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School Information

General Information

L I" —  Name The Cambridge High School
1 1
# Esis Number 9045

@ Location Abu Dhabi, MOHAMED BIN ZAYED CITY, ME9, P7

!_ Website http://www.gemscis-abudhabi.com/

//
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%7 Principal KUKI TYAGI GIRISH CHANDRA CHAUDHARY
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= ‘: Curriculum British




Information On Students

Cycles Cycle 1- Cycle 2 - Cycle 3- KG
Number of students on roll 1769

Number of Emirati students 35

Number of students of determination 23

Largest nationality group of students India - Pakistan - Egypt

Information On Teachers
Number of teachers 99
Nationalities India - Egypt - South Africa
Number of teaching assistants 29

Changes since the previous inspection

Since the previous inspection in 2022, the school has sustained an overall performance rating of Very
Good, demonstrating its ongoing commitment to improvement and high expectations across key
performance areas.

Student achievement in Arabic-medium subjects presents a varied pattern across the phases. Some
phases show measurable improvement, others have sustained previous performance levels, while a few
reflect a decline. In Arabic as a first language, students' achievement declined from Very Good to Good in
Phases 2 and 3, while it remained Very Good in Phase 4. This indicates that the majority of students in
Phase 4 continue to perform above curriculum standards and make better-than-expected progress,
compared to those in Phases 2 and 3. In Arabic as a second language, students' achievement remained
stable at Good in both Phases 2 and 3. A similar pattern is evident in UAE Social Studies, where
achievement also remained at Good, with the majority of students attaining above curriculum
expectations in both their classwork and recent assessments. In Islamic Education, student achievement
varied across phases. While Phase 2 sustained a Good level, Phases 3 and 4 improved from Good to Very
Good, attributed to stronger teaching practices and improved student performance during lessons and in
their recent work.



In English-medium subjects, student achievement reflects a mixed trajectory. While certain phases have
made noticeable gains, others have retained their previous judgments, with some regression being
observed. In English, students' achievement in Phases 2 and 3 remained at Very Good, while Phase 4
improved significantly from Very Good to Outstanding. This uplift is supported by strong student
performance in lessons and international assessments. Conversely, attainment in Phase 1 declined from
Very Good to Good, although student progress remained at a Very Good level, indicating that students
continue to make strong gains relative to their starting points. In Mathematics, the pattern mirrors that of
English. Students in Phase 3 sustained a Very Good level of achievement, while those in Phase 4
progressed from Very Good to Outstanding. This improvement is underpinned by high-quality work in
lessons and strong outcomes in international benchmark assessments. In Phase 1, attainment declined
from Very Good to Good, although progress remained at Very Good. Phase 2 showed stable attainment at
Good, with progress improving from Good to Very Good. This reflects that a large majority of students are
now making better-than-expected progress in their lessons and recent work. In Science, students'
achievement varied across phases. Phases 1and 3 maintained a Very Good level of achievement. In Phase
4, achievement improved from Very Good to Outstanding, supported by students’ strong performance in
both lessons and international assessments. In contrast, Phase 2 sustained an attainment level of Good,
while progress declined from Very Good to Good, indicating a need for greater consistency in student
outcomes in this phase.

As a result of students’ performance and progress, learning skills closely mirror this across all phases.
Phase 1remains at a Very Good level and Phase 2 at Good, while Phase 3 has improved from Good to Very
Good and Phase 4 from Very Good to Outstanding. In Phases 1, 3, and 4, students are confident, self-
directed, and resilient, often setting personal goadls, reflecting on their learning, and demonstrating strong
collaboration and communication skills. They apply their learning across subjects and show increasing
independence in inquiry and problem-solving. In Phase 2, students remain positively engaged but rely more
on teacher direction, with skills such as critical thinking, cross-curricular application, and independent
research still developing.

Students’ personal development and innovation skills (PS2) was not previously observed during inspection
and is now judged in personal development as Very Good in Phases 1, 2, and 3, and Good in Phase 4.
Across the school, students display positive attitudes, self-discipline, and a growing sense of responsibility,
contributing to respectful relationships and a safe, inclusive environment. They increasingly demonstrate
independence, empathy, and a strong awareness of healthy lifestyles, supported by minimal incidents of
bullying and generally punctual attendance. Understanding of Islamic values is now judged as Good across
all four phases. Students show respect, compassion, and mercy, particularly during Quran recitations and
discussions about Islamic traditions, although their ability to relate these values to contemporary UAE
society is still developing. Students appreciate UAE culture and heritage through national celebrations and
activities, though only a few take initiative in leading related events. Social responsibility and innovation
skills is now rated as Very Good in all phases, reflected in students’ active involvement in school and
community initiatives, including sustainability campaigns and civic projects. While innovation is evident in
some student-led enterprise work, such as environmental and business projects, opportunities to develop
creativity consistently across subjects remain limited.

