school community. Informal
events, such as coffee mornings, offer additional opportunities for parents to connect and engage
with the school.



Student learning is positively impacted by partnerships with other schools as well as with local
charities and other organizations. The school maintains strong collaborative links within its wider
school group, supporting shared learning and best practice. It has established effective partnerships
with charitable organizations, including initiatives such as Operation Smile, Pink and Blue Days for
Cancer Awareness and working with the Red Crescent, which promote students’ social responsibility
and engagement with the wider community. The school has also built productive relationships with
higher education institutions, enabling older students to begin preparing for transition to university.
The school offers internal internship opportunities, allowing students to gain practical experience by
working alongside school staff, thereby enhancing their career readiness and understanding of
professional environments. Students are actively involved in volunteer initiatives that promote civic
engagement and personal development. Partnerships with organizations such as 8Billion support the
development of enterprise and entrepreneurship skills, while involvement in programs, such as
‘Manchester City Lifestyle’ enhances students’ health, well-being, and leadership abilities. Students
and staff benefit significantly from the school’s well-established local and international links. Further
expansion of the school’s extra-curricular activities and partnerships with national and global
organisations would provide additional opportunities to support students’ academic progress and
personal growth.

Next Steps:

1. Enhance efforts to gather and incorporate feedback from all stakeholders in decision-making and
school improvement initiatives.

2. Broaden efforts to engage a wider range of parents, ensuring greater inclusivity in school activities
and decision-making processes.

3. Expand the school's extracurricular activities and network and connections with national and
international organizations, which can further support and impact students' academic and personal
development. 



Governance

Performance Indicator Quality judgement

Governance Good 

Findings:

The governance structure is appropriately representative and supports the school’s direction and
development. The Local Advisory Board (LAB), supported by the GEMS network, includes members
representing most stakeholder groups. The LAB meets regularly with school leaders and is committed
to supporting the school’s continued improvement. Structured meetings allow school leaders to
share updates and receive feedback. The board contributes positively to strategic planning and
school development.

Governance holds school leaders to account through established channels and offers appropriate
support. The board receives regular reports on school performance, teaching quality, and
stakeholder satisfaction. Members make informed contributions during their visits to the school and
engage directly with staff, students, and parents. Parents acknowledge the school’s responsiveness
to their concerns. The board monitors progress using data and stakeholder feedback and provides a
balanced level of challenge and support to the school leadership.

The Governing Board exerts a positive influence on the school's leadership and direction.
Governance supports the school’s operations by ensuring staff are suitably qualified and that
resources are mostly sufficient to meet learning needs. The board, together with the GEMS network,
ensures that appropriate recruitment processes are in place. Ongoing professional development is
available for teaching, leadership, and support staff. Induction for new teachers is well structured.
Learning resources are generally of good quality, although access to digital tools remains inconsistent
across some subjects. The board has responded to previous inspection recommendations and
ensures that the school remains compliant with all statutory and regulatory requirements.

Next Steps:

1. Strengthen the representation of all stakeholder groups within the Local Advisory Board to ensure
more inclusive input in decision-making.

2. Ensure governance uses a wider range of attainment and progress data, particularly in Arabic-
medium subjects, to monitor academic outcomes more consistently.

3. Enhance the equitable provision of digital learning tools across subjects to ensure consistent access
for all students.



Management, staffing, facilities and resources

Performance Indicator Quality judgement

Management, staffing, facilities and resources Very Good 

Findings:

The school building is very well-maintained, and day-to-day operations are managed very efficiently,
contributing positively to student achievement. Timetabling is carefully structured to maximize
learning time and minimize disruptions. Transitions between lessons and activities are smooth, with
students moving through the school in an orderly and respectful manner. Arrival, dismissal, and
break-time routines are thoughtfully planned and closely supervised, supporting a safe and
structured environment. Policies and procedures are applied consistently, providing very clear
expectations for both staff and students. Communication among leaders, staff, students, and
parents is strong and highly effective, ensuring smooth coordination of activities. Leaders respond
promptly to operational challenges, reflecting their commitment to maintaining a high-functioning
school.

The school is appropriately staffed to fulfil its vision and mission, with all academic staff members
suitably qualified. Professional development is planned and designed to closely align with the school's
key priorities. Teaching and support staff benefit from regular professional development
opportunities that are suitably matched to the school’s priorities for improvement. The school’s senior
leadership team plays a significant role in training middle leaders and teachers, ensuring professional
growth and instructional effectiveness. Additionally, training programs involve the inclusion lead, who
provides staff with targeted guidance and strategies to effectively support students with special
educational needs. Although a more personalized professional development programs would further
enhance teachers’ ability to effectively support the diverse needs of all students, including those with
additional learning needs as well as gifted and talented learners, within classroom instruction.
Effective communication and teamwork among staff contribute to a cohesive and well-functioning
school community, benefiting students’ learning.

The school premises are of high quality, with a wide range of facilities that are well designed to allow
access for all students’ needs. Shared facilities include a canteen, library, multipurpose hall, swimming
pool, basketball court, football field, and outdoor play areas. These are available for students to use
during timetabled activities. The learning environment effectively supports students’ academic and
social development. Most classrooms are appropriately sized and equipped with Smartboards and
other essential resources that enhance teaching and learning. However, the extension classrooms
are less spacious and face some limitations in accessing a broad range of teaching and learning
resources, including digital devices. The facilities for practical subjects and sporting activities have
supported the growth of sports squads, which compete successfully in national and international
competitions against other schools. Access to and within the school is appropriate and supports the
needs of almost all students, including those with special educational needs. Student health and
hygiene are effectively promoted through the provision of an on-site clinic staffed by qualified nurses.
In addition, the school provides adequate facilities such as multiple water fountains and well-
maintained restrooms for both male and female students, contributing to a safe and healthy learning
environment.



The school has an extensive range of high-quality, age-appropriate resources relevant to curriculum
requirements to support curriculum delivery. This promotes effective teaching and learning in
classrooms. However, in lessons, the availability of digital technologies is inconsistent in supporting
learners and learning across the school. The library is well stocked with age- and year-group-
appropriate English, Arabic, and bilingual fiction and non-fiction books. Resources for students with
additional learning needs, including students of determination, are appropriate.

Next Steps:

1. Ensure that appropriate teaching and learning resources, including digital technologies, are available
to support learners and learning across the school.

2. Continue to provide personalized professional development to enhance all teachers’ understanding
of how to effectively support all students.

3. Ensure the equitable distribution and consistent use of learning spaces and resources in extension
classrooms to enhance students' learning and development.

If you have a question or wish to comment on any aspect of this report, please contact
irtiqaa@adek.gov.ae

mailto:irtiqaa@adek.gov.ae
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