Teaching for effective learning follows a similar pattern to learning skills, with Phase 1remaining at Very
Good and Phase 2 at Good, while Phase 3 improved from Good to Very Good and Phase 4 from Very Good
to Outstanding. Teachers across the school have secure subject knowledge and apply it consistently,
particularly in Phases 1, 3, and 4, where lessons are well-planned, engaging, and responsive to students’
needs. In these phases, teachers use assessment data effectively to personalize learning, set appropriate
challenges, and support better-than-expected progress. In Phase 2, teaching is supportive but less
consistent, with limited challenge and underdeveloped strategies to deepen thinking. Assessment remains
Very Good across all phases, supported by robust systems that analyze internal and external data to
inform planning, track progress, and personalize instruction. Regular feedback, peer and self-assessment,
ond effective use of learner profiles contribute to students’ academic growth.



Performance Standard 4 (PS4), which pertains to curriculum design and adaptation, was not previously
included in the inspection process; however, both indicators—curriculum implementation and curriculum
adaptation—are now judged as Very Good. The curriculum is comprehensive and balanced, with cohesive
planning across phases that enables smooth transitions, supported by scope and sequence documents to
guide learning progression. Cross-curricular links are increasingly embedded, though alignment between
MOE Social Studies and other humanities subjects could be further strengthened. The curriculum is
regularly reviewed and adapted to meet the evolving needs of almost all learners, with targeted
modifications in place for low-attaining students and those of determination. However, consistent
challenge for gifted and talented students, particularly in Arabic-medium subjects, remains an area for
further development. Students benefit from a wide range of enrichment activities that promote creativity,
sustainability, and innovation, although their impact on Arabic-medium subject areas is less evident.
Emirati culture and national identity are well integrated into curriculum planning, particularly in Arabic
lessons, supporting students’ understanding of heritage through relevant and meaningful tasks.

The health and safety of students, including child protection, continues to be a high priority for the school
aond remains Very Good across all phases. Policies are well-established, regularly reviewed, and effectively
implemented, with all staff trained and vigilont. Risk assessments, emergency drills, and health services are
thorough, and the premises are clean, secure, and accessible. The medical clinic is well-staffed, with clear
protocols for medication and student care. The school provides Very Good care and support across all
phases. Staff know students well and maintain respectful, supportive relationships. Behavior is managed
effectively, and attendance is closely monitored. Students of determination and gifted learners are
accurately identified and supported through structured plans and specialist staff. While most needs are
met, expanding inclusion capacity would enhance in-class support. Students benefit from personalized
academic and emotional guidance, with appropriate support during transitions, though links with external
institutions could be strengthened.

Leadership and management varies across all five elements, with strong performance sustained or
improved across most elements. The effectiveness of leadership and parental involvement remains Very
Good, while self-evaluation and school development, as well as staffing and management, have improved
from Good to Very Good. Governance has improved from Acceptable to Good. School leaders set a clear
vision aligned with UAE priorities and ensure a collaborative, inclusive culture with high staff morale.
Accountability is well-structured, and improvement planning is informed by effective self-evaluation.
Monitoring of teaching is systemaitic, and most outcomes are sustained or improving, though misalignment
between internal and external assessment data remains in some areas. Parental partnerships are strong,
with high engagement in school life and decision-making, supported by effective communication and
advisory board representation. Governance is increasingly effective, holding leaders accountable and
ensuring compliance, though further investment in digital learning tools is needed. Staffing and operations
are efficient and well-aligned to the school’s goals. Facilities are safe and inclusive, though space and
digital limitations exist in some areas. Professional development is ongoing and supports inclusive
education. The school maintains a well-functioning, student-centered environment that supports
continuous growth.

The school’s efforts towards meeting their targets on
international assessments: TIMSS, PISA, PIRLS

The school demonstrates a clear commitment to raising student achievement through participation in
international benchmark assessments, including PIRLS (2021), PISA (2022), and TIMSS. Leaders have
established performance targets across these assessments and actively use them to inform strategic
planning and drive academic improvement. There is a strong and growing awareness among staff and
students regarding the purpose and expectations of international assessments. Leaders actively promote
the importance of global benchmarking as a measure of school effectiveness and a catalyst for high
standards.



In preparation for future assessment cycles, the school has introduced structured initiatives to embed
assessment-relevant skills into day-to-day teaching. These include the incorporation of PIRLS- and TIMSS-
style questions in English, mathematics, and science lessons, with a focus on developing students’
analytical reasoning, data interpretation, and problem-solving skills. Lesson planning and curriculum
mapping have been reviewed and adapted to reflect the cognitive demand and content domains of these
assessments. Targeted intervention programs have been implemented to close learning gaps identified
through internal and external data analysis. Teachers are supported through planned professional
development sessions aimed at enhancing their understanding of international benchmarks, effective
item design, and formative assessment strategies. These efforts are aligned to a whole-school approach
that emphasizes long-term preparation, data-informed instruction, and shared accountability for improved
student outcomes in global assessments.

Performance in standardized and international assessments

The following section focuses on the school’s performance in standardized and international assessments.

Standardized Assessments

The school participates in the Granada Learning (GL) standardized assessments, developed by the GL
Education Group, to benchmark students’ attainment and progress in English, mathematics, and science
from Years 4 to 10.

¢ |In English, results for AY2023/24 indicate that attainment varies across year levels. Students in Years
4,7, and 8 attain levels that are in line with international expectations, resulting in o Weak attainment
judgment. In contrast, students in Years 5 and 6 attain above expectations, achieving Good
attainment, while those in Years 9 and 10 demonstrate Very Good attainment. Progress outcomes
show Weak progress in Years 5, 7, 8, and 9, where students make the expected gains. In Year 10,
students demonstrate Acceptable progress, while in Year 6, the majority of students make better-
than-expected gains, resulting in Good progress.

¢ In mathematics, results for AY2023/24 reflect a range of attainment levels. Less than three-quarters
of students in Years 4 and 6 attain in line with expectations, resulting in Weak attainment. In contrast,
studentsin Years 5, 7, 8, and 9 attain above expectations. The large majority of students in these
years achieve Very Good attainment, and in Year 9, most students exceed expectations,
demonstrating Outstanding attainment, showing the most notable gains. Regarding progress,
students in Year 5 make Very Good progress, while those in Year 8 achieve Good progress. Students
in Years 7 and 9 make better-than-expected gains, resulting in Outstanding progress. In contrast,
students in Years 6 and 10 make expected progress only, reflecting Weak progress.

* |n science, results for AY2023/24 indicate attainment levels that are above curriculum standards
across year groups. Students in Years 4, 6, 8, and 10 demonstrate Very Good attainment, while those
in Years 5 and 9 achieve Outstanding attainment. In terms of progress, students in Years 6 and 10
make expected gains, resulting in Weak progress. Students in Year 5 make Very Good progress,
those in Year 8 achieve Good progress, and most students in Year 9 make better-than-expected
progress, achieving an Outstanding progress.

Intermational Assessments: TIMSS, PISA, PIRLS

The most recent PISA 2022 results for 15-year-old students show that the school met all of its targets and
performed above international averages in all domains.

¢ |Inreading literacy, students achieved a score of 532, slightly above the school’s target of 530, placing
them in the high proficiency level.

¢ |In mathematical literacy, a score of 531 met the school’s set target, also placing students within the
high proficiency level.

¢ |n scientific literacy, students performed notably well, scoring 566, well above the school’s target of
529, and again placing them in the high proficiency level.



In the TIMSS 2023 cycle, outcomes were more varied across grade levels and subjects, though
performance remdined largely within international benchmarks.

¢ |In Grade 4 mathemaitics, students scored 517, just below the school’s target of 540, placing them in
the intermediate benchmark.

¢ In Grade 8 mathemaitics, the score of 555 was also below the target of 572, but represented a solid
performance at the high benchmark.

¢ |In Grade 4 science, students attained a score of 524, falling slightly short of the 537 target, and
placing them in the intermediate benchmark.

¢ |In Grade 8 science, students scored 571, just under the target of 591, but still reached the high
benchmark level.

In the PIRLS 2021 assessment, Grade 4 students scored 568.57, which is well above the international
center point of 500, placing them in the high proficiency range.

Reading

The school demonstrates a well-structured and comprehensive approach to promoting reading across all
phases. It is equipped with two libraries, one designated for Junior students and the other for Senior
students, housing a combined collection of over 42,000 English-language titles and 35,000 Arabic books,
with a stronger emphasis on English resources. However, the current use of the Junior library as a
classroom and the Senior library as a staff workroom limits direct student access to these resources.

To encourage early reading habits, attractive and well-resourced reading corners are established in all
Foundation Stage and Year 1 classrooms. Older students benefit from access to computers to conduct
research using approved educational websites, which supports the development of reading and
comprehension skills across subjects.

In the Foundation Stage, reading is fully embedded in the curriculum. A structured "Twinkl" phonics
programme aond a graded reading scheme are effectively used to develop foundational reading skills.
Students engage in daily independent reading and receive weekly one-on-one support from both the
teacher and the teaching assistant. Reading progress is closely tracked through the phonics screening
programme, extending into the early years of the primary phase to ensure ecrly identification and
intervention.

In the primary phase, students build on these foundations through guided reading sessions that help them
apply phonics and grammar knowledge to improve fluency. Reading comprehension is developed through
targeted questioning and the use of comprehension testing software, which supports critical thinking and
precise text analysis. Assessment is ongoing and is used to monitor student progress and inform support
strategies.

In the secondary phase, a structured reading program is implemented, accompanied by aligned
assessments to monitor attainment and progress. These tools generate valuable data that support early
identification of students needing additional guidance. Students requiring support receive targeted
instruction through guided reading and additional assistance during library lessons. Those performing at or
above the benchmark are encouraged to read more challenging texts to deepen their engagement. At
the end of each half-term, students complete text analysis projects such as character studies,
collaborative rewrites of story endings, and book reviews to further enhance their literary understanding.

Reading is well promoted across the school. Most lessons integrate reading activities, and teachers
encourage students to ask questions, reflect critically, and engage with both fiction and non-fiction texts
from diverse sources, including digital platforms. Early intervention plans are in place for students not
meeting expected progress, ensuring timely support. During library sessions, students complete book
reports and take short quizzes based on their reading to reinforce comprehension and accountability.



Parental engagement is actively fostered. An online platform is used to promote home reading through
reading challenges and competitions, while also sharing strategies for parents to support reading
development. The school hosts regular reading events, especially in the Foundation Stage and primary
phase, including ADEK initiatives such as World Book Day and DEAR (‘Drop Everything And Read’). These
efforts contributed to the school being recognized as the ‘Top UAE School for Reading’ in the previous
academic year.

Strengths of the school

¢ The consistently strong attainment and progress demonstrated by students in English, Islamic
Education, mathematics, and science, particularly across Phases 3 and 4.

¢ The active involvement of students in planning, leading, and participating in volunteering initiatives
ond social contribution projects that promote civic responsibility.

¢ The shared commitment of senior leaders, staff, and the Local Advisory Board to enhancing
students’ academic performance, personal development, and cultural awareness across all phases.

¢ The well-established safeguarding procedures, including a comprehensive child protection policy that
is understood and followed by all staff, students, and parents.

¢ The strong partnership with parents, who actively engage with the school and contribute
meaningfully to their children’s learning and school improvement initiatives.

Key Recommendations

1. Ruaise students’ achievement levels in Arabic-medium subjects to consistently Very Good levels
across dll subjects and phases by:

¢ promoting analytical reading to strengthen students’ interpretation and comprehension of Arabic
texts.

¢ developing students’ ability to plan, structure, and refine extended written responses.

¢ enabling students to speak with fluency and precision using a broad and contextually appropriate
vocabulary.

* improving the accuracy and expression in students’ Quran recitation through regular application of
Tojweed principles.

¢ deepening students’ understanding of Islamic history and character development through
exploration of the Seerah.

¢ enhancing students’ ability to interpret historical and geographical concepts related to the UAE’s past
and cultural identity.

2. Improve the consistency of teaching for effective learning in phase 2 by:

® improving teachers’ ability to implement differentiated activities in lessons, to ensure that the learning
needs of all students are met.

¢ dllocating more time during lessons to provide meaningful feedback to students, and for students to
reflect more thoughtfully on their learning.

¢ using lesson time more effectively to allow for greater teacher flexibility and choice in delivering the
key elements of the lesson plan.



3. Raise students’ knowledge and awareness of the UAE heritage and culture by:

e ensuring that all curriculum plans include explicit links to Emirati culture, and they are well embedded
in the curriculum of all subjects, across all years.

e ensuring that links to Emirati culture are being effectively implemented by all teachers and
consistently monitored by middle leaders.

e ensuring that students have consistent opportunities to initiate purposeful links to Emirati heritage
and culture, in all subjects and across all year groups.

4. Improve students’ performance in international assessments (TIMSS, PISA, PIRLS), by:

embedding inquiry-based tasks that promote analytical and reasoning skills.
aligning teaching with the structure and cognitive demand of benchmark tests.
using assessment data to target support for underperforming groups.

training teachers to integrate international assessment strategies more effectively.



Overall School Performance: Very Good

PS1: Students’ achievements

Subject KG Cycle1 Cycle 2 Cycle3
Attainment Not Applicable | Good Very Good t Very Good I
Islamic
Education
Progress Not Applicable | Good Very Good I Very Good I
Attainment Not Applicable | Good 1 Good 1 Very Good
Arabic as a
first language
Progress Not Applicable | Good 1 Good 1 Very Good
Arabic as @ Attainment Not Applicable | Good Good Not Applicable
second
language
guag Progress Not Applicable | Good Good Not Applicable
Attainment Not Applicable | Good Good Not Applicable
UAE Social
Studies
Progress Not Applicable | Good Good Not Applicable
tst i
Attainment Good 1 Very Good Very Good Outstanding
English
Outstandi
Progress Very Good Very Good Very Good goranding
tst i
Attainment | Good 1 Good Very Good Outstanding
Mathematics
Progress Very Good Very Good I Very Good Outstanding
" .
Attainment Very Good Good Very Good Outstanding
Science
Outstandi
Progress Very Good Good Very Good geranding
Learning Skills Very Good Good Very Good t Outstanding




PS2: Students’ personal and social development, and their innovation skills

Cycle1

Cycle 2

Cycle 3

Personal
Development

Very Good

Very Good

Very Good

Good

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Good

Good

Good

Good

Social
responsibility and
innovation skills

Very Good

Very Good

Very Good

Very Good

PS3: Teaching and Assessment

KG Cycle1 Cycle 2 Cycle3
Teaching for Verv Good Good Very Good ‘[ Outstandin I
effective learning Y <
Assessment Very Good Very Good Very Good Very Good

PS4: Curriculum

KG Cycle1 Cycle 2 Cycle3
Curriculum design Very Good Very Good Very Good Very Good
and implementation Y Y Y Y
Curriculum
adaptation Very Good Very Good Very Good Very Good




PS5: The protection, care, guidance and support of students

KG Cycle1 Cycle 2 Cycle3
Health and safety,
including
arrangements for Very Good Very Good Very Good Very Good
child protection /
safeguarding
Care and support Very Good Very Good Very Good Very Good

PSé: Leadership and Management

The effectiveness of leadership Very Good

School self-evaluation and improvement planning | Very Good I

Parents and the community Very Good

Governance Good I

Management, staffing, facilities and resources Very Good t




Inspection findings

PS1: Students’ achievements

Islamic Education

A numlber of areas are evaluated by inspectors when evaluating students’ attainment and progress in
Islamic Education. These include the following:

e € | W M -

Holy Quran Islamic values Seerah (Life Faith } Identity Humanity and
and Hadeeth and principles of the Prophet 1 1 the universe
PBUH) ‘ |
Subject KG Cycle1 Cycle 2 Cycle3
Attainment Not Applicable | Good Very Good I Very Good I
Islamic

Education
Progress Not Applicable | Good Very Good I Very Good I

Findings:

The school’s analysis of internal attainment assessment data for the AY2023/24 against the
Ministry of Education (MoE) curriculum standards for Islamic education indicates that most students
across Phases 2, 3 and 4 attain levels that are above the curriculum standards.

There are no external national or international assessments for Islamic Education from Years 1to 12.
However, the results of the Year 13 MoE examination for AY2023/24 indicate Very Good attainment,
with the large majority of students performing above national curriculum expectations.

In lessons and in their recent work, the majority of students in Phase 2 demonstrate levels of
knowledge, skills, and understanding in Islamic teachings, etiquette, and Hadeeth that are above the
curriculum standards, while the large majority in Phases 3 and 4 attain above these expectations.

Over the past three years, the school’s internal assessment analysis indicates that most students
have consistently attained levels above curriculum standards, maintaining Outstanding attainment
across Phases 2, 3, and 4. However, MoE national assessment results for Year 13 students reflect a
downward trojectory, with attainment declining from Outstanding in AY2021/22 and AY2022/23 to
Very Good in AY2023/24, while still remaining above national curriculum expectations.

The school’s analysis of internal progress assessment data for the AY2023/24 indicates that the large
maojority of students in Phase 4 make better-than-expected progress, while in Phases 2 and 3, most
students make better-than-expected progress in relation to appropriate learning objectives aligned
with the MoE curriculum standards.




¢ |Inlessons and in their recent work, the majority of students in Phase 2 make better than expected
progress, while the large maojority of students in Phases 3 and 4 make better than expected progress
in relation to appropriate learning objectives aligned with the MoE curriculum standards.

¢ The school analyzes assessment data to track the progress of various student groups, including boys,
girls, Emirati students, students with additional learning needs (ALN), students of determination, those
identified as gifted and/or talented (G/T), and high-attainers. Gender-based analysis shows that boys
make stronger progress overall, achieving Outstanding progress in Phases 2 and 3, and Very Good in
Phase 4. Girls also demonstrate high levels of progress, with Outstanding progress in Phase 2 and
Very Good progress sustained across Phases 3 and 4. While both groups perform well, boys show a
slightly higher trojectory in Phase 3. Emirati students make Outstanding progress in Phases 2 and 3.
No Emirati students were identified in Phase 4. Among high-attaining students, only Phase 3 data is
available, where they demonstrate Outstanding progress. For students with additional learning needs,
including students of determination, identified only in Phase 4, progress is Acceptable, indicating that
most students make the expected gains. There are no students identified from low-attaining or gifted
and talented groups across the three phases. In lessons, both boys and girls continue to make strong
progress, with most students exceeding expected levels of growth.

Next Steps:

1. Improve the accuracy, fluency, and confidence in Qur’an recitation, with emphasis on the application
of Tajweed rules.

2. Improve student engagement in Islamic Education by providing purposeful learning opportunities that
build relevance and connection to students’ daily lives.

3. Ensure all students develop a deeper understanding of key Islamic concepts and themes by
addressing varying ability levels within classroom expectations.



Arabic as a first language

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in Arabic language. These include the following:

Listening Reading Writing
Subject KG Cycle1 Cycle 2 Cycle3
Attainment Not Applicable | Good 1 Good 1 Very Good
Arabic as a
first language
Progress Not Applicable | Good 1 Good 1 Very Good

Findings:

¢ The school’s analysis of internal assessment attainment data for the AY2023/24 against the MoE
curriculum standards for Arabic as First Language (AFL) indicates that most students in Phases 2, 3
ond 4 attain levels that are above the curriculum standards. This high level of attainment does not
align with the level of knowledge, skills and understanding observed in lessons, particularly in Phases

2and 3

e The school does not currently administer external benchmark assessments for students in Years 1to
12. The results of the MoE national examination for Year 13 for the AY2023/24 indicate Outstanding

attainment, with most students performing above national curriculum expectations.

¢ |Inlessons and in their recent work, the majority of students demonstrate levels of knowledge, skills,
ond understanding in reading comprehension, writing, speaking and listening that are above the
curriculum standards in Phases 2 and 3, while the large majority in Phase 4 attain levels that are
above these expectations. Students demonstrate confidence in reading familiar texts and expressing
ideas verbally and in writing. However, their ability to read with expression, apply grammatical
conventions accurately, including diacritics, and interpret more complex forms such as poetry
remains an area for further development. In writing, while students are generally able to produce
structured and coherent responses for short tasks, only a few can extend their ideas with depth,
elaboration, and appropriate language features in longer, more advanced compositions.

e Over the past three years, the school’s internal assessment data indicates a consistently Outstanding
trend in attainment across Phases 2, 3, and 4, with most students maintaining levels above curriculum
expectations. In contrast, attainment in the MoE Year 13 examination has shown some fluctuation,
declining from Outstanding in AY2021/22 to Very Good in AY2022/23, before improving again to
Outstanding in AY2023/24. Despite these changes, student performance has consistently remained
above national expectations over the last three years.

e The school analysis of internal assessment progress data the AY2023/24 indicates that most students
in Phase 2 and the majority in Phases 3 and 4 make better than expected progress over time from
their starting point at the beginning of the academic year and against curriculum standards.




* |nlessons and in their recent work, the majority of students in Phases 2 and 3, and the large majority

in Phase 4, make better-than-expected progress in relation to appropriate learning objectives that
are aligned with the MoE curriculum standards.

The school analyzes assessment data to monitor the progress of various student groups, including
boys, girls, Emirati students, students with additional learning needs (ALN), students of determination,
gifted and/or talented individuals (G/T), and high-attainers. Gender-based analysis shows that in
Phase 2, both boys and girls make Outstanding progress, indicating equitable outcomes across
genders. In Phase 3, boys outperform girls, making Very Good progress, while girls demonstrate
Acceptable progress. In Phase 4, girls make Very Good progress, whereas boys make only
Acceptable progress. The progress of Emirati students varies across phases. They make Very Good
progress in Phase 2 and Good progress in Phase 3, reflecting better-than-expected growth in both
phases. No Emirati students are identified in Phase 4. Students with additional learning needs,
including students of determination, make the least gains, demonstrating Acceptable progress, with
most meeting expected targets from their starting points. High-attaining students are identified in
Phases 3 and 4, while gifted and talented students are present across all three phases. According to
the school’s internal data, both groups make Outstanding progress wherever they are identified,
consistently exceeding expected benchmarks. No students have been identified as low-attainers in
any phase. In lessons, girls generally demonstrate stronger progress in Phase 4, while boys perform
better in Phase 3.

Next Steps:

1.

Strengthen students’ reading fluency in Phases 2 and 3, with particular focus on expressive reading
of prose and poetry and accurate application of diacritics.

Develop higher-order reading comprehension skills, including interpretation, inference, and
conclusion-drawing, particularly in Phases 2 and 3.

Improve students’ ability to produce extended written responses with coherent ideas supported by
relevant evidence.



Arabic as a second language

Subject KG Cycle1 Cycle 2 Cycle3
Arabic as a Attainment Not Applicable | Good Good Not Applicable
second
|

anguage Progress Not Applicable | Good Good Not Applicable
Findings:

e The school’s analysis of internal assessment data for the AY2023/24 against the MoE curriculum
standards for Arabic as a second langucage (ASL) indicates that most students in Phases 2 and 3
attain levels above the curriculum standards. This high level of attainment does not align with the
level of knowledge, skills and understanding observed in lessons.

¢ There are no external national or international benchmark assessments administered currently for
Arcabic as a second language.

¢ |nlessons and in their recent work, the majority of students in Phases 2 and 3 demonstrate levels of
knowledge, skills and understanding that are above the curriculum standards. Students engage with
short, level-appropriate reading texts, with limited practice in pronunciation and reading fluency using
supportive tools. Speaking tasks are generally brief and offer few structured opportunities for
students to develop fluency in Standard Arabic. Reading comprehension activities are present but
often focus on basic understanding, with minimal emphasis on interpretation and vocabulary
development. Writing is introduced through sentence construction, and guidance toward producing
extended and well-structured written pieces, such as descriptive and narrative paragraphs, is
developing.

e Over the past three years, the school’s internal assessment data indicates a consistently Outstanding
trend in attainment in Phases 2 and 3, with most students achieving levels above curriculum
standards.

¢ The school’s analysis of internal assessment progress data for the AY2023/24 indicates that the
majority of students in Phases 2 and 3 make better-than-expected progress in relation to individual
starting points and the curriculum standards.

¢ |Inlessons and in their recent work, the majority of students in Phases 2 and 3 make better-than-
expected progress in relation to appropriate learning objectives aligned with the MoE curriculum
standards.

® The school analyzes assessment data to monitor the progress of various student groups, including
boys, girls, students with additional learning needs (ALN), students of determination, and high-
attainers. Gender-based analysis shows that in Phase 2, both boys and girls make Acceptable
progress, with most students making the expected gains from their starting points. In Phase 3, both
groups demonstrate stronger outcomes, with boys and girls making Very Good progress, indicating
better-than-expected growth and parity across genders. High-attaining students, identified only in
Phase 3, demonstrate a Weak outcome, with only a majority of students making the expected
progress, making the least gain. In contrast, students with additional learning needs including
students of determination, make Acceptable progress in Phase 2 and demonstrate significant gains
in Phase 3, where they make Outstanding progress, exceeding expectations from their individual
starting points. No students are identified as high-attainers in Phase 2, and there are no students
identified as low-attainers or gifted and talented across the phases. In lessons, boys and girls progress
at similar rates within each phase, with notably stronger outcomes evident in Phase 3.



Next Steps:

1. Improve students’ ability to speak confidently and clearly in structured oral contexts.

2. Develop students’ comprehension of texts, including the ability to interpret meaning and use
appropriate vocabulary.

3. Enhance students’ written expression by building their capacity to produce coherent and structured
responses across d range of text types.



UAE Social Studies

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in social studies. These include the following:
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National Citizenship Government Valuesand | Theindividual | The national
identity ethics } and society 3 economy
Subject KG Cycle1 Cycle 2 Cycle3
Attainment Not Applicable | Good Good Not Applicable
UAE Social
Studies
Progress Not Applicable | Good Good Not Applicable
Findings:

¢ The school’s analysis of internal assessment attainment data for the AY2023/24 against the MoE
curriculum standards for social studies indicates that most students in Phases 2 and 3 attain above
curriculum standards. This high level of attainment does not align with the level of knowledge, skills
ond understanding observed in lessons.

e There are no external national or international assessments for social studies.

¢ |Inlessons and in their recent work, the majority of students in Phases 2 and 3 demonstrate levels of
knowledge, skills and understanding that are albove MoE curriculum standards in modern history and
geography of the UAE. They demonstrate basic understanding of human geography and
urbanization. They have not yet acquired strong understanding of the history of the region before the
union and the UAE external relationships and treaties.

e Qver the past three years, the school’s internal assessment data indicates that trends in attainment is
consistently Outstanding in Phases 2 and 3.

¢ The school analysis of internal assessment progress data for the AY2023/24 indicates that most
students in Phase 2 and a large majority of students in Phase 3 make better than expected progress
over time from their starting point at the beginning of the academic year and against curriculum
standards.

* |nlessons and in their recent work, most students in Phases 2 and 3 make expected progress in
relation to learning objectives that are aligned with curriculum standards.



® The school analyzes assessment data to monitor the progress of various student groups, including

boys, girls, Emirati students, and high-attainers. Gender-based analysis shows that in Phase 2, both
boys and girls make Outstanding progress, indicating equitable and high-level outcomes across
genders. In Phase 3, both continue to perform well, making Very Good progress, with the large
majority of students making better than expected levels of growth. Emirati students also
demonstrate strong outcomes, making Outstanding progress in Phase 2 and Very Good progress in
Phase 3, reflecting sustained better-than-expected progress across both phases. High-attaining
students are identified in Phases 2 and 3 and make Outstanding progress in both phases, consistently
exceeding curriculum expectations from their starting points. There are no students identified as low-
attainers, students of determination, or gifted and talented across the phases. In lesson, boys and
girls progress at similar and consistently high levels, with Phase 2 showing particularly strong
outcomes across all identified groups.

Next Steps:

1.

Strengthen students’ ability to interpret historical and geographical sources to draw informed
conclusions about past and present societies.

Develop students’ analytical skills in understanding the relationship between human activity,
governance, and socio-economic development.

Enhance students’ capacity to compare cultural and regional developments using critical thinking
ond evidence-based reasoning.



English

A number of areas are evaluated in the inspection framework when judging student’s attainment and
progress in English language. These include the following:

Speaking Listening Reading Writing
Subj KG Cycle1 Cycle 2 Cycle 3
Outstandi
Attainment | Good | Very Good Very Good utstanding
English
Progress Very Good Very Good Very Good Outstanding
Findings:

e The school’s analysis of internal assessment data for the AY2023/24 against the Early Years

Foundation Stage curriculum indicates that the majority of students in Phase 1 attain levels that are
above the curriculum standards. Analysis of internal assessment data for the AY2023/24 against the
National Curriculum for England indicates that most students in Phases 2 and 3 attain levels that are
above the curriculum standards, while less than three-quarters in Phase 4 attain in line with these
expectations.

The school administers the Granada Learning (GL) Progress Test (PT) standardized assessment to
measure students’ attainment in English from Years 4 to 10. Results for AY2023/24 indicate that
attainment in Phase 2 is Good, with the maojority of students achieving above internationall
expectations. In Phase 3, attainment is Weak, with les